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Introduction

On March 29, 2021, Education Minister,
Adriana LaGrange, revealed the
province's Draft K-6 Curriculum. School
divisions across the province were
encouraged to pilot the draft in the 2021-
22 school year.
The Ministry sought feedback on the draft
and approached the Council of Catholic
School Superintendents (CCSSA) and the
Alberta Catholic Schools Trustees
Association (ACSTA) to engage with school
divisions, superintendents, Directors of
Learning, Catholic Educators, and various
Catholic Stakeholders.

What are the implications for Catholic
Schools implementing the curriculum on
what our Church teaches, and the values,
beliefs, and principles of our Catholic
Church and, by extension, the Catholic
school? 

What are the challenges and
opportunities to recognize the dignity
and respect of the human person and
their unique creation in God? 

What are the challenges and
opportunities to celebrate the faith
through our commitment to universality,
diversity, and social justice in the
curriculum? 

What outcomes may be contrary to
Catholic Church teachings and beliefs
Catholic schools would be unable to
implement without classroom support for
teachers to address with students and
parents?

The grant's objective was to engage
educators, learning leaders, and
administrators on the draft curriculum and
consider the following questions when
reading, discussing, and engaging with the
draft curriculum. 
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Participating
Schools
Divsions 

Engagement sessions started in
November and ended the first week of

February with a combination of in-
person and virtual sessions depending on
Covid-19 restrictions when the sessions

were scheduled for the division. 
 
 

Sessions were held with the following school divisions: 

Christ the Redeemer Catholic Schools (Okotoks and Southern Alberta)- In-Person 
Holy Spirit Catholic Schools (Lethbridge area) -In-Person 

Red Deer Catholic School Division - In-Person 
Calgary Catholic School District (Learning Leaders) - In-Person

Calgary Catholic School District ( Educators)- In-Person 
Fort McMurray Catholic Schools - In-Person

Lakeland Catholic -Virtual Zoom Session
St. Paul’s -Virtual Zoom Session
Elk Island -Virtual Zoom Session

STAR Catholic -Virtual Zoom Session
Edmonton Catholic Schools (Learning Leaders)

Edmonton Catholic Schools (Educators)
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Engagement
Sessions 

The curriculum engagement grant report
is based on sessions designed for
educators, learning leaders and
administrators, and where appropriate,
local clergy at participating Catholic
school divisions. The sessions provided
participants time to read the chosen
subject area curriculum in its entirety
before collecting responses. An essential
aspect of the sessions was to ensure a
safe and caring environment where
educators had the opportunity to express
their constructive analysis of the
curriculum in a meaningful way to advance
the draft curriculum. 

Curriculum
Engagment
Sessions The sessions consisted of 5- 12

teachers with an approximate
running time of six hours. After
reviewing the terms of the grant and
the goals of the sessions, educators
examined the ministerial order to
provide an understanding of the
Minister's expectations for the
curriculum. The teachers highlighted
anything that resonated in the
Ministerial order when reflecting on
Catholic education and Catholic
worldview. For many of the teachers
in the room, it was their first time
reading the order, and they were
elated that the order would be a
foundation for learning for the
students of Alberta. The participants'
positivity was evident as teachers
discussed that the education order
essentially described the essence of
the Catholic school, anticipating the
Minister's words would align with the
draft of curricular outcomes. The
sessions then included teachers
reading the subject area curriculum,
dialoguing with colleagues and then
providing feedback for recording. At
the end of the session, participants
were asked to reflect on the
sentiment of the order as they
reviewed the curriculum.

An introduction to the terms of the grant,

An outline of the previous report completed by the Alberta
Catholic Education Curriculum Resource Coordinator 

The executive summary of the work completed by school
divisions, and

The feedback required from educators and the collection of input
for the final report writing for the grant. The feedback collected

from teachers was focused on the Catholic worldview and
evaluating the opportunities and the challenges for Catholic

schools in implementing the draft curriculum. 

 
The session format included: 
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English Language Arts
Social Studies

Science
Health and Wellness

Fine Arts (Visual Arts, Drama, Dance, and Music)

Teachers were provided time to read the draft
curriculum for review and the choice of subject

matter to review: 

 

The session purposely provided time to ensure participants read the subject area draft curriculum before
any discussion occurred and feedback recorded. On average, the teachers took approximately 3-3.5 hours

to read one curriculum subject in its entirety. 
 

After the reading, teachers met in subject areas to discuss with colleagues the strengths, weaknesses,
opportunities, challenges, and suggestions and concerns for implementing the draft curriculum. The CCSSA
representative in the engagement sessions recorded all the information presented by the teachers in the

sessions. The report's recommendations, feedback, and materials represent feedback from the participating
school divisions. 
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Life-Long Learners  

Develop lifelong learners
passionate about learning after
their schooling from Kindergarten
to Grade 12 ends. 
 Encouraging students to move on
to post-secondary education, trade
and vocational programs, and the
confidence to learn new skills.  
Engage students, especially those
who are marginalized or disengaged
to be active participants in their
educational journey.

Educators want a curriculum to: 

21
Human Dignity 

All students are a unique creation
of God, and all schools must
recognize "the dignity and respect
of the human person according to
their unique creation 1" by God, and
any curriculum should be able to
connect with the lived experience
specific to each child. 
 In respecting the dignity of the
child, research into child
development must be considered
in the curriculum. Outcomes must
be reviewed as to their
developmental appropriateness by
grade level. 

Common
Themes that
Emerged
Provincially 

The themes in the engagement sessions that emerged both provincially and across the
participating school divisions by subject-specific were explored by educators. These themes
apply to all subjects that were analyzed. Although not specific to Catholic Education, there is
an overarching concern that these areas require improvement and are necessary to ensure

the highest level of success for students and their inherent dignity in their uniqueness as
created by God and their lived experience in our Catholic schools.

 

  1 Pontifical Council of Justice and Peace. (2006). Compendium of the Social Doctrine of the church. (144-145) Libreria Editrice Vaticana. 
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Scaffolding 

A curriculum must effectively scaffold, giving
educators the ability to build on previous
concepts and provide an opportunity for
students to revisit topics with an age-
appropriate focus. An example of this is the
social studies curriculum, with most
outcomes not building from year to year. The
curriculum is built on knowledge-based
outcomes rather than an overarching
architecture established on concepts and
skills for the real-world application, where
students build on strengths and weaknesses
by revisiting content.
Effective scaffolding will eliminate the
background teaching needed in an already
content-heavy curriculum. A grade 3
example from Social Studies Outcome
states, "Madeleine de Verchères is
considered a French-Canadian hero for her
role in defending her village against the
Iroquois." This does not address the
background and the complexities of why she
should need to defend her village, why the
Iroquois were attacking, and the history of
conflict in New France for student
background.  

A curriculum must have a front matter to
guide teachers with the scope and
sequence of what students are learning
and the outcomes. Front matter allows
educators to understand the concepts and
pedagogical flow. Educators will struggle to
take students on the educational journey
when they do not know where they have
been in the previous grade level or do not
know where they are going in future grades.
The front matter cannot be a chart but
rather a guide for teachers to understand
the overarching architecture of the
curriculum. 

Front Matter 

3
Architecture of the Draft 

 A curriculum must have more than outcomes. The front matter, outcomes, scaffolding, and
instruction must be included as part of the curriculum and program of studies. Currently, it

reads as a list of outcomes without the supporting elements and is simply a checklist for
student learning by subject and grade level. 

 

Instructional Minutes 

 Educators want to nourish and develop
students' minds, providing concrete
curriculum concepts to permeate the
outcomes with a Catholic worldview. The
draft curriculum is too extensive for
teachers to adequately cover in the
assignable minutes and leaves little room
for students to extend their curiosity by
delving into a topic due to time constraints.
A curriculum must provide educators with
suggested timelines while giving teachers
the flexibility for professional autonomy to
decide where to allow additional time for
the mastery of skills. 
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Content 

The content must reflect the development of the
students, respect their inherent dignity and
respect their cognitive stage of development and
their social, emotional, and intellectual
development and maturity. 

Stages of Development: Curriculum
considerations for the research in child
development to be considered in the amount of
content, the growth needed for concrete and
abstract thought development, and students'
emotional and social maturity to learn the
concepts as stated in the outcomes. Piaget's
research is one of the standards in child
development suggests from ages 7-11 they are in
the Concrete Operational Stage in which they are
beginning to think outside of their open reality;
however, they still cannot think abstractly such as
meeting the outcome "great thinkers: Socrates,
Plato, and Aristotle asked new questions in a form
now known as philosophy, which in Greek means
'love of wisdom' " in grade 2. 

Trauma-Informed: The content needs to be
vetted for the content which is cognitively and
developmentally inappropriate for younger
students, such as slavery, pandemics, black death,
natural disasters, and learning about tyrants in the
ancient civilization. 

Parent Support: Educators are concerned with
the topics and the professional development
needed to teach the subject matter effectively.
Parents may struggle with supporting their
children at home, and the possibility of parents
using the internet as their primary resource to
help their children. 

Curriculum Outcomes 

A curriculum must have clear outcomes to
understand the learning objectives and have
balance between being prescriptive while
respecting teacher autonomy. In the draft,
there are outcomes requiring clarification and
direction that are disconnected from the
learning outcome and guiding question. An
example would be the social studies
curriculum that lists many dates and events
for student exploration. Teachers need
clarification on covering all events/people
listed or choosing a person or an event to
explore with a deeper focus. Is it simply
memorization or is there room for focus on the
process? The appendix has further information
for the subject area breakdown.

Outcomes should provide direction rather
than statements for students to cover. An
example is “ Puberty marks the beginning of
adolescence” What do students do with the
information? Do students need to
demonstrate, know, examine, identify,
appreciate, investigate, describe, or analyze
the outcome for teachers.  

The logistical navigation of the curriculum
document must be revised. Educators found it
challenging to navigate without a
numbering/lettering system and to discern the
amount of time projected for each unit/set of
outcomes. 

The curriculum should support teachers by
clearly stating what names, dates, topics of
exploration must be completed and where it is
optional. Previous curriculum that focused on
process allowed for more teacher autonomy
and creation of lessons catered to student
needs, community, and culture.
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Differentiated Instruction 

Differentiated instruction allows a child to
approach the outcomes from their
unique2 perspective according to their
development and understanding of the
material. 
The approach to differentiated
instruction needs to be effective for all
students to engage in the curriculum.
Differential instruction concerns were
cross-curricular, from rich language
content to physical education teachers
offering accommodations for students
with disabilities or health concerns.
Educators do not see students being
considered first in the draft. Teachers are
very concerned about students struggling
with traditional learning. The curriculum is
knowledge-driven and language-heavy.
Students with learning needs will not be
adequately assessed due to the amount
of knowledge asked to be retained by
students in the outcomes.  
The curriculum only teaches the
knowledge, not the understanding, skills,
and foundation to become a lifelong
learner. The ability to retain knowledge is
put first rather than developing the
learning fundamentals. A curriculum
needs to foster the natural curiosity for
learning. 
Teachers are concerned about meeting
the learning needs of diverse learners,
English language learners, and those
students in their classes requiring
Individualized Learning Plans and finding
the resources to support the curriculum.
For Division I, the learning focus is play-
based, not memorizing knowledge.
The inclusion of differentiated instruction
allows children that may be struggling
with material to have an opportunity to
celebrate their gifts and talents to the
best of their ability as provided by God.
The church teaches to ensure options are
available for everyone regardless of the
student's physical, emotional, mental, and
socio-economic factors. 

Application 

A curriculum must have real-world
application for students to apply the
knowledge within their context and be
able to see the application to the real
world in the discernment process on
the careers they will bring to the
landscape of Alberta. Students are
passionate about the world and
impacting change, and the curriculum
must provide a forum for dialogue and
becoming a practitioner in their
learning. 

Assessment 

 Assessment is a significant aspect of
student learning. An assessment
provides the information to ensure
the curriculum and outcomes are met
by students before introducing new
concepts—further clarification on
what the ministry of education seeks
to focus on to ensure collaboration
among school jurisdictions. For
example, the outcomes in the draft
curriculum such as “Social
development helps build and maintain
positive relationships;” are a
statement and do not provide clarity
if students are to demonstrate, know,
examine, identify, appreciate,
investigate, describe, and/or analyze
the outcome.  

  2 Pontifical Council of Justice and Peace. (2006). Compendium of the Social Doctrine of the church. (131) Libreria Editrice Vaticana. 
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Diversity 

A curriculum should have room for students to
share their own unique identity, experiences,
history, and Alberta families' diversity. Educators
were pleased to see the addition of diverse
groups in Alberta and their unique histories.
However, the outcomes did not consider the
diversity in the classroom. As a result, the
diversity in the draft does not reflect the modern
mosaic of Alberta. 

Indigenous: The First Nation, Metis, and Inuit must be
consulted to ensure the perspective, culture and
experiences of the Indigenous people of Alberta
curriculum are reflected authentically in the
outcomes. Educators want to see the perspective of
the First Nation, Metis, and Inuit reflected from their
perspective rather than a Eurocentric viewpoint. 

Economic diversity must be considered when the
outcomes assume a middle-class background and do
not reflect the current socio-economic reality of
Alberta families. Catholic teachings believe in
“preferential option for the poor3” creating disparity
between students and families. 

Critical Thinking 

The curriculum must teach students to be critical
thinkers and problem solvers. A well-designed
curriculum should move beyond why, what, and how
to higher-level thinking questioning. Unfortunately,
the draft outcomes focus on rote memorization
rather than applying information and skills
development. 

Resources 

Resources are an essential building block for the
implementation of the curriculum. The availability of
tangible resources for students and educators is a
concern for all school divisions. Educators specifically
addressed concerns that suggested resources will be
a list of online resources or sites to create lesson
plans. 

Educators need quality resources to create lesson
plans and are concerned about drawing on many
different texts and websites to put together materials
for lesson plans. Educators want a quality resource,
teacher guides, exemplars, and concrete materials. 
Resources for learning needs, differentiated
instruction, English Language Learners will need to be
teacher-created. 
Educators are overwhelmed by the increasing number
of tasks on teachers. Also, there will be no preparation
time (losing teacher preparation time to keep schools
open) or professional development time to
adequately plan for a rollout of the curriculum due to
school divisions lacking substitutes because of
Covid-19 coverage and absences. 
Student experiences between schools within a
division and school divisions within the province will
look dramatically different, creating a lack of
collaboration opportunities. 
The vetting process for resources, especially digital
resources and the challenge of ensuring the digital
resources provided are reliable live links must be
considered. It was noted that digital resources are not
a substitute for print resources, and educators and
students must have both. 
Technology resources for schools without adequate
technology per student, such as a Chromebook to
access digital resources, must be considered when
print resources are not an option.  
Schools are limited in supporting human resources,
and with increased classroom complexities, an added
curriculum will further stretch these already tight
human resources. 
Equity and access to support implementation is
essential for school divisions in rural communities
without resources. 
Exemplars provide teachers guidance on strategies to
meet outcomes, assessment practices, and best
practices for meeting student needs. 

 The rationale for concern: 
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Staffing 

The draft curriculum will require
subject area specialists because of
the content richness and
specialization in Fine Arts
programming. The model in
elementary is a generalist approach
with teachers delivering most of the
core subjects, with some curricular
areas being specialists. The
elementary model works because
students have routines, structures,
and a sense of safety and security
with a generalist teacher. 

Permeation 

There are many opportunities and
challenges with the curriculum. Time
and Catholic resources will be needed
to provide implementation strategies
for teachers to deliver the curriculum
so that it is embedded with our
worldview, the moral and ethical
values, solidarity with the community,
and the appreciation of the value and
dignity of the human person.
Educators were pleased with the
moral values based in kindergarten,
but the focus on the care and respect
for others as the curriculum moved
into other grade levels was not as
evident for teachers. 

Time 

The barrier to release is the time
needed by educational leadership in
school divisions to create the
professional development resources
for teachers, where the time to
prepare teachers will come from, and
the most associated with
implementation when the draft does
not have tangible resources to
connect the subject matter. 

Release 

Educators want to see a release of
one subject at a time by grade level to
ensure adequate time for professional
development and educator wellness.
The pandemic has impacted school
cultures with the increased workload
and is responsible for student
learning, learning gaps, and mental
health issues. Releasing the
curriculum without adequate planning
will further impact school
communities. 

9 Implementation
The implementation of the curriculum must be well planned and

structured in its releases to Alberta Schools 
 

Consistency  

Curriculum frameworks like front
matter, scaffolding, and instructional
guidance are essential for provincial
consistency. Consistency is vital for
school divisions across the province to
ensure educational data collected,
assessment, and collaboration on
professional learning. 

  3   Encyclical of Pope John II. (1991). | Centesimus Annus. 57-58. Libreria Editrice Vaticana. 
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Impacts on the Vocation of
Teaching

Division I, II, III, IV differ in terms of teacher
specialization. In elementary, most teachers
are generalists in subjects, teaching a
homeroom class the core of the subjects
and working with various curriculums. As
generalist teachers, working with multiple
curricula, they will need the implementation
support and professional development to
ensure student success and learning
outcomes are delivered to students that
foster a love for science and technology. 
Educators foresee potential teacher
retirements of experienced teachers
leaving the profession, meaning schools
lose the crucial mentorship in their school
communities due to how overwhelming it is
to implement and lack time to prepare and
plan without attention to an
implementation strategy. 
Educators worry about the messaging it
sends to those new to the profession,
seeing a mass exodus of teachers that the
career is not sustainable. The pandemic has
added to teacher workload, with teachers
commenting that new professionals are
succeeding due to the mentorship and
expertise of their colleagues.
It is important to recognize that Catholic
teachers see teaching as a vocation and
part of their Catholic lived experience of
service and not just a job. 

10
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Subject Specific Opportunties,
Challenges, and Considerations- PE
& Wellness 

Educators recognize the opportunities in the
curriculum to permeate the curriculum with a
Catholic worldview while recognizing that some of
the content will need to have specific
implementation supporting documents embedding
a Catholic perspective.

Physical Education and wellness must address the
dignity and respect of the human body and the
human person. A PE and Wellness curriculum
effectively balances between the outcomes being
physical education and wellness. The outcomes are
content-rich, and educators want a balance of
instructional minutes between Physical Education
and Health. The outcomes must nurture the identity
of self and how to navigate who they are as
individuals, the building of relationships, and
extension into the service of the community to
ensure there are the foundational aspects of
wellness including physical, social, spiritual,
emotional/mental, financial, environmental, and
intellectual wellness. 

Permeation  

Permeating nutrition concepts of fueling the
body with foods allows for the permeation of the
Eucharist, which is our spiritual food for
Catholics. 
Discuss positive role models with the church for
students. Examples include priests, bishops,
sisters, laity, and the lives of the saints.
Promote social justice in discussions on food
disparity and the allocation of healthy food
resources for families in their community.
Promote church and spiritual organizers for
spiritual wellness as an additional aspect of
wellness. 

The Physical Education and Wellness curriculum
offers permeation of service, volunteerism, social
justice, inclusion, Catholic Social Teachings, virtues
and gifts such as self-control, and the use of role
models with the lives of the saints. Examples
include:

Physical Edcuation vs. Wellness  

PE educators want to set up students for lifelong
physical education literacy and foster a joy of
body movement. 
PE specialists are worried about the number of
students already coming into the schools
without a healthy attitude toward physical play
and being active. 
PE specialists would like to see more examples
and well-defined examples to ensure those
teachers who are not PE specialists have the
formation to ensure they are instilling physical
wellness in students.  

Physical education teachers are very concerned
about the number of physical education and
wellness outcomes and the lack of balance of
instructional minutes. Physical literacy and individual
skills outcomes are minimal to non-existent with a
large focus on wellness. 

12



Specific Content Feedback 

 Mental Health 
 

- Educators felt the addition of mental health as an organizing idea should be included due to the
societal shift in understanding how mental health can affect the overall holistic health of an individual.

There is a huge opportunity and responsibility to ensure all aspects of health are reviewed with
students at an age-appropriate level. 

 

Spirituality 
 

-Educators felt in many places throughout the curriculum that religion and spirituality should be added
for all students who are practicing faith as an element of their wellness, and not to remove spiritual

wellness for some students who are not practicing any type of religion or spiritual focus in their lives.
For example for non-religious students may see the practice of yoga as part of their spiritual wellness. 

 

Understanding of Self
- Self-regulation to include prayer and mediation, spiritual wellness, and community support can consist of
priests, clergy, and others within the Catholic community. There is validity in the addition of self-regulation;

however, what training in self-regulation will be provided to teachers to ensure it is taught correctly and
consistently. 

- A focus on the self can permeate understanding of self-control, learning about emotions, respecting the
body, working together, and taking care of the body as a temple of the Holy Spirit. 

- Catholic educators see these areas of permeation beyond the outcomes to ensure students  live lives of
intention. (detailed examples of permeation are provided in the Appendix)

Character Development 
 

There are opportunities within the draft to teach character development and permeate these with the
virtues in the Catholic Church that are essential for the development of the human being and the

permeation of the many religious figures and saints within the church who exemplified great moral
character. 
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Consent and safety must be separated or have clear guidance for teachers on teaching safety and
consent. Consent is a very sexualized word, and there are questions why a word like 'permission' was

not first introduced in Division I. The safety of our students is paramount and concerning for educators;
however, there are worries that young children do not have the cognitive ability to understand what

they may be consenting to. 

Young students struggle with abstract thought. Dialogue must include that consenting to someone
does not necessarily make it the right thing to do. For example, if a student consents to another

student using force against them, does it make it right because they consented? 

Consent and safety topic is sensitive, and teachers must have professional development supports to
teach the outcomes because: 

Students lacking abstract processing skills tend to fill in their narratives when learning
about complex concepts they do not understand.  

Consent not taught properly could condition children to feel shame and guilt for consenting.

The topic of safety and consent should occur after students have had the opportunity to learn and
develop an understanding of healthy and respectful relationships with peers and adults in their lives.

They also need to understand the freedom to accept relationships and create boundaries within
relationships. To know the difference between health and unhealthy relationships.

Safety and Consent 
 

 
Questions about consent that must be clear for all students include:  

 
What does providing consent look, feel and sound like? 

What does not giving consent look, feel, and sound like for young people?
What does withdrawing consent look, feel, and sound like for young people?

 What happens when you do not give consent? 
What should you do if someone ignores you when you say no or withdraw consent? 

Who are the people you trust to speak with about someone ignoring your consent to say no or withdraw a
request? 
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Educators are concerned about the family structure outcome. The Education Act Section 51.1. (1) states that
families are the primary educators. Within a Catholic school we ensure that it is a safe and caring environment

and welcome all family structures. We also recognize that the conversation around various structures may
happen in the classroom but is also the responsibility of parents. The current wording opens the door for

students to explore diversity outside of Catholic family structures and delve into topics around sexual
diversity. This of course would require parental consent if discussed within the classroom.

Direction on the family structure must include the list of family structures to discuss with children. Because
the list is not inclusive and the complexity of family structures, the question remains: 

What is the purpose of the stated outcome? Do students need to identify, examine, analyze, know, or
appreciate?

 Are all family structures appropriate for introduction for young children to cognitively comprehend?  
Will discussions on family structures raise questions about sexual relationships such as polyamorous and

other gender and sexual diverse relationships? 

Revision suggestion: "All family structures are diverse in Canada” to “Family structures are essential for
belonging, safety, connection, meeting basic needs and relationships.”  

Considerations must be given to students who struggle with the concept of a family, those who have been
placed in care and discussions that may impact their mental health, and those requiring sensitivity because of

a complex family situation. 

The digital world is a reality that many students and even students navigating the world must be prepared for
in our current society. Outcomes should reflect on the benefits and challenges of navigating relationships in a

digital world and through social media. 

Relationships
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Healthy eating outcomes need to be mindful not to reflect the guilt and shaming of food choices for students and
parents. Our church teaches Preferential Option for the Poor, with many adults and students living in Alberta not
having food security and relying on resources to provide their food choices. In addition, many families in Alberta

may be making the best choices with the resources available in terms of financial resources and nutrition
education. 

All food is good given to us by God, and the terminology of good and bad is outdated and should reflect healthier
choices instead. Outcomes should reflect food choices and the comparison of nutritional information instead of

identifying foods. 

Healthy Eating  
 

There is an opportunity to permeate Catholicism with the practice of moderation and bring gratitude for the gifts that
God provides for us. The challenge is that outcomes do not reflect current research and may lead to the idea that

health is tied to numbers, size, and unhealthy self-images. The outcomes must reflect a holistic approach to health and
all pillars of health, such as sleep, reflecting on mental health, and taking care of the body. 
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The growth and development outcomes on sexuality are void of
the body, mind and soul connections, reducing aspects of the
sexual relationship with a physical component. It is void of the
human relationships integral to move beyond the biological.

Catholic educators are not naive that not all sexual experiences
reflect a relationship but feel it is essential to understand sexual
health. There should not be segregation between the body and

the relationship, the mind and spirituality. 

Parents are primary educators, and students need to develop the
skills to discern and understand that not all sources are equal in

credibility for sexual health and relationship information. 

Educators identified many places where the age-appropriateness
of the outcome went beyond the spiritual development of the

students and other places where there was not enough depth to
the content. 

There are concerns about the movement of outcomes on birth
control, pregnancy, sexually transmitted infections, from grades 7,

8 and 9 down to grade six. 

Educators would like the rationale for these outcomes. Is the
move based on statistics on teenage pregnancy, research,

educator feedback, or for legality reasons?

Educators noted that students are no more mature than students
of the last decade; instead, educators have observed that due to

social media content, students are experiencing a loss of
innocence in the amount of adult content they are exposed to in
the world. Educators do not believe the students in the grade six

classroom are developmentally and emotionally prepared for
birth control and sexually transmitted infections. Many students
in the 6th grade have to begin the menstrual cycle and need to

understand the body changes before they learn how to limit
children. 

 Discussions on birth control must include what it means to be
open to life and the beauty that comes from life. The outcomes

need to be taught to reflect the beauty of the body and the
beauty of reproduction without the clinical approach to

reproduction. 

 

 

 

 

 

 

 

 
 

 
 

Society is moving towards a positive speak on sexuality, and
outcomes must be presented positively rather than as

consequences of sexual activity. Example: "Fetal development
during pregnancy can be adversely affected by adverse effects

such as; • poor nutrition • smoking • alcohol use • drug use • fetal
alcohol syndrome • premature delivery • increased neonatal
mortality." Revision: Could the outcome be stated as "Fetal

development during pregnancy is positively affected by * good
nutrition?" Although the adverse effects would organically enter
the dialogue, it is about framing students in a positive mindset. 

An examination of all outcomes for positive versus negative to
reflect more positive language. 

There are legality concerns with the outcomes as stated, " In
Canada, individuals have the right to make decisions about

reproductive health and can decide, if, when, and how often to
reproduce" could be interpreted by students that this exists
regardless of age. Parental support and acknowledgement of

their role in this conversation should be apparent and not
assumed. 

The outcome on the limits of life does not explicitly say but leaves
it open-ended for interpretation that teachers could teach

termination of pregnancy which is concerning for the age of
development. The fetal development must be examined through
the eyes of compassion, and acknowledging students are coming

from different experience, and instead of teaching fetal
development on what not to do, teaching fetal development on
what to do during the fetal development allow the negatives to

organically enter the dialogue based on the maturity of the
students. 

Outcomes missing from the draft are a concentration of the
relationships, caring for the changing body in puberty, how to
respect the body, how to respect the body in the digital world,

why people and families choose to have children and what
children bring to the world.

Abstinence is defined in the outcomes; however, to move toward
positive sexual health, educators would like to see the word
chastity or similar be reflective in the lifestyle choice on both
referring from sexual activity, sexual intercourse and being

positive in the way they approach sexuality. 

Educators would like to see the introduction of language in
Division I for students to properly know the names of the male

and female sex organs in both public and separate school
divisions. In Catholic schools, the biology of the body is sacred

and can beautifully be taught that reflects the body as a temple of
the Holy Spirit. 

 

 

 

 

 

 

 

 
 
 
 
 
 

Educators believe the reference and need to teach
students in grade 1 and 2 the biological

terminology for body parts should be included to
start a respectful language discussion on anatomy. 
Educators want digital citizenship reflected in the
outcomes. Students are digital citizens, and it is

essential to teach them how to be digital citizens
that reflect self-respect, respect for others, discern
information sources, and make informed decisions. 

Additions for Consideration: 
 

 

Growth and Development
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Subject Specific Opportunties,
Challenges, and Considerations-
Social Studies 

The content in the draft is driven by themes rather than themes driving the content. The ministry must reflect on the
content concerning the Ministerial Order to be reflected in the outcomes.

Content does not reflect and respect the student's cognitive ability and capacity to break down sophisticated
concepts such as the Socratic method in grade 2 and the expectation of students.

Content comparisons between the draft and the current appear to be much higher compared with the outcomes
they are currently meeting in the classroom. The content in Division I is above the cognitive and emotional maturity
of the students with topics that students at this age may find disturbing. For example, the students learning about
the Roman leadership examples will be dark and scary. In contrast, students can learn about leadership and
citizenship by applying how they can be good citizens in their community before learning about other communities in
the ancient world. 

There are places for the content to explore events and history that reflect the current context of the daily student
life in Alberta and Canadian rather than the complex histories reflected in the outcome. 

 Content: 

Engagements sessions held before the December/2021 update on curriculum expressed their desire for the draft
Social Studies outcomes process to start over. Engagement sessions held after the announcement had educators

satisfied to see the many voices expressing their disdain for the curriculum heard by the ministry. 
 

The challenges stated in the report under recommendations are based on the curriculum outcomes as stated in the
draft. Therefore, it is essential to note the ministry's opportunities and challenges in revising the Social Studies

outcomes. 
 

Permeation: Permeation opportunities in social
studies are noted by educators to reflect Catholic
Church teachings, the principles of human dignity,
the value of human life, and Catholic Social
Teachings. There are opportunities to teach about
the importance of human connection, communities
coming together to bring aid, stewardship, prayer
and using hope in the face of challenging historical
and current events. 

Revision: Social studies should be grounded in real-
world applications for students. Students must learn
the knowledge in the classroom but have the skills
for a real-world application allowing them to
permeate their faith. There is an opportunity to
revise the curriculum to the previous draft to build
citizenship that respects the whole society and
work together to build a sense of community and
belonging. Students need to reflect and see the
world through their neighbour's eyes. The learning
outcomes need to focus more on community,
collaboration, leadership and citizenship.

Consideration in the revision: 
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Example: What is the need for organizations like the               
Klu Klux Klan for students in elementary schools? What
is the intention for inclusion? Instead, students could
explore a positive leadership group to understand the
leadership hierarchy combated against hate and anti-
diversity rather than a leadership group of hate.

 
Diversity 

 In the engagement sessions, teachers want a current
representation of the diversity reflective of Alberta
classrooms. The social curriculum should foster active local,
provincial, national, and global participation. The curriculum
should speak to the sentiment of the Ministerial Order to
ensure there is a continuation of the building of lifelong
learning that reflects the history of Canada and Alberta and
how students can be active participants in our current and
future of Alberta. 

Educators welcome the Indigenous Perspectives and history additions. 
The Indigenous focus in schools has grown over the past five years to understand the history and truth of Indigenous Peoples
in Canada. Educators want to build on the Truth and Reconciliation-Calls to Actions and the foundational teachings
educators have already engaged within schools. The Indigenous perspective must go deeper, provide authentic learning
experiences, be vetted by many Indigenous communities in Alberta to guide resources providing the truth of the lived
experiences of Indigenous peoples. Educators are worried that students receive a message that there is no reason to go
beyond their current knowledge base without authenticity, which is the opposite of the calls to action from the TRC. 
Catholic churches recognize the role of religious organizations in the residential school system. Catholic educators are
concerned that the outcomes, as stated, place the history of the residential school system on religious organizations only by
failing to mention the government policy that mandated residential schools and be written in complete truth to acknowledge
the church's role and the government's role. 

 
Perspective: 

Diverse Perspectives: 
- There is an opportunity for perspectives to be represented from the perspective of the diverse community. Curriculum
outcomes should reflect from the perspective of the cultural, racial, or diverse community. Diverse communities should be
consulted for the cultural sensitivity needed in the word semantics. Example: 

 Indigenous Perspectives: 

The outcomes are both content and language-heavy—
considerations for students in Division I or students
who cannot successfully break down language and the
concepts. 
A curriculum must have experts review the word
semantics of the outcomes to ensure the intended
outcomes are clear, respect diversity, and reflect
current terminology along with guidance for teaching
inappropriate word choice with historical roots should
they need to be stated in the outcome. (Appendix
examples)
A revision of language used to identify some racial
groups by skin tone and others by culture must be
reevaluated in the outcomes. There must be
consistency in the terminology of racial, religious,
cultural groups, and must reflect the differences
between current and historical language, such as
"yellow scare" and why language may change in the
future. 
Educators are concerned about the discussion of heavy
topics. 
Undefinable language such as "olden days" to use
examples depending on age, experience, and
background, the "olden days" will be reviewed
inconsistently by educators.

Language 

19



Financial Literacy is moved to Physical
Education/Wellness. The concerns about Financial
Literacy remain the same for Physical
Education/Wellness as they are for Social. Financial
Literacy is a positive addition to the curriculum, and
Physical Education/Wellness a much better placement
for the content. However, some consideration must be
given to the age-appropriateness of students'
development. 

The curriculum mindset for finances is a middle-class
idealist view in the outcomes. The Financial Literary
perspective must consider all economic diversity in the
province. 

Educators are worried that speaking about family
finances at a young age will cause various potential
reactions, such as the worry and stress about family
finances or students boasting about the comparison
with family wealth. Pressure on parents and families to
explain financial details of the family is noted, and
respect for 'Preferential Option for the Poor”. Preferential
Option for the Poor is an essential concept in
Catholicism, and some of the outcomes don't speak to
Catholic education's nature in creating a disparity
between students or respecting the privacy of the
family. Students can already see disparity in the
classroom, and educators are concerned that this will
widen the divide between students. 

Outcomes requesting or suggesting students bring
statements of personal family finances must be
removed. A balanced approach to financial Literacy
ensures that students recognize the value of saving and
charity and reflect the Ministerial Order of the
importance of charity and solidarity with others. 

 Financial Literacy

Catholic educators see the many opportunities in the
addition of world religions to the curriculum, however,
would like the ministry to consider: 

Catholic educators appreciate the addition of
Christianity and other world religions in the curriculum;
however, the pieces only speak to a knowledge-based
understanding of Christianity from a Catholic
perspective. To truly understand the nature of the
Catholic perspective and that of the Catholic school is
through the lived experience of education of the whole
child, including their faith and spiritual development. The
outcomes will not replace the sentiment in which our
Catholics school lives out their faith every day in the
lives of the students they teach, counsel, and support.
Catholic educators want to know why the ministry
included World Religions into the curriculum at this
point and also why in grades 2 and 6? 

The amount of knowledge for students to retain at the
second-grade level is overwhelming to cover in a school
year. World Religions already exists as a high school
course, and inclusion in grade 2 will not adequately be
covered within the instructional minutes along with the
other outcomes to bring depth to world religion
programming. 

Students are only at a stage of faith4 development
where they can inwardly look at their spiritual growth
and belief system. The students are not at the stage of
faith to place themselves in the shoes of another
person's faith journey and compare the religion they are
learning and experiencing in the Catholic to schools to
learn about all other major religions. Students at this age
are about their open personal experiences only. They
will struggle with abstract thinking, such as God created
the world, while others do not believe in the Catholic
perspective on creation. 

The building of teacher capacity on the world religions
to teach with expertise on the subject matter. World
religions require professional development and
expertise to teach religious teachings truth and respect
and handle religious items like the Quran. Educators
questioned where the ministry received guidance. Was
there an invitation to leaders or experts in those
religions on the outcomes? 

Educators expressed concerns about resources,
professional development, and guidance to teach
without personal bias toward religion or religious
institutions. World religions need the expertise to teach
religious doctrine to  ensure a balance between religious
truth and spiritual truth. 

World Religions 

Remove the heavy emphasis on entrepreneurs creating
jobs in Alberta as public sector jobs in government,
health, and education contribute to the economy. The
outcome permeates the idea that if you cannot work,
there is less dignity in it, and many students may have
families who are unable to work due to disability or
other reasons. Expanding on the outcome removed
society's perception of paid work rather than volunteer,
charity, and the work in the home by parents. 

 
 Economics
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Subject Specific Opportunties,
Challenges, and Considerations-
Science 
The draft Science curriculum was generally received optimistically in the engagement sessions. Educators

expressed that the framework and structure were teacher and student-friendly compared with other
subjects. 

However, concerns expressed by educators were on the overall architecture of the document, such as the
knowledge-heavy content outcomes, instructional minutes, resources, differentiated instruction and the

implementation strategies of ensuring teachers are adequately prepared to teach the curriculum and may
require guidance on the permeation of the Catholic faith in Science. 

The curriculum engagement sessions allow educators to
discuss permeation, and they were pleased with the
areas of permeation within the science curriculum. For
example, saints, faith and religion, glorifying God, and
the wonder of creation. Although the science outcomes
are concrete, educators noted the places that would
allow them to create a parallel between science and
faith in the many places where science cannot always
describe the reasoning behind a science-based inquiry. 
Permeation connections by outcomes for Catholic
Schools are noted in the Appendix. 

Permeation 
The concepts in the science were moved to
three grade levels (grade 6 to grade 3) in some
cases and questioned how students would
developmentally handle the concentrated
concepts in the content movement. 

Teachers noted challenges with wording in some
outcomes that would require a Catholic lens that
goes beyond the concrete nature of the
outcome to ensure there is a balance between
God's creation and the beauty of science
through the faith lens. 

Educators noted the addition of technology and
coding to be assets for the 21st-century learner.

The outcome must reflect an opportunity for
skills. Educators want to see science balanced
with knowledge, skills and procedures, and
inquiry-based learning for students. Time for
students to develop scientific skills and to think
about hypotheses. Time for students to apply
their scientific knowledge they are learning and
apply through a more hands-on approach. 

Content
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Subject Specific Opportunties,
Challenges, and Considerations
- Fine Arts 

The curriculum engagement sessions only provided a draft curriculum for evaluation when the sessions
contained curriculum specialists in Fine Arts to ensure Music, Drama, Dance, and Visual Arts reporting is

represented correctly in the report. 
 

Many opportunities were noted for the permeation of faith
through Music, Dance, Drama, and Visual Arts. 
Music: the exploration of faith through music and liturgical
music. 
Visual arts for the stewardship of creation and viewing
God's creation through shapes and forms. 

Permeation

The arts allow students to celebrate their God-given talents
and strengths, especially in those students who may not be
academically successful in core subjects. There are concerns
that with the heavy focus on "knowing," students will be
deterred from truly expressing these talents or have the
opportunity to explore their gifts outside of an academic
focus.  

The arts allow students to connect with their spiritual selves
and connect the arts with alternative forms of prayer. With a
heavy emphasis on "knowing," there will be little time to apply
the concepts they have learned and celebrate them within
the community. The focus on content will take away the
experience to create joy, inspire excitement and celebrate the
beauty of the arts. 

To create joy, inspire hope, cultivate joy, and celebrate,
specific times of historical references could be removed to
lessen the content load, allowing for age-appropriate
exploration of resources, characters, and subjects of student
interest.  

Resources used do not reflect diversity or recent history and
current realities. There are significant concerns with some of
the resources chosen that do not reflect the dignity of the
human person and, in some cases, are offensive to
marginalized groups of people. This does not align with the
teachings of the church. 

Considerations

Instructional minutes are also a concern for Fine Arts and
how to adequately integrate into the school schedule with
the overwhelming amount of outcomes to be covered in
Dance, Fine Arts, Visual Arts and Music compared with what
students are currently completing. Concern that the motor
skills required to complete the tasks in elementary school
are not yet developed.

 In addition, curriculum consultants in Fine Arts were
curious about the implementation of the Fine Arts. Will it be
the implementation of all four areas, or will divisions have
the autonomy to choose based on the human resources
and the staffing at schools? 

Instructional minutes 
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The content in Dance, Fine Arts, Visual Arts and Music overall has a large amount of content in grades
K-6, which is a shift from the current curriculum. The draft curriculum has 183 pages of outcomes and

content, whereas the current curriculum has 45. 

Content 

Educators realize the music curriculum needs updating but were confused on why the ministry felt it needed to be
redone entirely when it could be revised from the current curriculum. The draft curriculum is far from what they

are currently doing, and many pedagogical inconsistencies are not considered age-appropriate for student
development. 

Musical educators in the sessions struggled with the readability of the draft and spent time discerning what the
stated outcome was wanting students to achieve. 

Educators noted the need to revisit music concepts as there was no progression in natural skills. 

The Indigenous concepts should be permeated through the curriculum rather than be grade-specific. Educators
felt the addition of concepts such as beats for Indigenous content was stereotypical as all musical culture has

"beats" and want to see the students explore Indigenous culture beyond drumming.  

Cultural diversity is sprinkled throughout, leaning on tokenism; instead, it reads as exclusive. Teachers want to
engage with cultural diversity within their classroom actively.

The resource list for music was suggestions of Europeans, Classical, American, and seemed to miss the pieces for
students to explore whimsical and fun musical styles. 

Music titles “Bonny Lass” with lyrics including “throwing my bonny lass on the grass” and the sexualization of spring,
and “Oh Susanna” with racism roots need to be vetted for young students. 

 

 

 

 

 

 

Music 
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Visual Arts 
Educators want Albertan and Canadian examples to be used in the draft instead of heavily relying on

American examples.

Art in elementary should reflect harmony, whimsy, joy and positivity and not be reflective of dark, violent, or
suggestive images from time periods such as the Middle Ages, the French Revolution and students not having

the background for the exploration of the images and the teacher formation needed to teach the history
behind the pieces. Although students would be exploring from a different lens, questions about the imagery

and content within the image would be questioned. 

The inclusion of Indigenous visual arts was a highlight. 

Generally, resources need to be vetted and contain a wider array of cultural and ethinic representation.

Educators want to see Canadian and Alberta references instead of America and examples from the French
Revolution. Students can explore these in high school while in the beginning of their formation can learn to

appreciate their homeland. 

A dance example was the use of “Midsummer Eve Dance” with sexual interpretations. 

 

 

 
 

Drama and Dance 
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Subject Specific Opportunties,
Challenges, and Considerations-
Language Arts 

There are opportunities for permeation from using
scripture, the saints, prayers, songs, and hymns to
teach the oral traditions and the listening and
speaking components. Educators identified. 
Educators may require additional support to ensure
the curriculum permeates a Catholic worldview. 

Permeation

Educators commented on the number of outcomes to
cover in the draft and found they needed to spend
more time reading and discerning the content. 

The number of outcomes in Kindergarten is concerning
as educators believe that it should be play-based,
socialization, and working on learning letters and pencil
grasping to ensure they are set up for success in grade
1. Teachers are worried because of the jump in the
content and number of outcomes for young students to
learn. 

Educators are concerned about the kindergarten
students in terms of literacy and the learning gaps due
to some students not attending Kindergarten combined
with the learning gaps in the pandemic. 

Diverse learners and English language learners and the
need for differentiated instruction are on the minds of
teachers. 

The time/instruction minutes on the English Language
Arts curriculum need to be defined. With no defined
literacy weight, organizing ideas, writing, and
conventions must be revised for assessment and report
card progress. 

Educators recognized that the only challenge to the
Catholic worldview would be in the resource list and
discerning what resources are available and best suited
to meeting the needs of students and permeating the
Catholic worldview. Digital resources are concerning for
early educators because of technology limitations and
the time young students need to tackle technology skills
through logging on to devices, practical skills and task
management. 

Content Considerations
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The words highlighted echo the mandate of our Catholic Schools in the Ministerial Order:

“ Education in Alberta will promote the acquisition of skills and the pursuit of knowledge with wisdom
while valuing equality or opportunity, parental responsibility, personal responsibility and

excellence, and respect difference and the inherent dignity of each individual. Students will
understand the rights and benefits of democratic citizenship and their personal and community

responsibilities. Students will explore life opportunities that develop their unique talents and
potential, provide a sense of purpose and belonging, and affirm the dignity of work. They will

become life-long learners, who will cultivate the virtues of wisdom, courage, self-control, justice,
charity and hope.” 

 
The release of the ministerial order for student learning was initially inspiring on the day of its release as it
echoed many of the fundamental teachings of the church and the priorities that are important for Catholic

schools. As you can see, the Ministerial Order highly reflects the mandate of the Catholic school system;
however, the learning outcomes and potential resources do not reflect the sentiment in the Ministerial

Order. 

 

Ministerial Order on
Student Learning  

The ministerial order states “local tradition”; however, it
ignores the classroom culture by including some
marginalized groups and ignoring others.

The Social Studies draft curriculum does not promote
democratic citizenship and speaks nothing about
community responsibility. It talks about citizenship but
does not effectively address how to be a citizen in the
community. 

Catholic schools are excited about the inclusion of virtues
and would use the virtues in the ministerial order to
promote education in Alberta. 

Teachers in Catholic school divisions appreciated the
inclusion of “inherent dignity of each individual” as the role
of the teacher moves beyond the classroom instruction to
ensure each student's dignity is respected in terms of
learning, basic necessities, aspects of wellness, and the
relationships of the family. 

Educator Feedback
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Moving Forward  
 

The educators expressed gratitude for their inclusion in sessions and for providing feedback on the
draft curriculum, and recognized the grant for providing the resources and time to engage with the

curriculum. The educators were appreciative that the government wanted teachers to be part of the
dialogue on curriculum and the implementation of the curriculum moving forward, even though

educators were left out of the initial development. In addition, they commented on the government
specifying their desire for feedback from Catholic teachers. 

 
More than ⅓ of Alberta Teachers live out their teaching vocation in Catholic schools and were
pleased to see the CCSSA and ACSTA specifically invited to the engagement. The educators

expressed the desire to see the continuance of Catholic teachers through the CCSSA and ACSTA to
provide feedback and the specific needs of Catholic schools in future educational work in the

Ministry. 
 

The educators appreciated the time the engagement sessions provided to read the curriculum in its
entirety and have professional discussions with school division colleagues. As teachers in the

sessions discussed and navigated the draft curriculum, the overwhelming response was the need for
the engagement to be the starting point for this curriculum and the Ministry to reflect on areas of

weakness that need strengthening.
 

Educators appreciated the dialogue on the curriculum with a Catholic perspective and discussed the
implementation support needed within Catholic schools, which was something new to educators.

These educators desire the best curriculum for students in Alberta to create life-long learners, and
an Alberta education recognized globally and to permeate these outcomes with the Catholic

teachings to bring an increased depth of truth to these outcomes through our teachings.
 

Catholic educators want the Ministry to understand that additional resources will be required when
the curriculum has been reviewed for Catholic schools to continue the conversation on permeation.

In addition, the educators wish to see further engagement with teachers on how to permeate the
curriculum with our Catholic values effectively and to be able to create implementation support

specifically for Catholic education. For example,  in the Health and Wellness curriculum, the
outcomes based on puberty, growth and maturation are taught with the truth and dignity they
deserve. In addition, to any curricular other areas for religion, world religion, or where religious

institutions are explicitly mentioned in outcomes to ensure the best possible resources for students.
Recognizing that Catholic education has worked with publishers and in-house consultants to create

these resources, we ask that the Ministry considers the time, expertise and cost to have these
resources available in time for full implementation.
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The Alberta Catholic Education Resource Advisory Committee appreciated the opportunity to
participate in this engagement activity. The report contains suggestions for revision for implementation
in Catholic schools. The committee would also appreciate the revised draft being shared with
CCSSA/ACSTA prior to public release. As key collaborators, we want to ensure that there are no
challenges for Catholic school divisions or the Ministry in implementing the curriculum this fall.

 
 



Concluding Comments  

Inspiries excellence
Creates lifelong learners 

Respect the inherent dignity of all students 
Respects the education profession 

Explores learning in the 21st Century 
Allows for application of learning 

Pursues the knowledge, skills and understanding of citizenship 
The permeation of faith to inspire students to live out their vocation 

 
The global community has used the Alberta curriculum because of the impact on student
learning in the 21st century. Educators recognize the need to revisit the curriculum to ensure
that the outcomes reflect students in the classroom and meet the learning needs to ensure the
Alberta landscape in innovation, technology, and the service of humanity for a province in
educational excellence. Thus, teachers are curious about the ministry's decision to build a new
curriculum rather than revise a curriculum meeting the standards of excellence in the global
community. 

 
The sessions heard educators passionate about wanting what was best for the students in their
care, the ability to provide the lived experience of the Catholic school experience and be places

that nurtured and celebrated success in education. The sessions heard teachers unable to
reconcile the Ministerial Order, and differences between the current curriculum which was

celebrated with the draft curriculum receiving mediocre reviews by educators. 
 

Educators have acknowledged the time and resources spent on creating the draft; however,
they want the ministry to take the feedback from the report to evaluate the draft from stage
one. Educators respect student development and want to ensure the education of the whole

child and its impacts on students. Teachers expressed that the ministry should consider
learning gaps, differentiated structure, content, diversity, assessment and the overarching

architecture of the draft. 
 

Educators are hopeful the ministry hears the voice of the educators who want a curriculum
that: 

 
Educators want a curriculum that is influential on the students in provincial classrooms who will

be leaders in moving Alberta to the forefront of science, technology, arts, environment, and
innovation while exercising care for their neighbour and living out their God-given gifts. 
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APPENDIX 
01

Allows students to connect their faith life and teachings to real-world applications. 

Allows the development of critical thinking skills for morality issues and the development of conscience
in decision making on the dignity and appreciation of human life and relationships. 

A faith-permeated curriculum develops the whole child by teaching and nourishing them physically,
mentally, socially, and spiritually.

Catholicism permeated in Catholic schools allows for the discussion of principles, values, and belief
systems to be embraced in all aspects of learning and critical thinking to ensure the betterment of future

society and responsible citizens who care for their environment and humanity. 

 students to develop a hopeful outlook on life experiences and will enable students to focus on building
a society on a foundation of hope that Jesus offers in the world. 

a focus on moral and ethical values, including the importance of service to others, helping students learn
integrity, compassion, and sensitivity toward fellow global citizens. 

for high expectations and holds students to a fundamental belief system in their self-understanding and
enhances the human spirit of society. 

for the permeation of forgiveness and reconciliation to be embedded into the historical events of the
past, application to current events, and a future where reconciliation is practiced to create positive

relationships on a local, provincial and global scale. 

the Catholic perspective to be at the forefront of critical thinking in all subject matters and the morality
of our decision-making in applying knowledge learned in the classroom. 

Permeation of Catholic Teachings is essential for Alberta students, and we’ve outlined four of the
top reasons below: 

 

 

 
What are the benefits of Catholic Permeation in Education? 

 

 

 
The permeation of faith allows: 
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2 Physical Education and Wellness by Outcome
and Grade Level for Permeation and Revision

Considerations
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The charts are to be read in conjunction with the main highlights from the main body of the report.
With the time and resources, it was impossible to analyze the impact on every single outcome; thus,

these are not inclusive of all the possible opportunities, challenges, and concerns of educators.
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Social Studies Outcome and Grade
Level for Permeation and Revision

Considerations
 The charts are to be read in conjunction with the main highlights from the main body of the report.

With the time and resources, it was impossible to analyze the impact on every single outcome; thus,
these are not inclusive of all the possible opportunities, challenges, and concerns of educators.
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4 Science for Permeation and Revision
Considerations

 
The Science curriculum feedback is commented differently than Physical Education and Wellness and

Social. The main body of the report provides input on concerns and areas to be re-examined. However, it
was essential to add in the comments that emerged outside of the "Common Themes Provincially."  

The charts include the feedback and additional highlights for Catholicism to be permeated in the worldview
in the science curriculum. The following is the feedback vital to educators on the entire Science curriculum. 

Educators examining the draft compared with the current curriculum see a big jump in the amount of content for
students to learn and the cognitive ability for students to learn the knowledge. 
Educators want to see effective scaffolding in science for students to build on knowledge from one year to
another. 
In early elementary, educators want to see a hands-on approach to learning and develop a curiosity for learning
scientific knowledge.
Educators were pleased to see the number of outcomes on living systems and permeating living systems, humans,
animals, and the environment with God’s creation.
Educators were shocked to see dinosaurs left out of the Alberta curriculum due to the interest of young children
in the subject of dinosaurs and the history of dinosaurs in Alberta.
Educators wanted to see more inclusivity in science with the senses such as seeing, walking, etc. and the ability to
permeate with a desire to be social justice advocates for students with using a wheelchair and reflect how we can
be better advocates and use science for equality. 
Educators see the ability to teach students how God created us as rationale brings with intellect to learn, the
ability to use science to develop new resources for humanity and how our Catholic lens should influence how we
think about science. 
Educators see the ability to permeate the social justice call in earth systems by protecting the events and using
prayer for better life choices. To permeate the water unit with the social justice actions that clean water is a right
and not a commodity and make it available for everyone. To examine the throwaway culture and why it is essential
to science to make better choices due to our current waste management practices and how it affects the
environment. 
Educators want to see the “critically thinking” opportunities in the curriculum for students to envision how to
create solutions in science and learn about them. 
Educators see the ability to use the “scientific proof” completed by scientists in miracles where science cannot
explain some instances, leaving some scientists baffled, and faith needs to take over from science. 
The rationale for moving outcomes from the current curriculum to the draft and making anywhere from 2-4 grade
level jumps in the material and the students' cognitive ability to learn them. 

The main body of the report will provide both common and subject area consideration for Science. 
 

The following are some of the permeation opportunities educators see within the curriculum outcomes
in terms of a Catholic Worldview. Educators want implementation strategies and professional

development in bringing the Catholic worldview to the curriculum. These are only a sampling of the
opportunities are not limited to these: 

 
Overall 
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To permeate with the Catholic saints who were scientists. 

The importance of safety and respect in science

To examine the changing seasons in a faith context in how our liturgical season changes spirituality in our liturgical year.

To use Catholic scientists in the outcomes on the Solar System and the Catholic contributions through the “Big Bang”
Theory. 

The opportunity to explore “ethics and morality” in science with a Catholic lens- just because science can do it, does it
make it right? 

To examine the connections between science and religion, however, are worried about the complexity of this for young
students. 

Earth Systems
To examine God’s creation of the earth in the outcomes on earth systems with ‘Laudato Si- The Care for the Common
Home” and the importance of caring for God’s creation. 
To permeate the concept of stewardship throughout this unit. 
To permeate animal and human movement to the biblical stories of movement in the Exodus and the transportation
needed to move great distances. 
To permeate water with the sacramentality of water.
To permeate the life cycle with the Catholic view of life and death. 

Energy
To permeate with the Holy Spirit as the unseen energy that inspired scripture in the bible, Pentecost, and the spiritual
guide in our lives. 
Educators want to see the outcomes on energy permeated with what happens beyond our province in energy to include
how Alberta can impact the common good on a global scale. 
Educators were pleased to see the addition of “unbiased” resources to teach energy; however, they are curious about
how educators can access these resources. 

Coding: God gives us the ability to communicate with others. 
In the coding, to connect the to “debug” the systems you are coding to the way we “debug” ourselves through examining
our conscience and seeking the sacrament of reconciliation. 

The Solar System: Permeate the solar system's creation within the seven days of creation in the book of Genesis, to
permeate outcomes on the solar system with the scripture stories of the Magi using the stars to locate Jesus and how
Easter is tied to the lunar calendar and to permeate the three states of matter to understand and reflect on the Holy
Trinity. 

Permeation 
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Educators want to ensure age-appropriateness and the stages of cognitive development are noted in the science
curriculum. Some outcomes contain abstract ideas, and it is difficult for young children to comprehend abstract
concepts. 

Educators are frustrated to see many of the fun science concepts with the hands-on ability for students moved out of
the curriculum. Instead, they are replaced by rote knowledge. 

Educators were frustrated by scientific knowledge terminology not having a logical sequence to what they are learning
and without knowing the implementation of the curriculum to see how students will learn when introducing grade levels.

Educators are concerned with the coding section. They are pleased to see the inclusion of 21st-century skills but have
concerns about the allocation of technology resources and the learning curve for generalist teachers to gain the skills to
demonstrate it to students. 

Educators would like to see the investigating unit less about the knowledge components and more about students
investigating and choosing areas of science that pique interest. 

Educators would like to see a collaborative learning introduction before grades 5 and 6. 

Educators want to see the outcomes in the science curriculum re-examined by Indigenous leadership to ensure deeper
connections are made as educators want to go deeper than surface-level in permeating the Indigenous knowledge of
Elders in science. 

Educators would like to see students learn about landforms in Canada before extending outward to the United States
like the Grand Canyon and have a variety to investigate instead of American connections. 

Suggestions 
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5 Language Arts and Fine Arts for Permeation
and Revision Considerations

 The Language Arts and Fine Arts curriculumis supported in the  main body of the report and provides
input on concerns and areas to be re-examined. The Language Arts and Fine Art curriculum will need

permeation supports and implementation supports to ensure a Catholic worldview is adequately
represeted. 

 
 
 

 

The main body of the report will provide both common and subject area consideration for Language Arts
and Fine Arts. 

The following are some of the permeation opportunities educators see within the curriculum outcomes in
terms of a Catholic Worldview. Educators want implementation strategies and professional development in
bringing the Catholic worldview to the curriculum. These are only a sampling of the opportunities are not

limited to these: 

 Catholic saints and holy figures to permeate units speaking of heroes facing challenges. 

Pictures to bring the scripture passages to life. 

Hymns and liturgical songs to teach poetry. 

 Scripture to learn about the oral traditions and the need to record oral traditions. 

Listening and speaking opportunities in prayer, school masses, etc. 

Liturgical words in the mass celebration as tier 3 words for students to read and represent. 

The life of Jesus in putting things in chronological order. 

Reenacting the parables through representing.

Using the ‘Lectio Divina’ process to read and choose words to reflect on.

 Overall 
 

 

 
Permeation Examples

 
Language Arts
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Fine arts respect the gifts and talents given to us by God to express ourselves. 

The permeation of Catholic Social Teaching and using the arts to communicate moral and ethical issues to create
change. 

The permeation of virtues in all aspects of fine arts in the collaboration aspects of the arts. 

The use of communication as an expression for the arts. 

Music teachers are being given autonomy over the choices in musical pieces and permeating the faith through music
and the importance of music in the liturgy. 

The dignity and respect of the human body through the use of voice in the fine arts by using voice to create goodness in
the world. 

The use of biblical stories in drama for skits.

The use of diversity in culture with dance and using liturgical dance.

Appreciate the world through the visual arts. 

Educators are concerned with the resource for Language Arts and the Fine Arts list and the possibility of many current
texts not being on the resource list. Resource vetting takes hours to ensure the resources are an authentic Catholic
worldview. 

Fine Arts 

Suggestions 
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