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March 7, 2022 

Kindergarten to Grade Six Curriculum – First Nations, Métis, and Inuit Perspectives 

 

INTRODUCTION 

Tribal Chiefs Ventures Inc (TCVI) – the TCVI Board of Directors which are the Chiefs of the six 

member First Nations take this opportunity to thank Minister Adriana LaGrange for the meeting 

of September 13, 2021, and for this subsequent opportunity to provide feedback to her 

department respecting the new K – Grade 6 curriculum. On December 14, 2021, Minister 

LaGrange announced a blueprint respecting the social studies and an extension to time for 

feedback to January 31, 2022, and subsequently to March 15, 2022. 

Minister LaGrange has stated that engagement on First Nations perspectives within the K to 

grade 6 curricula is a beginning which needs to appear in all grades. She sees this as a beginning 

step towards reconciliation while respecting the First Nations’ jurisdiction for First Nations 

education. 

This engagement recognizes the Minister’s interest in reconciliation. It begins the follow up of 

the Premier’s commitment of 2015 for the inclusion of residential schools’ history within the 

Alberta curriculum, provides an opportunity for public education on the Treaty relationship, and 

acknowledges the need for inclusion of First Nations history, culture, languages, ways of 

knowing, and world views.  

BACKGROUND 

TCVI through the Tribal Chiefs Institute was previously engaged in development of the 

Aboriginal Studies resource materials and textbooks entitled: Aboriginal Perspectives (10), 

Peoples and Cultural Change (20), and Contemporary Issues (30). Published by Duval House 

Publishing Inc. in 2004, which received a publishers’ award for these publications, a steering 

committee provided guidance for development of the textbooks and resources including TCI, the 

Kainai Board of Education, Métis Nation of Alberta, and the Northland School Division. Those 

providing content and writing included numerous Indigenous qualified educators in Alberta, 

along with photographs, stories, Treaty area graphs, population and languages tables, and much 

other Indigenous information. While the steering committee intended the textbooks to be updated 

with new or added information and for evaluations to be conducted regarding use, effectiveness, 

and appropriateness of the content and methodologies, it is not clear whether these measures 

were subsequently undertaken, or how widely the textbooks continue to be used. 
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TCVI and the member First Nations have been and remain engaged with four provincial school 

divisions in Northeast Alberta. There are varying numbers from 700 to 1000 First Nations on-

reserve students attending some twenty-nine provincial schools operated by the four school 

divisions. Chiefs and Chairpersons of the boards of trustees signed an Agreement in Principle in 

2011 to share student information and work together beginning on several fronts, in addition to 

jointly developing a Framework for Education Services Agreements in 2018, copies of which 

were provided to the Minister in advance of the September 13, 2021, meeting. TCVI First 

Nations are now engaged in negotiations of an Education Services Agreement, along with 

specific addendum agreements of individual First Nations and boards of trustees. The purposes 

include the following: significant sums of funding are being paid without agreements; the parties 

to existing Indigenous Services Canada – School Division tuition agreements have changed as 

the old agreements predate the reorganization of school divisions in the 1990’s; receipt of 

provincial schools’ student information by First Nations is lacking; access to PASI (Provincial 

Approach to Student Information) requires stronger partnership while TCVI has been denied 

access by Alberta Education to that student information system; due to this paucity of student 

information the school divisions and First Nations are not able to assemble comprehensive 

enrolment information to ascertain which children are not attending school; interventions are not 

possible without adequate student information; and lack of exchange of student information 

presents as a barrier to program planning within provincial and First Nations schools. 

It is hoped that through addendum agreements to the Education Services Agreement, pathways 

will be agreed to for the inclusion of First Nations content at the First Nation – school division 

level and at the parental – provincial school level where First Nation students attend. Needed are 

the combined efforts through addendum agreements and the curriculum enabled topics, content, 

methodologies, and resources.  

TCVI, through the Tribal Chiefs Education Foundation, continues to support literacy and 

numeracy services to teachers utilizing subject area specialists who mentor during classroom 

instruction in First Nations schools.  

The Tribal Chiefs Education Foundation has a Board which is made up of the Directors of 

Education of the six member First Nations to which the Foundation’s Director of Education 

reports. We understand that all are members of the Conference of Alberta School 

Superintendents (CASS) and that CASS too, may be undertaking the K to six curriculum 

engagement. 

Due to a shortened period from December 14, 2021, to January 7, 2022, it was suggested by 

Alberta Education that TCVI focus on the K to grade 6 Social Studies and the Blueprint 

announced on December 14, 2021. The period was extended to January 31, 2022, and 

subsequently to March 15, 2022.  

TCVI appreciates the meetings, following up on the Minister’s commitment, held to date with 

Alberta Education staff, including with Ashley Bodnar, Nicole Callihoo, Lori Bell, Pamela 

Cunningham, Chris Corley, Loleen Flynn, Rachelle Bruno, Jennifer Flaman, David Ray, Chris 

Lafrance, and other staff.  
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ENGAGEMENT OF TCVI MEMBER FIRST NATIONS 

In general, TCVI has engaged on a continual basis with the six member First Nations on 

Education, including from time to time the curriculum. Each First Nation determines its 

adherence to initiatives, actions, or point of view. In addition, each First Nation maintains 

ownership of its information, control, access, and possession of its information in accordance 

with OCAP principles. Education meetings have recurred monthly or more frequently of key 

Education staff members, participating Elders, and participating leadership representatives (such 

as Chiefs, Councilors who have the Education portfolio). The number of persons engaging 

previously ranged from 20 to 30 per meeting representing some 240 to 360 voices. In the 

pandemic the limitations on the number were reduced to 5 to 15 and through virtual rather than 

in-person meetings. Broader meetings were held prior to the pandemic on subjects such as the 

Treaty and its provisions for Education, residential schools, what is taught and how it is taught, 

and related topics. Community engagement sessions were begun prior to the COVID-19 

pandemic.  

More recently on February 22, 2022, the Minister’s initiative for inclusion of First Nations 

perspectives was presented and discussed by 20 to 30 Chiefs, Elders, councilors, band 

administrators, and First Nations program personnel from the TCVI region. Opportunities were 

provided for further feedback. 

Also, on February 24, 2022, at the monthly Indigenous Services Canada First Nations Directors 

of Education meeting with fifty-five in attendance the Minister’s curriculum revisions was 

brought forward. It was not clear how the new curriculum would be “rolled out.” Also, the point 

was made that it would be best if current plans and activities being implemented on land-based 

learning, many successful initiatives, could continue to be incorporated within the curriculum 

and instructional program after the curriculum roll out. Participants were seeking additional 

information on the time frame for curriculum changes to enable preparatory planning. 

Discussions were continued on February 28, 2022, with two member First Nations and an 

independent First Nation at which valued discussions were held with participants of the First 

Nations. It was indicated that discussions had been held at the First Nations including with one 

or more classroom teachers, Elders, and Education support workers. The feedback points were 

taken under consideration and are incorporated in the respective reports of TCVI or the 

Confederacy of Treaty Six First Nations. Points were contributed by the ‘most respected and 

experienced teachers in First Nations perspectives’ at the school level.  

This report considers the expressions and discussions from those and other meetings including 

the curriculum for which changes were identified by GOA as needed and considering the 

Premier’s stated commitment that residential schools will be included within the curriculum. It 

was reiterated that each member First Nation retains the authority for adoption of any decision 

respecting Education including components within the curriculum. 

In the February meetings reference was made to the scope and purpose of the proposed 

curriculum changes. The population of TCVI member First Nations as of 2021 was 7,586 

(55.3%) living on reserve and 6,136 (44.7%) living off reserve, not including those persons who 
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are not registered or are not eligible for registration, and not counting Metis or non-Indigenous 

persons within communities. The approximate number of registered on reserve persons within 

the school age cohorts is 2,450 (32.3% of the on-reserve population) while the estimated off 

reserve school age persons number 1,982. On an Alberta basis there are some 17,624 First 

Nations students who live on reserves of which 5,529 attend provincial and private schools. 

There is an estimated additional 15,000 First Nations students who live off reserve and attend 

provincial schools. The number of First Nations students in Alberta is believed to exceed 20,000 

and in whose interest revisions to the Alberta curriculum are required.  

While Indigenous content and perspectives are welcomed for all students and in particular those 

attending provincially operated schools, it remains an unfortunate reality that neither the First 

Nations have clear Education data on the First Nations students living off reserve, nor does 

Alberta Education have a clear understanding of them due in part to the voluntary nature of 

disclosure of status in the Provincial Approach to Student Information (PASI). Therefore, there 

is less than optimal information for a best approach for curricular inclusion of First Nations 

perspectives at the instructional level. 

CONSIDERATIONS 

1. One of the TCVI First Nations reported that steps are needed for transient students who 

have registered after the deadline, October 18th. As of January 17th, there were 45 to 50 

students who enrolled at its First Nations schools after that date which is a substantial 

change. The question asked is, how do we go about receiving some of the tuition fees for 

them, as that is a lot of students and a major funding impact. 

 

TCVI does not have the ability to direct tuition funding sourced by Indigenous Services 

Canada to fund a transferred student at the First Nations school. Concurrently, the federal 

government requires through legislation certification that goods or services were 

provided to make payments. This requires inter-jurisdictional agreement (federal, 

provincial, and payees and payors) and needs to be addressed, in the draft Standards for 

ESAs. 

 

The” whereas” clause in the draft ESA standards issued in June 2021 pertaining to 

UNDRIP is concerning. It is understood that application of UNDRIP is said by the GOA 

to apply only to the extent that Alberta law allows. This indicates that GOA would be 

prepared to exercise a veto on the UNDRIP provisions. However, Canada’s United 

Nations Declaration on the Rights of Indigenous Peoples Act, Statutes of Canada 2021, 

states “the purposes of this Act are to (a) affirm the Declaration as a universal 

international human rights instrument with application in Canadian law; and (b) provide a 

framework for the Government of Canada’s implementation of the Declaration. This is a 

major difference in understanding and intentions. 

 

Further, the Declaration provides in article 14 - 3. States shall, in conjunction with 

Indigenous peoples, take effective measures, for indigenous individuals, particularly 
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children, including those living outside their communities, to have access, when possible, 

to an education in their own culture and provided in their own language. The Minister’s 

intention is to provide access through the curriculum changes. 

 

Another “whereas” clause within the draft ESA standards refers to the Treaties applying 

to the federal and not the provincial Crown. It is the Crown undivided. Treaty No. 6 was 

entered in 1876 while Alberta as a province was formed in 1905.  

 

The curriculum has not represented First Nations knowledge of their history. The 

importance of the Royal Proclamation of 1763 issued by King George III on 7 October 

1763 is frequently overlooked; or limited in presentations to establishment of the Treaty 

of Paris governing the surrender by France to Britain of the North American territories 

and ending the Seven Years’ War. There has been failure to look at the Royal 

Proclamation as to its requirement for the making of Treaties with Indigenous 

populations and recognition of their independence and accommodation of jurisdiction of 

First Nations. 

 

Dissolution of the Hudson Bay Charter, federal formation of Battleford as the capital of 

the Northwest Territories, incarceration of Chiefs at the Battlefords who were seeking 

food for their starving peoples, and related Indigenous history is frequently overlooked, 

or Indigenous interpretations are not included. 

 

 Also, the word “streamlined” within the draft ESA standards is problematic in that, who 

will determine if (and when), it is streamlined? 

 

First Nations have indicated that access to Indigenous languages instruction in schools is 

of high importance in providing Indigenous perspectives within the instructional 

program. There has been reluctance to consider such language instruction by provincial 

schools, even where numbers would warrant. However, language empowers the 

Indigenous perspective, enriches education for all, and is a gift to be provided for all 

students. 

 

2. Indigenous languages are an integral part of Indigenous perspectives. Words whether in 

Cree, Nakota, Dene, or Saulteaux provide meaning, are instructive, and transmit both 

concepts and values. All students in kindergarten to grade 6 ought to be given the 

opportunity to learn at least a few of the words in the Indigenous languages and the 

concepts the words represent. 

 

3. Education for reconciliation includes the following from the Calls to Action, Truth and 

Reconciliation Commission of Canada, 62. “We call upon the federal, provincial, and 

territorial governments, in consultation and collaboration with Survivors, Aboriginal 

peoples, and educators, to: i. Make age-appropriate curriculum on residential schools, 

Treaties, and Aboriginal peoples’ historical and contemporary contributions to Canada a 
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mandatory education requirement for Kindergarten to Grade Twelve students. ii. Provide 

the necessary funding to post-secondary institutions to educate teachers on how to 

integrate Indigenous knowledge and teaching methods into classrooms. iii. Provide the 

necessary funding to Aboriginal schools to utilize Indigenous knowledge and teaching 

methods in classrooms. iv. Establish senior-level positions in government at the assistant 

deputy minister level or higher dedicated to Aboriginal content in education. 63. We call 

upon the Council of Ministers of Education, Canada to maintain an annual commitment 

to Aboriginal education issues, including: i. Developing and implementing Kindergarten 

to Grade Twelve curriculum and learning resources on Aboriginal peoples in Canadian 

history, and the history and legacy of residential schools. ii. Sharing information and best 

practices on teaching curriculum related to residential schools and Aboriginal history. iii. 

Building student capacity for intercultural understanding, empathy, and mutual respect. 

iv. Identifying teacher-training needs relating to the above. 64. We call upon all levels of 

government that provide public funds to denominational schools to require such schools 

to provide an education on comparative religious studies, which must include a segment 

on 8 | Truth and Reconciliation Commission of Canada Aboriginal spiritual beliefs and 

practices developed in collaboration with Aboriginal Elders”. 

 

4. Evaluations of First Nations schools over the last decade have indicated the importance 

of Elders’ presence within the school and instructional program. Some schools retain 

Elders as substitute teachers to enable Elders to transmit values, language, land-based 

knowledge, skills for outdoor survival, hunting and gathering, and First Nations content, 

including Traditional Ecological Knowledge. Some provincial schools do the same, 

although their tendency is to invite visiting speakers which runs the risk of 

unpredictability, lack of curriculum continuity, grade level appropriateness, or students 

receiving balanced, progressive, and measurable content. The expectation is that the 

instructional program will ensure balanced, progressive, age-appropriate, and measurable 

content. 

 

5. An example was provided of an attempt by a First Nation to obtain an evaluation report 

from a provincial school and school division only to be denied such report. The view 

shared is that First Nations ought to be part of a school evaluation process, particularly in 

the example given where the majority of the school’s students are from the First Nation. 

Avenues for feedback and instructional content might include parent interviews, student 

and teacher surveys, participation on school evaluation steering committees, and other 

methods of engagement. 

 

6. Some Alberta school systems have for many years operated specific Indigenous 

programs, including Edmonton Public (Amiskwaciy Academy), Edmonton Catholic, 

Northern Lights, and others. The school systems have also retained Indigenous teachers, 

teacher assistants, and liaison employees with the expectation that representation on staff 

will ensure Indigenous content. While such measures benefit the Education of students, it 

does not mean that the capacity is there for Indigenous content. Structure and dedication 
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are required for Indigenous content to be implemented for all students from early years to 

high school. 

 

7. Integration of Indigenous content within subject areas is preferred over special 

curriculum components or subjects. However, Indigenous languages instruction is 

required to be offered as a subject. Having special components rather than an integrated 

approach leads to reactions which lead to ‘opting out’ either by teachers or students. 

Also, concerns are immediately raised by teachers about availability of time in the 

timetable. Untoward comments may also be made against Indigenous students when 

Indigenous components are offered in a separate instructional format and time. In 

addition, integration of Indigenous content has the advantage of respecting instructional 

time requirements. Indigenous content should not compete for curriculum time, and the 

intention is to provide it to all students.  

 

8. Land-based learning is being offered by provincial schools. It was reported to have been 

seen at times as interfering with the instructional times that are set out to meet 

“curriculum” goals, skills, and knowledge to be achieved. Curriculum development needs 

to occur for land-based learning. This would accommodate additional formalized content 

on oral traditions and land-based learnings which were seen as understated or not fully 

understood. 

 

9. Some years ago, an Elder recorded 122 Cree words to describe the different waterfowl 

bird species on which the First Nation relied for significant times during the year using 

the birds and eggs as the principal source of protein in their diets. The 122 words were 

studied and translated to English and associated with the names of the respective genus 

and species within the biological classification system. These and other Cree words 

describing distinct species became the subject of a Ph.D. dissertation which captured the 

interest of the science community and was published by the Museum of Natural History, 

Ottawa. This may be an example of recognition of the value of land-based practices. This 

example is provided to illustrate the depth and extent of traditional knowledge and the 

subjects for curriculum inclusion. 

 

10. This raises the dilemma of having all instructional staff sufficiently conversant with 

Indigenous content for instructional integration to occur. Therefore, it is recommended 

that a resource binder or kit be made available on Indigenous content to provide a 

sufficient knowledge of Indigenous content for integration to occur. In-service workshops 

can also be used to learn the material. Sections of the resource binder can provide 

information on aspects such as Treaties, residential schools, the Truth and Reconciliation 

Canada Calls to Action, the United Nations Declaration on the Rights of Indigenous 

Peoples, traditional and contemporary Indigenous practices, distinctiveness of Indigenous 

practices, and so on. Teachers may state that they do not need in-depth knowledge of 

such topics as they are teaching at an elementary level. On the contrary, detailed 

knowledge is needed for recognition of the opportunities within the instructional hour for 
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integration of Indigenous content. However, depth of exposure to Indigenous knowledge 

is required by the teacher. 

 

11. Choice of wording is an important feature for Indigenous content. For example, 

Indigenous “perspectives” is frequently used. The term is beneficial in that it requires 

Indigenous articulation. However, closer examination of “perspectives” results in a 

realization that suggested content may be a matter of opinion only while in fact it would 

be a matter of fact (some of it is “settler-driven”), experience-informed opinion, 

expression based upon values, geographical influence, socio-economic conditions, 

identity (or loss thereof), and other factors. The word is more than a singular and linear 

statement to be challenged. Ordinary words can trigger a variety of negative reactions and 

hopefully, a measure of interest, empathy, and understanding. 

 

12. The opening paragraph of the March 2021 version of First Nations, Métis, and Inuit 

Perspectives Draft K – 6 Curriculum provides an acceptable set of goals. The subsequent 

examples in the document indicate an ardent desire for integration of Indigenous content 

within subject areas. Some of the examples require separation and clearer illustration. For 

example, the third example provided states, “Students examine the impacts of European 

exploration and expansion, including the legislation and treaties that resulted in 

residential schools and the displacement of Indigenous communities.” For illustration 

only, over some 15 years of Treaty Bilateral discussions with Elders, one has not heard 

that “treaties resulted in residential schools”. On the contrary the abrogation of the 

Treaties and Treaty principles, and the imposition of policies contributed to the 

establishment of residential schools by the government. Further, residential schools 

predated the Treaties. Nuances are important, require greater depth of information, and 

require increased knowledge through teacher resource information, and/or in-service 

training.  

 

13. One notes the action words in the tables of the March 2021 draft as follows: “listen, 

explore, share, connect, investigate, discuss, present, examine, understand, respond, 

explain, read, view, name, experience, express, relate, identify, design, recognize, found 

(find), rely, acquire, develop, influence, practice, support, motivate, reflect, acknowledge, 

participate, interpret, apply, and evaluate”. The question arises, will the teacher know 

what to do? Children at the Kindergarten to grade six level start with more concrete 

actions (and activities) and progress to more cognitive learning by grade six. This is for 

the teacher’s interpretation and design, nevertheless, more concrete actions would be 

desired within the curriculum content in the respective subjects and grades. The program 

description K to grade 6 social studies refers to “metacognition”. Not all teachers would 

be clear about the concept of ‘thinking about thinking,’ rather providing a practical 

example would be more instructive for the teacher. 

 

14.  Evaluation of schools indicated that few teachers utilize external student assessment 

instruments, and many do not maximize use of Provincial Achievement Test information 
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for grades 6 and 9. Reference and use of external instruments and/or test results led to 

increased ability to identify areas of student strength and weakness. While PAT tests 

apply to two grades and therefore, in a limited way, it is recommended that consideration 

be given to making testing instruments available for every subject in the curriculum and 

at every grade level for non-obligatory use by teachers and that this be recognized in the 

Minister’s assessment directive as an instructional aid. Assessment ought to include 

Indigenous “perspectives” that appear in the curriculum.  

 

15. TCVI has provided payments up to $10 million per school year to the four school 

divisions. It receives monthly invoices consisting of number of students being billed 

multiplied by the respective annual tuition rates divided by 10 (months in the school 

year). There is a paucity of accountability information associated with this cycle except 

for nominal roll information, the tuition rate calculation sheet from ISC, and the school 

division’s annual audited financial statements. These documents are “after the fact” 

records, copies of which TCVI requests from Indigenous Services Canada (ISC). TCVI is 

deemed not to be within the privacy conditions with which school divisions operate. 

Alberta Education has not bought into the idea that TCVI, and the respective First 

Nations, ought to receive accountability information on student enrolment, attendance, 

and performance. It is difficult to glean accountability information from the documents 

provided to ISC. While Indigenous content is more remote, provision needs to be made 

for accountability measures respecting Indigenous content. It is recommended that 

accountability information include student information if the expectation continues that 

the First Nation and the payor for services should undertake interventions for student 

success, ensure the validity of Indigenous content, and identify improvements in 

instructional delivery. 

 

16.  Regarding “Assurance” planning by school divisions it is recommended that these plans 

as a minimum should be made available in draft form to respective First Nations and the 

payor for services. Ideally, assurance plans should be jointly developed and include First 

Nations curriculum applications so that First Nations are able to participate in the content 

and methodologies for instructional delivery. 

 

17. It is recommended that development of local curriculum content should be based upon 

engagement with local Indigenous communities. This will ensure that content is 

appropriate and supported by Indigenous resource persons who may be called upon for 

delivery of aspects of the curriculum. It will also become a vehicle for Indigenous 

parental engagement. Due to historical, cultural, linguistic, and local variation, it is 

unlikely that employment of persons with an Indigenous background can solely ensure 

the required content while their contributions can be helpful with engagement processes 

and approaches to content identification.  

 

18. Concern has been expressed regarding placement of First Nations students in 

employability programs. The concern extends also to student placements in special 
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education programs and access by students living off-reserve to Jordan’s Principle 

services. It is recommended that services be considered as complementary rather than 

separate and that they include engagement with parents/caregivers in accordance with 

Alberta Education’s 2004 policy (Minister Oberg). Too often such student placements are 

seen as efforts in obtaining incremental funding levels. Removal of students from the 

regular classroom can result in removal of the students from the opportunity to achieve 

their full potential academically while the motivation would be to improve upon 

achieving their potential. Indigenous content is recommended regardless of student 

placement. 

 

19. It is recommended that specific provision be made for mental wellness of students. A 

good start has been made with the inclusion of wellness in the curriculum. How these 

services are delivered is equally important. Collaboration with health services is seen as 

critical to meeting needs and success of the program content. Also, this has direct 

application to inclusion of residential schools in the curriculum content. 

 

20. It is recommended that the early years curriculum (head start, program unit funding, early 

years, etc.) also be reviewed for Indigenous content and for ways in which training, and 

certifications of staff can be improved.  

 

BLUEPRINT SUMMARY OF DRAFT K – 6 SOCIAL STUDIES DESIGN 

Comments/recommendations on additions and transfers pursuant to Minister LaGrange’s request 

on the Blueprint are provided as follows: 

• Words and concepts from Indigenous languages need to be considered in a revised 

curriculum. K (history) – add family members, kokum (kohkum, kokoum), grand mere, 

nana, etc.  

  

• Elders’ engagement rather than visiting speakers to schools will provide a sound basis for 

Indigenous content. Indigenous persons who are asked by public schools to give 

presentations in the various grades need to use a curriculum outline in their presentations 

to ensure appropriateness, relevance to First Nations in Alberta, and continuity in 

learning grade to grade. 

 

• It is helpful to include Indigenous content in each grade and subject area, however, Elders 

are needed to provide Indigenous perspectives (Elder informed additions are provided for 

consideration) History: Grade 1 – ways of knowing; Grade 2 – Indigenous language 

words; Grade 3 – Treaty interpretation; Grade 4 – perspectives different from land 

ownership; Grade 5 – First Nation principles; Grade 6 – industrial/residential schools. 

Geography: K – traditional territory; Grade 1 – Cree/Dene/Nakota place names; Grade 2 

– traditional First Nations migratory area; Grade 3 – Treaty making and oral tradition; 

Grade 4 – renaming projects; Grade 5 – what First Nations saw as immigration came 



 

11 
 

about; Grade 6 – changing relationships with/of Indigenous peoples. Economics: K – add 

how did indigenous peoples meet clothing, shelter, and food needs; Grade 1 – First 

Nations trade needs also to be referenced in grade 2 (economic concepts); Grade 3 – 

diverse perspectives on resource sharing; Grade 4 – competition for resources and Treaty 

rights needs to be added; Grade 5 – “subsistence” needs to include hunting, fishing and 

gathering; Grade 6 – needs to include examples of First Nations success companies. 

Government and Political Systems: K – content needs to include Chief, heads/council; 

Grade 1 – add roles and responsibilities of Chief and Council; Grade 2 – add engagement 

by Chief and Council with other governments; Grade 3 – introduce concept of First 

Nation jurisdiction; Grade 4 – add impacts of colonialism to the listing of Indigenous 

structures; Grade 5 – under First Nation decision making introduce legal decisions of 

recognition; Grade 6 – add First Nations interventions in constitutional patriation, 

commitment to Indigenous constitutional conferences, Elijah Harper intervention, etc. 

Civics and Citizenship: K – add Indigenous kinship concepts; Grade 1 – add to Treaties 

living agreements and Treaty principles; Grade 2 – add traditional First Nation circles 

and consensus decision-making; Grade 3 – add forms of recognition of Indigenous 

representation and decision-making; Grade 4 – add with reserve system (Indian Act), the 

Treaties (different concepts from Indian Act), adhesions, and additions to reserves; Grade 

5 – add UNDRIP respecting Indigenous peoples and concept of free, prior and informed 

consent; Grade 6 – add need for judicial decisions respecting Indigenous issues and First 

Nations jurisdictions.   

 

• Structure and dedication are required to achieve the capacity to deliver Indigenous 

content within the curriculum. However, there appears to be a paucity of resources to 

provide this, or resources are not provided to the persons best able to provide this content.  

 

• As indicated earlier, Indigenous content should not compete for curriculum time. 

Integration of Indigenous content within all subjects and at all grade levels is preferable 

in achieving the desired content. 

 

• Also indicated earlier, a more comprehensive binder or kit on Indigenous content and in-

service learning for teachers are recommended. This would be more comprehensive than 

specific grade level content and enable all teachers better to be able to integrate content 

within the instructional program while reducing teacher preparation time. 

 

• A lexicon of key words is recommended to be developed within the binder or kit, 

particularly for words which are seen or understood differently in a culturally diverse 

setting. Such lexicon would clarify differences in understanding and enable correct 

interpretation of Indigenous nuances. 

 

• Action words (verbs and infinitives) particularly for the younger grades are 

recommended to be focused on grade level activities. 
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• External template tests are recommended for teacher use enabling measurement of 

instructional effectiveness of Indigenous and other content. 

 

• Accountability measures are recommended on Indigenous curriculum content. Skill 

development and knowledge acquisition at respective grade levels needs to be 

established, and achievements need to be reported. 

 

• These could be discussed and adopted through curriculum joint assurance planning 

and/or engagement reporting. 

 

• Local Indigenous engagement is required for local Indigenous content and Indigenous 

content is recommended regardless of student placement as per Blueprint headers. 

 

• Inclusion of wellness in the curriculum and delivery methods are recommended. A major 

question came up regarding instruction of Indian Residential Schools content, which is 

whether this component committed to by the Premier in 2015 needs to be part of 

Wellness subjects or Social Studies subjects, given the intergenerational trauma and 

triggering effects. Both may be appropriate. This will need to be gauged by teachers and 

resource staff who would be available from First Nations organizations. Personal 

accounts of residential schools’ experiences require protocols and support persons. 

 

• Indigenous content is similarly recommended for the early years’ curriculum.  

CONCLUSION  

The inclusion in the curriculum of Indigenous content and perspectives requires curriculum 

change, sustained engagement, and joint participation. The extension of the timeframe for 

engagement is warranted and appreciated with an understanding that engagement can continue as 

the preferred mechanism of meeting in person, conducting ceremonies, and in-person discussions 

to achieve consensus is not possible at present given the COVID-19 pandemic.  

Much of the content is determined at the teacher level. It needs to be Elder informed. There is a 

need for measurement and accountability of Indigenous content. This may be most applicable to 

further engagement in partnership with the FNMI Alberta Education sector and the Curriculum 

sector. 

A final comment which bears repeating is that each member First Nation retains the jurisdiction 

for determining what is best for its kindergarten to grade 6 curricula. 

______________________________________________________________________________ 
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