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Planning for Post-Secondary is Just a Away

Pursuing education or training after high school is key to your future. Find out more
from our Learning Clicks Ambassadors! These fun and enthusiastic post-secondary

students will come to your class and share their first-hand knowledge and experiences
about post-secondary education and training.

Hear their stories. Ask your questions. Learn how education, training and careers go
hand in hand. Get help with planning for post-secondary education and learn about
career options. After the presentation, you will get a free copy of the Learning Clicks
CD so you can explore your future possibilities on your own.
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Introduction

|

If you are a student, you can
start taking the steps in part
one today. Then, depending
on your interest and where
you are on your journey
(Grade 9? Grade 12?),
check out part two. It covers
challenges like: Where will
you go? How will you pay for
it? Part three tells you about
your parent’s role in the
process.

If you are a parent, itis a
good idea to read the entire
book to gain an overview of

the transition process.

INTRODUTCTION

-

WELCOME! IF YOU ARE A STUDENT WITH A DISABILITY — or the parent of a student
with a disability— who is interested in post-secondary education, then this guide is for you.
It offers information and ideas to help you plan the journey from high school to the world of
post-secondary education. It looks at issues and challenges that all young people and their
families face when they prepare for this transition. It also looks at issues and challenges that

are unique to students with disabilities.

This book aims to encourage you to play an active role in this important process and to feel
confident that you can take this exciting journey.

A word about words...

The book uses the following words in
specific ways:

Students with disabilities — This guide
refers to disabilities in general terms that
are intended to include different types

of physical, mental health, learning,
intellectual, neurological, behavioural

and developmental disabilities as well as
hearing and vision loss. It does not provide
information about specific conditions.

Student(s) — In this book the term means
student with a disability.

Parent(s) — This word means the person
taking the role of an adult involved in

the student’s life. This person could be

a parent, legal guardian, grandparent or
other family member, teacher, counsellor
or mentor.

Disability — This term refers to a
permanent disability, defined as a
functional limitation caused by a physical
or mental impairment that restricts the
ability of a person to perform the daily
activities necessary to participate in
studies at a post-secondary level or the
labour force and is expected to remain
with the person for the rest of the person’s
expected natural life.

Transition — This term uses this word to
mean change, moving from one place or
one situation to another; or a journey.

How to use this guide

A lot of information is presented and it
covers a very complex topic. Do not feel
that you need to read it, cover to cover,
in one sitting. The transition to post-

secondary education can take months or
even years—think of this guide as a resource
that you keep coming back to as you need
more, or different, information.

As big as it is, this book will not give you

all the answers you will need to make this
transition. But it will start you thinking about
questions to ask and steps to take. The
resources listed at the back of the guide

in part three will also direct you to useful
Internet websites, contacts, government and
other types of information.

How the content is organized
The guide is divided into three parts:

e part one — For Students
e part two — For Students and Parents
e part three — For Parents

The best way for you to make the most of
the information is to read the whole book.
Very little content repeats from

section to section. You will find activities and
checklists throughout to help you plan and
keep track of the steps you are taking.

On the next page in “Success Stories,”

you will meet four young people who have
made the transition to post-secondary and
beyond. Their stories continue throughout
the book, giving you an opportunity to share
their dreams, challenges and successes —
and think about your own!
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HE FOUR PEOPLE YOU ARE ABOUT TO MEET have generously agreed to share their

stories. Like you, each of them has a disability. Each of them has made the journey from high

school to a post-secondary program.

are capable of

doing, we would

astound ourselves.

Thomas Edison

Today, Kim Gerritsen, 26, is a special
education teacher in Calgary. She has a
bachelor of education degree from the
University of Alberta and has just finished a
master’s degree at the University of Calgary.
Yet at one point, Kim was told that her learning
disability was more severe than that of any
student who had ever attended the U of A.

Roman Sokolowski, 22, says he was “loud,
unpredictable and short-tempered” in
elementary school. As a teen, he struggled with
depression and a lack of interest in school
before being diagnosed with Asperger
Syndrome (a type of autism). Today, Roman

is in his fourth year of arts at Athabasca
University, majoring in Political Economy and
Information Systems, while maintaining a grade
point average of 3.97.

Renée Aeyelts, 21, coped with dyslexia all
the way through elementary, junior and senior
high school without receiving adequate support
in a small town school with very few resources.
Now she is in the fourth year of a bachelor of
arts program at Mount Royal College.

James Stainton, 25, has been blind since
birth. A downhill skier from the age of five,
James is currently attending at the University
of Alberta, majoring in psychology. While taking
a year off from university, James completed an
advanced woodworking and design course at
NAIT and works part-time making furniture and
doing finishing work in the house construction
industry. He also volunteers with children with
disabilities.

Continued on next page



TRANSITION MEANS CHANGE. In a
transition, you move from one place or

one situation to another. You have already
been through many transitions in your life

— from baby to little kid to teenager, from
kindergarten to Grade 1 and from elementary
to junior high, to name just a few.

The transition you make when you leave high
school can be both exciting and challenging.
It means thinking about your dreams and
goals and about who you are and who you
want to become.

This transition is a journey and, as most
travellers will tell you, the smoothest
journeys often begin with a good map.

Your transition plan

Your transition plan is the map. You create it
through a process known as transition
planning, which helps you decide what steps
to take and what direction to head in.

Transition planning involves:

e knowing your interests, strengths and
challenges

e finding out about careers

e understanding the options for post-
secondary education

e developing a plan to pay for post-
secondary study.

_____Planning forchange

To create an effective transition plan, you will
need the help of a team. Your transition
planning team will probably include your
parents and other adults in your life. It
should definitely include you!

The best way to make sure that your plan
reflects who you are and what you want is to
take an active part in the transition planning
process. To find out how, check out the
information about transition planning in part
two.

Your transition plan prepares you to leave
high school and take your next step. What
will that step be?

You finish school—then what?

Good question. And it is one that only you
can answer. (Not to worry —you will find
many sources of support and inspiration.)

To answer this question, start by finding out
about yourself — your dreams, goals, skills
and strengths. Self-knowledge gives you a
firm foundation for exploring career options
and creating your transition plan. In the next
section, you will find exercises and ideas to
help you get started. Visit alis.alberta.ca.

Kim, Roman, Renée and James went
through this process, too. How did they
handle it? Read on...

How did Kim, Roman, Renée and James discover and explore
their career paths?

It is never too early,

and it is never too late,
to start the transition
planning process.

Get to know ALIS

The Alberta Learning
Information Service (ALIS)
website offers information,
tools and resources to help
you with every step in the
career planning process.

You can “ask” ALIS
(pronounced ALICE) about

* career planning

* occupations

* education after high school
(post-secondary)

* paying for post-secondary
education

» employment options and
work search




rutire | Finding out about you

POWER LINEMAN?

USE THE ACTIVITIES in this section to develop your self-knowledge. The more you
know about yourself, the better prepared you will be to make decisions about your
future. Another excellent resource that will help you is a workbook called “This is
Your Life - a Career and Education Planning Guide”. Order or download this resource
at alis.alberta.ca/publications.

Know your strengths

Identifying your strengths is an important way to develop self-knowledge. Thinking about your
strengths helps you recognize and act on opportunities. Use this exercise to identify and build
on the strengths you already have. Include the strengths you use in all areas of your life, not
just school.

' U
‘ List two positive experiences you have List four things that really

had in the last 12 months. interest you.

List four things you do well. List your two favourite classes.

List four people who you can count on for
help and support.

For information on List six positive words that describe you.

this and other trades,

contact your local Alberta
Apprenticeship and Industry
Training office or visit
www.tradesecrets.gov.ab.ca

How did Kim, Roman, Renée and James discover and explore their
career paths?

FOR STUDENTS




Know your challenges

Everybody faces challenges. When you know your challenges, you can figure out how to work
with them most effectively.

(WA ET T EERE - Answer only the questions that apply to you.

Knowing my disability

STRATEGIES
AND
ACCOMMODATIONS

What would I like to find out about my disability?

What disability-related concerns affect me at school?

What disability-related concerns affect me in the community?

To find out more about your disability, check out the links at www.accd.net.

Knowing my strategies and accommodations

What strategies/accommodations do | use at school?

What strategies/accommodations do | use in the community?

What other strategies/accommodations/supports do | know about that would
help me do better at school or make it easier for me to take part in community
activities?

How do | find out about other accommodation/strategies/supports that
might help me?

Who should | ask about this?

continued next page




Know your challenges
continued

Knowing how I learn

How do I learn in the subjects | enjoy?

How does this compare with my experience in the subjects | do not enjoy?

How do | complete assignments in the subjects | enjoy?

How does this compare with my experience in the subjects | do not enjoy?

Some students memorize; some students write study notes; some repeat what they
study out loud. What is the best way for me to study for tests?

Some students write tests in a quiet room by themselves or where they can move
around. What is the best way for me to take tests?

When do | need help at school — in certain subjects? In certain topics? On
projects?

Who do | ask for help at school?

What subjects are the most challenging for me? Why?

What subjects do | like the least? Why?

FOR STUDENTS




~reati Kills i

Everyone needs skills to succeed in school, in the workplace and in other parts of daily life.
Technical skills (like knowing how to use a certain kind of software or how to operate a certain
kind of equipment) can be important but employability skills—the skills that this activity
focuses on—are even more important.

What employability skills do you have? Which skills do you need to achieve your
personal or career goals?

m Check “yes” if you have the skill. Check “not yet” if you want to develop it:

Not
Yes yet
Communicate with others

read and understand information in a variety of forms (e.g., words, graphs, charts,
diagrams)

. communicate so others pay attention and understand

pay attention and ask questions to learn about and value other’s points of view

~ _ shareinformation in a variety of ways (e.g., speaking, writing, e-mail)

Manage information

find and gather information using appropriate technology and systems
organize information for future use

use and apply knowledge and skills from a variety of areas

Use numbers

decide what needs to be measured or calculated

observe and record data using appropriate methods, tools and technology
make estimates and check calculations

Think and solve problems

assess situations and identify problems

seek different points of view and evaluate them based on facts
recognize both the human and the technical aspects of a problem
identify the root cause of a problem

explore possible solutions

evaluate solutions to make recommendations or decisions

act on solutions

check to see if a solution works and improve it if necessary

Work with others

understand and work within a group

ensure that a team’s purpose and objectives are clear

respect and support the points of view and contributions of others
accept and provide feedback in a helpful and considerate manner
share information and expertise

know when to lead, support or motivate a group

manage and resolve conflict when appropriate

Participate in projects and tasks

_ __ plan, design or carry out a project or task from start to finish with
well-defined objectives and outcomes

develop a plan, seek feedback, test, revise and implement
select and use appropriate tools and technology for a task or project
monitor the success of a project or task and identify ways to improve

continued next page
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Creating a skills inventory
continued

Not
Yes yet

Demonstrate positive attitudes and behaviours

have confidence in yourself and your abilities

deal with people, problems and situations with honesty and integrity
recognize your own and other people’s good efforts

take care of your personal health

show interest, initiative and effort

Be responsible

set goals and priorities balancing school, work and personal life
plan and manage time, money and other resources to achieve goals
assess, weigh and manage risk

account for your own actions and the actions of your group
contribute to your community and be socially responsible

Be adaptable

work independently or as part of a team

carry out multiple tasks or projects

identify and suggest alternative ways to achieve goals and get the job done
respond constructively to change

learn from your mistakes and accept feedback

cope with uncertainty

Learn continuously

assess personal strengths and areas for development
set your own learning goals

keep learning

Adapted with permission from
Employability Skills 2000+ Work safely

Brochure 2000E/F follow health and safety practices and procedures
(Ottawa: The Conference

Board of Canada, 2000).
Take the following steps when you have completed the “My skills” activity:

e Get feedback from others, such as your parents, a favourite teacher or a friend.
— Ask them to assess your skills using the same activity.
— Notice where their assessment is different from yours.
— Ask them for ideas about how to develop specific skills.

® Practice the skills you have. For example:
— Make and follow a schedule to finish an assignment on time.
— Listen to the point of view of someone you do not agree with.
— Use your positive attitude in a class you do not enjoy.

e Plan to develop the skills you want to grow. For example:
— Learn to use a new software program. (If you need assistive technology to do this,
who can help you access it?)
- Brainstorm and problem-solve with your parents about an issue like allowance or
curfew.
— Become active in a community group or school club.

e Keep track of your skills in a résumé. To find out more about résumés and other job search
tools, check out alis.alberta.ca.

e Update your skills assessment regularly. What new skills are you developing?

PART ONE: FOR STUDENTS




A vision of ‘

Knowing your skills, strengths and challenges is like finding out where you are on a map. Next,
you need to decide where you want to go. This activity invites you to think about where you
might be headed and to create a vision of your future.

Answer the questions now (leave those you cannot answer blank). Then try this exercise again SOME
at regular intervals—three months, six months, one year and so on—to see how your vision is DEFINITIONS
changing.

Three to five years after high school, | would like to be (working, taking
post-secondary courses, travelling, etc.)

Three to five years after high school, | want to be living (on my own,
with friends, with my family, etc.)

To live on my own or with friends, | would need to learn how to

Eventually, the kind of work | would like to do is

To do this work, | would use these skills

To do this work, | might need these accommodations/strategies

Three to five years after high school, my involvement in the
community will be

To get around in my community, | will

For fun and relaxation, | will be involved in

| am concerned about the future because

| am excited about the future because




CAREER
EXPLORATION

experiences will:
e introduce you to a variety of work settings

Career options

you fill in the answers.

These are personal skills and interests
| want to develop by exploring career
options:

Exolori :

Now is a good time to start exploring different kinds of career options through work
experience, volunteering, extra-curricular activities and paid work. These kinds of

e give you the opportunity to try out your skills and learn new ones
e |et you find out more about possible career paths.

Use this activity to begin exploring career options. Look back at the previous activities to help

Three examples of extra-curricular
activities that | have been or would like
to be involved in are:

Three volunteer activities in my community
that I'd like to try are:

These activities match my skills and
interests because:

These opportunities would be a good place
to use and develop my skills and interests
because:

Three examples of work experience that
I have or would like to have are:

These experiences are, or would be, a good
place to use and develop my skills and
interests because:

FOR STUDENTS

You may already be interested in some
occupations or you may still be searching for
direction. Use the Internet to explore careers
you might be interested in. Check out these
sites:

nextsteps.org: links to occupational profiles
that you can search from A to Z

alis.alberta.ca: the Alberta Learning
Information Service

hrsdc.gc.ca: Human Resources and Skills
Development Canada

These sites maintain web pages designed
to help students discover career options
and research trends. They also describe
employment rates for graduates from
different post-secondary programs, the
occupations in which they found work,
typical earnings and much more.



Setting goals

Even though you may not know what career direction you will choose, it is a good idea to
practise setting goals. By setting goals for personal growth, skills development, learning or
career exploration, you create a sense of purpose. You practise the skills you need to set and
achieve goals, which will help you through the transition from high school to post-secondary

studies and beyond.

A long-term goal is often set for a year or more in the future; for example, “I will be
accepted into a web design program by the time | graduate from high school.” Usually, you
reach a long-term goal by achieving several smaller, short-term goals.

A short-term goal is typically set for a time, hours, days or weeks in the future; for
example, “By the end of the month, | will finish the design for my website homepage.”

Use the next activity to identify something you want to achieve—a long-term goal.
You may want to use this activity for several different goals.

1. Create a wish list of several things you
would like to do when you have finished high
school.

Next, decide what steps you will

need to take to create a professional-looking
portfolio. For example, do you need to take
an evening course in web development?

2. Choose one of the things from your list to
focus on. Circle it.

3. Identify the first major step you will need
to take to fulfill your wish.

For example, if your wish is to run your own
website development company, then a first
major step could be to build a professional-
looking portfolio of examples of your work
in web development. Is this goal specific,
measurable, achievable and realistic?

Is it time-limited? It is, if you refine it this
way: “I will build a professional-looking
portfolio of examples of my work in web
development by the time I graduate from
high school.”

4. Make an action plan.

Identify the things that stand between you
and your goal. For example, “I don’t have
enough time to take a web development
course in the evening.”

continued next page

THE BEST
GOALS ARE SMART




Setting goals
continued

Then identify the steps you can take to get 6. Visualize. See yourself achieving this goal
around the things that stand in your way. For and enjoying the rewards.

example, “I will use my spare to finish my

homework.” “I will limit my extra-curricular My wish is to

activities to free up time for the course.”

My long-term goal is to

The short-term goals that will achieve my
long-term goal are

INTERESTED IN
LEARNING A TRADE?

5. Use positive self-talk. If you have a

goal that you think you may have trouble
achieving, then give yourself a pep-talk. Use
positive statements like:

“I will achieve success in this course.”

www.tradesecrets.gov.ab.ca “I am reaching my goals.”
“I can do this!”

10 PART ONE: FOR STUDENTS




Reviewina and updati lemic goal

Reviewing and updating your academic goals every year is a good idea for a number
of reasons:

® You may develop or discover new skills or interests.

¢ Post-secondary programs may change their eligibility requirements.

¢ Your high school may offer new courses.

At the end of each term, take a close look at your report card and think about the
course areas that you would like to maintain, improve or explore. Use the chart below
to organize your thoughts. Make enough copies of the chart to last through Grade 11.

Updating my academic goals

For the school year ending 20 Date:

My report card shows that | did well in the | would like to explore the following areas:
following areas. | would like to maintain my
marks in these areas:

The post-secondary program(s) | am
interested in require me to take courses in
Some of the things | did that helped me these areas:

achieve these marks are:

My new goals for the coming year are:
My report card shows that | need to
improve in the following areas:

My plans for achieving my goals are:

| will improve my marks in these areas by:

| have reviewed my academic goals.

Date: Signed:

11




Developing a learning and career plan

A learning and career plan outlines important steps that you will take before you leave high
school. It is a good idea to develop this plan early—you can use the information you gather for
your learning and career plan to develop your transition plan. A learning and career plan will
help you:

e identify requirements for post-secondary programs that interest you

¢ ensure that the post-secondary institutions you are interested in offer services and
resources to support your disability

e get to know (online or in person) the programs and institutions you are interested in
e research application deadlines for post-secondary programs

e identify scholarships and their application deadlines

e keep track of skills development.

The following chart lists some of the key steps you will take to develop an effective learning and
career plan. If you have already accomplished a task, put today’s date in the “Date completed”
column. Add any other steps you can think of in the blank rows at the end.

12

PART

ONE:

My learning and career plan
Task

Date Date

Reason started completed

Identify your skills and interests

Your skills and interests are the
keys to finding an occupation
that is a good fit for you.

Make a list of activities you do
each day.

These activities help build the
skills and explore the interests that
you need for the jobs you may
want.

Research three or four occupations
you might be interested in.

Knowing the responsibilities, rewards,
skills and education involved in different
occupations will help you narrow down
your choices.

Match the academic and skills
requirements for each occupation
with your own.

Charting requirements will help you
determine your fit with occupations
and show you areas you need to
work on.

Consider jobs or volunteer
opportunities that could give you
some experience with the
occupations you are interested in.

Brainstorm a list of possibilities so
you are ready to take advantage of
opportunities.

Use community experience and
part-time work to gather new skills
and strengthen existing ones.

Gaining first-hand experience will
give you a better sense of which
occupations may be the best
options for you.

If there is a job-shadowing or work
experience program at your school,
take partin it.

Gaining first-hand experience will
give you a better sense of which
occupations may be the best
options for you.

FOR STUDENTS




Task

Date

Reason started

Date
completed

Find out if the accommodations
and strategies you use now will
transfer to the occupations you are
interested in.

This information will help you figure
out what additional accommodations
or strategies you should check out.

Update the information you have
about the occupations and programs
you are interested in several times
during the year.

Requirements sometimes change,
due to emerging trends or

program changes at post-secondary
institutions.

Celebrate your new skills! Share them
with others.

Taking time to reflect on and
enjoy successes will give you the
confidence and self-knowledge to
pursue your career goals.

Research post-secondary
programs related to your
career choices.

There may be options you have
not explored.

Check out the services and
resources available at post-secondary
institutions to support your disability.

These services and resources
will enable you to succeed in your
post-secondary program.

Visit, online or in person, the
institutions and programs you
are interested in.

Getting a feel for the places and the
people will help you choose the best
program for you.

Find out about application
deadlines for post-secondary
programs and scholarships.

Many deadlines are early in the year
and missing them can be costly.

Other




You may not feel ready

to continue on to post-
secondary studies right
out of high school. If so,
you may want to think
about other possibilities
that would expand your
learning in other ways.
During six months or a

year “off,” you could:

volunt

work at g paying job

check out post

14 PART ONE:

eer in occupations that interest you

_secondary — take a course

conti
tinue to explore ang plan for Post-seconq
a

S YOU EXPLORE career options and occupations, you will notice that most of them
require post-secondary training of some kind. It is estimated that 65 percent of new jobs in
Alberta will require some form of post-secondary education in the 21st century.” High school
is a stepping-stone to future learning, whether it is at a college or university, a technical school,

or an apprenticeship program.

A post-secondary education may be a
requirement for jobs and occupations that you
are interested in and it may also:

¢ help to ensure that you get work that
stimulates and interests you
¢ help you obtain a higher quality of
life, a better standard of living,
greater job security and a higher income
® be an important aspect of your
personal growth and development
e encourage you to make the most of
your potential
e enable you to contribute to your
community
e enable you to overcome some of the
challenges people with disabilities face
b in the labour market.

Act on your rights!

You have a right to a post-secondary education
in an accessible environment. The Canadian
Charter of Rights and Freedoms and the Alberta
Human Rights, Citizenship and Multiculturalism
Act prohibit discrimination on the basis of
disability.

The Alberta Human Rights, Citizenship and
Multiculturalism Commission is responsible

for human rights legislation in Alberta. The
Commission has written a document called
Duty to Accommodate Students with Disabilities
in Post-Secondary Educational Institutions
(2004) to explain how post-secondary
educational institutions have a responsibility to
accommodate students with disabilities. It also
explains the students’ responsibilities.

The publication is based on three sources:

e provincial human rights legislation

e Canadian Charter of Rights and Freedoms
e case law that interprets the Charter.

A duty to accommodate means that all
educational institutions have a legal obligation
to provide reasonable accommodation, up

to the point of “undue hardship,” in order to
ensure that the educational environment does
not have a discriminatory effect on students
with disabilities.

To find out more about the duty to
accommodate, visit

Get funding!

Tuition, books and possibly, room and board

— a post-secondary education comes with

a price tag. For students with disabilities,
assessments and accommodations may
involve additional costs, which may be covered
by government programs.

It is important for you and your parents to think
about these financial costs and develop a plan
to pay for your post-secondary education. To
explore this topic in detail, check out part two
of this guide.

Get planning!

Your transition plan is the key to making the
move from high school to a post-secondary
setting. You will find more information about
creating a transition plan in part two of this
guide.

If you jump ahead to part two, make sure you
come back and read the next few sections.
They outline steps you can take, starting
today, that will boost the effectiveness of your
transition plan.

*Alberta Modified COPS Outlook, 2005-2010. Alberta Human Resources and Employment (Building and Educating

Tomorrow’s Workforce, Alberta’s 10 Year Strategy, 2006).
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WITHOUT A DOUBT, the single most important step you can take to make sure your
transition plan works is to get involved. Take an active role in all stages of the plan. After
all, it is your plan and nobody knows you better than you!

As you will find out in part two, you will have lots of help to create a transition plan. But there
are some key components that you can take charge of starting right now, to ensure your

plan is successful. You can:

e learn to advocate for yourself
e build your skills at school

® build your skills at home and in the community

e create a portfolio.

Learn to advocate for
yourself

To advocate means to speak up in support
of someone or something. When you do this,
you are speaking up for yourself.
Self-advocacy involves understanding and
taking control of your own situation.

Self-advocacy is one of the most
important skills you need to be successful
in post-secondary settings. These
institutions assume that you are an adult
who is responsible for your own decisions,
behaviour, success and failure. In a post-
secondary setting, it is up to you to:

¢ find out what kinds of accommodations
and supports you will need in all aspects
of your program (including classrooms,
labs and field placements)

e know how to ask and who to ask for these
services and supports.

Becoming effective at self-advocacy starts

with:

e knowing and understanding your disability

e knowing your strengths and challenges,
both personal and academic

® being able to explain how you overcome
the challenges of your disability in an
academic setting (for example, what
accommodations and strategies you use)

e understanding disclosure

e understanding your rights and
responsibilities as a student with a
disability.

If you have worked through part one to

this point, you have already completed

some activities that encourage you to look
at your disability, your strengths and your
challenges. If you have not completed these
activities, try them now.

Disclosure

Disclosure means telling someone about
your disability. This can be an issue if

you have an invisible disability —one that
others cannot easily “see.” If you have an
Individualized Program Plan (IPP) at school,
then you or your parents have disclosed
your disability within the school system.

If you have not disclosed, you will need

to think about how to handle information
about your disability now, while you are still
in school and later, when you begin your
post-secondary education. Whether or not
you disclose is a decision only you and your
family can make.

You may decide to disclose in order to:

e access the support you need and are
entitled to (for example, accommodations
or grants for students with disabilities)

¢ avoid misunderstandings with teachers,
instructors and other students

¢ educate others and reduce the stigma
around your disability

¢ reduce the risk of discrimination.

There are some risks involved with
disclosure.

e Some people may not understand
your disability and may have negative
stereotypes about it.

continued next page

SELF-ADVOCACY
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PART

ONE:

Disclosure
continued

e Some people may discriminate on the
basis of your disability.

e Some people do not respect confidences.
They may share information you disclose
to them with others, even if you ask them
not to.

Disclose is not an “all or nothing” process.
Schools and post-secondary institutions
only need to how your disability

affects your role as a student. With that
information, they can help you develop a
plan for accommodation and support.

Who should you disclose to?

If you are in school, you and your parents
will meet with a teacher, counsellor or
administrator and disclose to them. Through
an assessment process, you, your parents
and the school will decide the kind of
support or accommodation you need.
Disclosing while you are still in school lets
you try out different kinds of supports and
accommodations to figure out what works
best for you—before you enter a post-
secondary institution.

If you decide to disclose when you enroll

in a post-secondary institution, it is a good
idea to tell the institution’s disability services
office (DSO)—the earlier, the better. The
Disability Service’s Office’s role is to work
with instructors to support your

disability-related needs. What you

disclose to the DSO and what you may later
disclose to instructors may vary. In all cases,
you have the right to request that the person
you disclose to keeps all of the information,
or any part that you specify, confidential.
Your request will be respected.

Provide the DSO with relevant
documentation about your disability. Based
on these documents, the DSO will work with
you to develop a letter or memo that you can
show your instructors, saying:

e that you are registered with the DSO

e how your disability affects you as a
student

e that you require accommodations. The
letter may describe the accommodations
you need, how the DSO will provide them
and how the instructor may
support you by providing them.

The DSO may also encourage you to
meet with your instructors to discuss your
accommodation needs.

This section is adapted from the Canadian Mental Health
Association publication Your Education—Your Future. For
an in-depth discussion about disclosure, please refer to the
publication, available at cmha.calyoureducation

You will find more information about post-secondary disabil-
ity services offices (DSOs) in part two.

Your rights and responsibilities

You have the right to...

You have the responsibility to...

access services and environments available to
other students in the same course or program

develop the essential skills and competencies
expected of all students

be treated with respect

use respect and diplomacy when dealing
with others

receive reasonable accommodations

self-disclose and provide documentation, in order
to receive accommodations

change your accommodation needs

ask for what you need and make sure your needs
are met

define your own success

ask for accommodations; develop, review and
revise an accommodation plan

learn how “the system” works

FOR STUDENTS




Tool No.1
Be able to communicate your long- and short-term goals effectively to others.

When you have a clear and realistic vision of what you want and what your goals are, you will
be able to share it with your parents and the people on your transition planning team. This will
ensure that your transition plan reflects what you want.

The visioning and goal-setting activities earlier in this section will help you with this.
Use your answers to fill in the blanks in the following script:

My long-term goal is.

To reach that goal, | will

Tool No.2
Be able to describe the impact of your disability.

Tool No.3
Be able to ask for accommodation.

When you talk to instructors about your disability, briefly and clearly describe how it affects
your performance at school.

For example, “I have a disability that makes it hard for me to pay attention for the entire class.”

What academic tasks are challenging because of your disability? What strategies, supports
or accommodations help you with academic tasks? Go back to the “Know your challenges”
activity earlier in this section and use your answers to fill in the blanks in the following script:

My disability affects my ability to (name the academic activity)

If I were able to (name the accommodation)

I think | would be able to complete the requirements for this course.”

continued next page

Adapted from Canadian Mental
i i Health Assogiation publication
How to ask an instructor for accommodation Your Bducation - our Fuiure,
cmha.calyoureducation,
February 20, 2006.

» Meet privately with the instructor at the beginning of the semester.
 Give the instructor the letter or memo from the Disability Service Office (DSO).

» Describe how your disability affects you as a student. Describe the accommodations
and strategies you use, the accommodations the DSO provides and the additional
accommodations that will help. Use your script! |

+ Ask the instructor to describe how the course will be conducted. (For example, will there
be class or lab activities that will affect your participation?) Work with the instructor and
the DSO to plan for accommodations you may not have anticipated.

\
|
» Request accommodations, discuss alternatives and come to a clear agreement. ‘
» Thank the instructor. \

« |If you feel the instructor has not understood or agreed with your needs, talk with the DSO. ‘

17



Tools for self-advocacy
continued

Tool No.4
Practise!

Practise and revise your descriptions of your goals, the impact of your disability and the
accommodations you need until you feel confident using these scripts. Try them out on your
parents, friends, members of your transition team and teachers you feel comfortable with. Ask
them for feedback.

_Self-advocacy checklijst

| work with others (my parents, members
of my transition team, teachers, Disability
Service Office staff, instructors) to create a
win-win situation.

| understand and can explain clearly how
my disability affects me as a student.

| know and can explain clearly the
accommodations that enable me to

succeed.

| know my rights and responsibilities as a
student with a disability.

| am learning how “the post-secondary
planning system” works — at school, at
post-secondary institutions and in the
community.

| plan ahead.

| know who to ask for support and advice.
This allows me to maintain control of my
situation.

| keep a record of important information to
support my self-advocacy. (See part three
for more details.)

| take an active role in planning for my
transition. | make decisions about my own
future.

| ask for what | need. | am assertive — not
passive or aggressive.

F

(0]

R

How did Kim, Roman, Renée and James learn to advocate for themselves?
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Build your skills

H igh school offers you many opportunities to build learning and personal management skills
that will help you succeed — in school today and in post-secondary studies in the future. You

can start working on these skills right now.

Be organized

Being organized saves time and helps you to stay on top of school work. Use this checklist to

see how well organized you are:

| ask my teachers for course outlines, so |
can plan and work ahead.

| ask my teachers for mark breakdowns
and | use this information to decide on
priorities and plan my work and study
time.

| get to work on long-term assignments
right away. | start with the due dates and
plan backwards, so | know how much
time | have.

When | do not understand something
in class, | ask sooner, rather than
later.

| use an agenda or palm pilot or organizer
to schedule school work, extra-curricular
and volunteer activities and work and
social time.

If  am away, | find out what | missed.

| organize for school the night before, so |
know what | need and | have it with me.

| keep track of the time it takes for me to
do certain tasks. This helps me plan.

| keep my supplies and learning
materials, such as pens, pencils,
calculators, textbooks, assignments
and so on in the same place, so | know
where they are.

| use vacation time and weekends to do
reading in advance.

In high school, you

are used to receiving
frequent feedback on
how you are doing, in the
form of quizzes, tests,
assignments, classroom
work and homework
checks. At the post-
secondary level, there
are fewer exams and
assignments and each
of them covers much
more material. You may
not receive feedback

on how you are doing
until mid-term. For this
reason, your ability to
process what you are
learning—your learning
and study skills—must be
fined-tuned if you want to
succeed in a
post-secondary

setting.




Assistive technology lets you
perform tasks that would
otherwise be difficult or
impossible. It helps reduce
the barriers to learning
caused by physical, sensory,
cognitive, speech or learning
disabilities. Computers are a
well-known kind of assistive
technology. The Adaptive
Technology Resource
Centre at the University

of Toronto has an online
resource that describes

and compares a number of
available technologies.

Visit it at www.utoronto.
calatrc/reference/tech/
techgloss.html.

F OR

Know how to use computers/
assistive technology

Computer skills are a “must-have” in both
post-secondary settings and the workplace.
High school is a good place to develop your
computer skills, if you do not already have
them. Make sure you know how to use:

¢ the keyboard, mouse or voice-
recognition software

e word processing software for
writing assignments

e e-mail
¢ the Internet for research.

If your disability makes it difficult for you

to use a computer, now is the time to talk
with your Individual Program Planning team,
teacher or counsellor to arrange a complete
assistive technology assessment. Make sure
the assistive technology specialist shows
you how to:

e access all the features on the system
you use how

e download features from the Internet
for free.

The more opportunity you have now

to become familiar with assistive
technology, the more prepared you will be
to move to a post-secondary setting.

Build your skills in the
community

As you move out into the world of
adulthood, you will need other skills,

too — skills that will help you become
independent, the kind of skills you learn
and develop through experiences in the
community. Volunteering, work experience
through school and part-time work will help
you build these skills.

Most of the section “Build Your Skills at School” is based
on material adapted from the Canadian Mental Health
Association publication Your Education—Your

Future (cmha.calyoureducation, February 20, 2006)

To order Make School Work for You: A Resource for Junior
and Senior High Students Who Want to Be More Successful
Learners (2001), visit the Learning Resources website at
www.lrc.learning.gov.ab.ca

How did Kim, Roman, Renée and James develop their skills through

experiences in the community?
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Creating a portfolio

A PORTFOLIO IS A COLLECTION of
documents and photographs that you keep
either as hard copies in a presentation
binder or artist’s portfolio, or as digital
information on computer or CD.

Your portfolio is a key part of your
successful transition from high school to
post-secondary. It is the portable, self-
contained record of your experiences and
accomplishments in school and in the
community. It also describes your personal
strengths and interests.

Keeping your portfolio up-to-date keeps it
effective — it grows and changes as you
do. Review your portfolio every semester.
Beyond high school and post-secondary,
you can revise your portfolio to create a
useful work search tool.

You can use your portfolio now:

¢ as information for your current
Individualized Program Planning
team

e as information for your transition
planning team

e to keep track of skill development
e to keep track of assessments

e to keep track of accommodations

e to introduce yourself to service
providers

e to help you obtain volunteer positions or
paid work.

You can use your portfolio later to:

¢ help with registration at a post-
secondary institution

e introduce yourself to the Disability
Service Office at a post-secondary
institution

¢ help you approach instructors about
accommodations.

Use the checklist on the next page to create
your portfolio. Ask your parents to help you

fill in any gaps with copies from the records

they have been keeping.

continued next page

POWERFUL
PORTFOLIO PIECES

The Registered
Apprenticeship Program,
RAP, means getting a head
start in building a portfolio.
Beginning in Grade 10,
students can start learning
a trade...gaining real work
experience and getting paid!

In addition to a wage, RAP
apprentices may earn credits
toward their high school
diploma and begin acquiring
the hours of on-the-job
training required to become a
certified journeyperson.

For more information visit
www.tradesecrets.gov.ab.ca.
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PART

ONE:

Create a portfolio continued

My portfolio contains

a copy of my latest report card

my high school transcripts (Grade 12)

| any recent standard test scores

my script for describing my disability
and its affect on me as a student

information about accommodations
| use

my current transition plan

photos or photocopies of any awards
or prizes, both school- and community-
related

—— up-to-date assessments

I assignments and test results | am

proud of

Are you ready?

my résumeé

letters of recommendation from teachers,
counsellors, service providers and others
in the community

information about my volunteer activities

information about my work
experience activities

information about my part-time
and summer jobs

information about my goals, learning
and career plans

correspondence from Disability Service
Offices at post-secondary institutions

AS YOU HAVE SEEN, there are many details to think about when you are planning the
transition from high school to a post-secondary program! Use the three following checklists to
help you keep track of what to do when. This guide refers to (and often covers in detail) the
items on these lists. If you have not read about them in part one, keep reading! They will be

covered in parts two and three.

from junior to senior hig

Even if you are already in high school, check to see that you have looked after all the

following details:

| have started to identify my learning
preferences and strategies.

| am learning to describe how my

disability affects me as a student and
the accommodations that help.

| I have begun to explore my dreams,

interests and skills.

| use career explorations to learn about
occupations | might be interested in.

| am developing my academic, time
management and organization skills
at school.

| am developing other employability
skills at school and in the community.

| keep track of my academic goals and
choose courses to help me achieve
them.

FOR STUDENTS

| have started creating a portfolio.

| am exploring ways to be actively
involved in the community through
volunteering, extra-curricular activities
and other experiences.

| am learning, practising and using
decision making skills.

| am taking part on my Individualized
Program Planning team.

| have applied for a Social Insurance
Number.

| am beginning to take more responsibility
for managing issues related
to my disability.

| am beginning to learn skills for
independent living.



First and second years of high school
Go through this check list in both Grades 10 and 11.

| have identified my learning preferences
and the strategies that work for me.

| can describe how my disability affects
me as a student and the accommodations
| need.

| am researching other assistive
technology tools and all the accessibility
features on the computer | use to increase
my opportunities (if this applies to me).

| am keeping track of changes in my goals,
interests and skills.

| am actively researching occupations
| might be interested in.

| have started researching post-secondary
programs.

| have started researching ways to pay for
my post-secondary education.

| am building my academic, time
management and organization skills at
school.

| am building other employability skills at
school and in the community.

| know my academic goals and | am
choosing courses to help me achieve
them.

| am actively involved in the community
through volunteering, work experience,
extra-curricular activities, part-time work or
other experiences.

| update my portfolio regularly.
| update my résumé regularly.

| am learning and practising decision
making skills.

| play an active role on my Individualized
Program Planning team.

| play an active role on my transition
planning team.

| am researching and connecting with
service providers and support groups in the
community.

| have invited service providers to visit
or join my transition team.

| am practising my self-advocacy skills.
| have a Social Insurance Number.

| am taking more responsibility
for managing issues related to my disability.

| am learning and practising skills for
independent living.

continued next page

Luck is the crossroads
between preparation and
opportunity. Start your
academic planning from a
young age.

What the challenges did Kim, Roman, Renée and James face
when they began their post-secondary programs?




Are you ready? continued

Your final year of high school

It is a good idea to go through this checklist both at the beginning, and at the half-way point,

of your final high school year

| have identified my learning preferences
and the strategies that work for me.

| can describe how my disability affects me
as a student and the accommodations |
need.

| am researching other assistive technology

tools that might increase my opportunities (if
this applies to me).

| am keeping track of changes in my goals,
interests and skills.

| have contacted the post-secondary
programs in which | am most interested.

| have gathered all the information | need
about the schools’ disability services,
registration procedures and timelines,
assessment and accommodation
requirements.

| have visited/taken part in an open house at
the schools | am interested in.

| am ready to apply/l have applied to the
program(s).

| have identified funding sources for my

post-secondary education.

| understand and have met/will meet the

assessment and other requirements.

| am ready to apply/l have applied for
funding.

| continue to research occupations | am
interested in.

My academic, time management and
organization skills are strong.

| use my other skills at school and in the
community.

| am taking/have taken and passed all the
prerequisite courses | need for the post-
secondary programs | am applying for.

| am involved in my community through
volunteering, work experience, extra-curricular
activities, part-time work or other experiences.

| update my portfolio regularly.
| update my résume regularly.
| use my decision making skills regularly.

| take an active role on my Individualized
Program Planning team.

| take an active role on my transition
planning team.

| connect with agencies and support groups in
the community.

| regularly use my self-advocacy skills.

| take responsibility for managing issues
related to my disability.

| use my skills for independent living
daily.

What the challenges did Kim, Roman, Renée and James face when

they began their post-secondary programs?
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The bottom line

When you have thought about and found out about the following “bottom line” items, you will

be ready to move on to post-secondary studies!

| am prepared for the many differences
between high school and the
post-secondary setting.

| have found out about the academic
policies at the institution | am enrolled in.
| have read the institution’s calendar.

| am prepared for larger class sizes and
a much larger institution.

| know what services, disability and
otherwise, are available on campus.

| am prepared for a fast academic pace and
independent learning.

| know how to monitor my own academic
performance. | know that no one else will do
this for me.

~_ Whenyougetthere

AT SOME POINT IN YOUR FUTURE, you
will have completed this journey. You will
have made the transition from high school to
post-secondary. You will be there! And when
you get there, you will be starting on another
journey in a very different environment. Here
are some things to think about before you
set out on that journey:

® Take part in orientation activities,
especially those designed for students
with disabilities.

e Plan and practise the route to all your
classes before your first day.

® As soon as possible, introduce yourself to
your instructors.

® |n a post-secondary setting you spend
less time in class than you do at high
school and more time working on your
own. Make sure you are motivated and
organized!

¢ |n a post-secondary setting you receive
feedback less frequently than you do in
high school. You will need to be able to
recognhize when you have a problem and
know who and how to ask for help.

| have developed time management,
organizational and learning strategies.

| understand my disability and can
explain how it affects me as a student.

| can advocate for myself.

| have requested accommodations

and supports EARLY. | have provided
all the appropriate documentation to the
Disability Service Office.

| have planned my course load carefully.

| have considered taking a reduced course
load. | know that grades are

more important than finishing a program
within a certain timeframe.

¢ Build and maintain a support network
both on and off campus. This is especially
important if you are living away from
home. Check with the Disability Service
Office for on-campus support groups for P
students with disabilities. Connect with the
local advocacy group for your disability.
Find out about other on-campus groups
that support your interests —drama,
music, sports or student government,
for example.

For more information and suggestions
about thriving in a post-secondary
environment, check out the Canadian
Mental Health Association publication
Your Education— Your Future
(cmha.ca/youreducation). For
disability service office contacts
and specific information for
Alberta post-secondary
educational institutions, check
out alis.alberta.ca.
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mman who

removes a mountain
begins by carrying
away small stones.

Chinese Proverb



-I-HOUGHTFUL PLANNING can help you
deal effectively with any challenges you
might have with the transition to post-
secondary education as a result of your
disability. Thoughtful, effective

transition planning is:

e student-centred and focuses on your
hopes, dreams and goals

¢ time-conscious and organized, starting
early and following a series of steps

¢ a collaboration, involving both you and
your parents, teachers, service providers
and others, working as a team

e comprehensive, focusing not only on
academic skills but also on other skills you
need to succeed.

Student-centred

An effective transition plan reflects and takes
seriously your hopes, dreams and goals

and your family’s vision for your future. It
recognizes your learning successes and
challenges, as well as the strategies and
accommodations you use to reach your
goals.

You are the key player on a student-centred
transition planning team. Self-awareness,
self-advocacy and problem solving are
important parts of your role.

An overview of the transition planning process

Time-conscious and organized

Transition planning is a process that takes
time. Your transition to post-secondary
studies may start as early as junior high
school. It is never too late to begin the
process. But if you start later than the first or
second year of high school, you may have
fewer options and more challenges. The
sooner you start, the more time you have to
put your plans into action and to become
familiar with post-secondary institutions and
their requirements and services.

If you have an IPP (Individualized Program
Plan) at school, it should include transition
planning. You will probably have worked with
your IPP team on transitions from junior to
senior high school and from grade to grade.
You may want to include IPP team members
on your transition planning team. However, it
is important to recognize that the transition
from high school to post-secondary takes
you beyond the school system. For this
reason, it can be a good strategy to think

of your transition planning team as distinct
from your IPP team.

continued next page

Research has consistently

shown that student
involvement in the

planning process helps
students develop a better
understanding of their own
learning needs and provides
opportunities for them to
develop much-needed self-
advocacy and problem solving
skills.

Alberta Education, Looking to
the Future, 2006.

* Near the end of junior high school, you and your parents identify a goal for after high
school—post-secondary studies. This goal gives direction and focus to the next three

years of your schooling (high school).

+ With this long-term goal in mind, you, your parents and the people on your transition team
put together a three- or four-year plan for high school that will help you reach your goal.

+ This is the formalized, student-centred plan developed by your transition planning team to
reflect your skills, interests, challenges and career explorations.

* This plan includes short- and long-term goals but it is also flexible, because your
interests may change rapidly as you continue to explore your options and develop

new interests.

+ The plan should be reviewed regularly by the entire team and should be open for changes
to everything from individual courses to goals to the time frame.

Adapted with permission from A
Family Affair: Preparing Parents
and Students with Learning
Disabilities for Post-secondary
Education. Jane Drover, Lynne
Owen & Alexander Wilson. The
Meighen Centre at Mount Allison
University in partnership with the
Learning Disabilities Association
of Canada, 1998.
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New Brunswick Association for
Community Living, Building
Bridges: A Parent guide on
Transition from School to Work,
Adult Life and Community
Participation for Youth with
Disabilities. 2002.

PART TWO:

About the transition planning process

continued

Your transition planning team will have
additional members, an expanded focus
and different goals.

Transition planning must deal with constant
change and with deadlines. For this reason,
the process needs to be formalized, with
scheduled meetings, assigned roles, regular
reporting and record-keeping.

A collaboration

Successful transitions are based on the
shared responsibility of a team of people,
including you and your parents, teachers,
service providers, post-secondary disabilities
services staff, mentors, extended family

and community members. Your transition
team should offer you a strong circle of
support and a wide range of knowledge and
experience to draw on.

The five steps of the
ransition planning pra

Step one: Get ready

Start the transition planning process early!

e Take advantage of opportunities to explore
accommodations, strategies and assistive
technology while you still have access
to the support available within the high
school system.

e Ensure that you are choosing the high
school courses required by post-
secondary programs you are interested in,
even if it takes you longer to complete the
requirements.

e Think now about the steps you will take
after high school. This gives you time to
develop the skills you need to succeed.

FOR STUDENTS AND THEIR PARENTS

Comprehensive

Part one of the guide encourages you to
develop a variety of skills to help you meet
the challenges of transition. Your transition
plan should address these skills, as well as
your academic skills. To succeed in a post-
secondary setting, you will need to:

e monitor your own performance
e problem solve in new situations

e interact appropriately with peers and
adults

e understand and explain your learning
strengths and challenges as well as the
strategies and accommodations you use.

The first step in the transition planning
process involves gathering the information
you need before your first meeting with
the transition planning team. Most of this
information is about you.

The activity on the next page will help you
create a profile of yourself to present to your
transition planning team. If you have not
completed the activities in part one, try them
now. They will help you with this activity.

You may want to complete a new profile
every six months or so, as your plans and
interests change.




My
strengths

My thoughts

My
challenges

How | like
to learn

Accommodations
and strategies | use

My
skills

My
interests

My
accomplishments

Community activities | am
involved in

What | see myself doing after
high school

My concerns about
my future

Why | am excited
about my future

Career areas/occupations | am
interested in

What interests me about them/
Why | think they “fit”

My current learning
goals

My long-term
goal(s)

My short-term
goals

Other...

continued next page



Step one: Get ready
continued

Parents, the following table will help you share your thoughts about your teen’s transition from high school with the
transition planning team.

ndeeiil-y My thoughts

My teen’s
strengths

My teen’s
challenges

How my teen likes
to learn

Accommaodations and
strategies my teen uses

My teen’s
skills

My teen’s
interests

My teen’s
accomplishments

Community activities my
teen is involved in

What | see my teen doing
after high school

My concerns about my
teen’s future

Why | am excited about
my teen’s future

Career areas/occupations
my teen is interested in

Support | can offer my
teen through transition

Steps | am taking to help
my teen prepare for adult life

Other...
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This is your transition but inviting others to
be on your planning team makes sense for a
number of reasons:

e The team brings together people from all
aspects of your life: school, community,
service providers, post-secondary
institutions, friends and family. All of your
needs and interests are represented.

e Communication is easier—each agency
and individual stays current with what
the others are doing. This cuts down on
paperwork and avoids duplication.

* Your team members connect you, through
their networks, to a greater range of
resources.

e Teams can be great at problem solving!

If you already have an Individualized
Program Planning (IPP) team at school,
those team members could become the core
of your transition planning team. Remember,
however, that most of them are probably
working within the school system. You will
need to invite additional members from other
agencies and services.

If you do not have an Individualized Program
Planning team and you have not disclosed
your disability within the high school setting,
you and your parents will need to decide if
disclosure would be to your benefit. (See the
discussion about disclosure in part one of
this guide.) If you do not have an IPP team or
if you want to keep your transition planning
separate from your IPP, you and your parents
may need to organize a transition planning
team.

Who should be on the team?

Your transition team will likely include the
following key members:

e You—As the person in transition, you are
at the centre of the process.

* Your parents—They know a lot about
you and can support you through this
transition and beyond.

e School personnel—These could be
classroom teachers, resource persons,
guidance counsellors or administrators.
They are your link to the school system
and the supports it offers. They can give

you useful feedback on your school
performance.

e Current and future service or health
care providers—They are your link to
resources beyond the school system.

e Staff from the Disability Services Office
(DSO0), also known as the Office for
Students with Disabilities, of the post-
secondary institution(s) you are interested
in—They are your link to admission and
accommodations requirements and on-
campus services. You can invite them to
join your team in your last year of high
school.

LIMIT
'PARTICIPATION

e Community members—Employers,
volunteer coordinators, mentors, friends—
They provide perspective and support.

e Other family members—Like your
parents, they know you well and can
support you through this transition and
beyond.

Choose a core team of about five to ten
members. More members may create
scheduling problems and may feel
overwhelming to you and your family. You
can add new members or invite guests as
you need their input. As you get closer to
finishing high school, the involvement

of school personnel will become less
significant. New Brunswick Association for
Community Living, Building
Bridges: A Parent guide on
Transition from School to Work,
Adult Life and Community

Participation for Youth with
Disabilities. 2002.

Team member roles

Your role includes:
e participating fully in the transition planning
process

e maintaining good relationships with the
people on your transition team

¢ sharing your dreams and goals with
the team and updating them about any
changes

e taking an active part in planning, decision-
making, setting goals and so on

e providing and regularly updating
information about your learning
experiences, skills, interests, challenges
and activities

continued next page
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Adapted from the Saskatchewan
Association for Community
Living, School to Life Transition
Handbook: Five Steps to
Successful Planning. 1999.

PART TWO:

Step two: Choose a transition planning team
continued

relying on team members as a resource for
information, advice, contacts, strategies
and so on and providing them with
feedback on their suggestions

monitoring the effectiveness of the plan

questioning any decisions that you do not
think will serve your dreams and goals and
using your self-advocacy skills to work
with the team towards a better solution.

Parents, your role includes:

participating fully in the transition
planning process

maintaining good relationships with the
people on the transition team

sharing your hopes for your teen

taking an active part in planning, decision-
making, setting goals and so on

providing information about your teen’s
interests, strengths and challenges

giving your informed consent to any
assessments or services required

being fully informed of the school’s
programs

following up regularly with transition

team members to ensure plans are being
implemented and taking specific action as
necessary

monitoring the effectiveness of

the plan

questioning any decisions that you do not

think will serve your teen’s best interests
and using your advocacy skills to work
with the team towards a better solution.

The transition coordinator

If your transition planning is part of your

IPP, this role will probably be taken by
school personnel. If you are developing your
transition plan outside of the school, your
parent or another team member will take this
role.

The transition coordinator:

e serves as the contact person

e organizes and runs meetings

e keeps track of decisions and tasks

e coordinates communication and
paperwork—assessments, progress
reports and so on

e monitors the completion of tasks
e monitors the effectiveness of the plan.

Other team members
e attend meetings

e contribute ideas, information, support and
resources

e carry out tasks and report on outcomes
e monitor the effectiveness of the plan.

As you prepare to choose your team members, ask the following questions:

Who do | know well and trust?

Who do | go to for support and advice?

Who knows me best?

Who supports my dreams and goals?

In what ways can these people help me?

FOR STUDENTS AND THEIR PARENTS



___ Step three: Developaplan |

Your transition plan should be based on two Before the meeting
key elements: Before the first meeting of your transition
* your career explorations (which are based team, check with the transition coordinator
on your dreams, interests and skills) that the following items are included on the
e your goal of attending a post-secondary agenda:
program. introductions, beginning with you
Over a period of months or years, you and and your parents

your team will identify an on-going series of
short-term goals that will help you achieve
your long-term goal of a post-secondary
education. These short-term goals will
depend on your interests, the program(s)

discussion of ground rules

discussion and agreement on how
decisions will be made (by you and
your parents, by consensus or by

you are considering, your disability and vote)

how much time is left before you finish high . the opportunity for you to present
school. your dreams and goals

Your transition plan is the actions you and ~ the opportunity for your parents to
your team take to achieve these short- present their hopes for you.

term goals (including how to overcome any

obstacles along the way) leading to your During the meeting

long-term goal. The team will work through issues and to-

Your transition plan will look at short-term wards goals together by:

goals and related issues or problems in the ~ identifying the issue to be dealt with,
following areas: problem to be solved or goal to be
e accommodations, including assistive achieved
technology, that you need now and later clarifying the situation, if
e assessment and coding within the school necessary
system, if necessary ~ identifying problems that could
e academic prerequisites for programs you get in the way

are interested in _ brainstorming and problem solving

e assessment required for accommodations to suggest options for action
in the post-secondary program(s) you are

__ asking you and your parents for
interested in gy your p

your response to options
e funding for tuition costs and

accommodations ~ choosing the best option(s)

~ writing down a summary of
the decision, the chosen
option(s), what actions will
be taken, who will take them
and a timeline.

e living arrangements while you attend a
post-secondary program, if applicable

e your support network both on- and
off-campus

e guardianship and trusteeship provisions at
age 18, if necessary continued next page



Refer to the Appendix
at the end of Part 2 for

Step three: Develop a plan a Sample Transition
continued Plan for Troy

Use the following chart to keep track of developments in your transition plan:

(CELNERE  Date/place of meeting:

Team members present:

Goals/
problems
identified

Option(s)
chosen

Action to be
taken

Who will
take action

When it will
be done

How we will
know that
the goal is
achieved/
problem is
solved

Next meeting time and place:
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Step four: Monitor the plan

Your team should continue to meet regularly (every six months or after every reporting period, for
example) throughout Grades 9 and 10. Beginning sometime in Grade 11 and throughout Grade
12, the team will need to meet more frequently to make sure all goals and deadlines are met.

Transition planning is an on-going process. All team members, but especially you and your
parents, will want to keep re-visiting your goals and plans. You need to make sure they continue
to reflect your needs and wishes effectively.

Monitoring the plan

Ask the following questions to decide if your plan is working:

Yes No

Questions to ask

Is my plan based on my goals,
strengths and challenges?

Does the plan address my
parents’ hopes and concerns?

Does my team meet regularly
and often enough?

Do | feel like | am part of the
team?

Is my team documenting all goals,
decisions and tasks?

Are team members completing the
tasks they take on?

Has my assessment been
updated as necessary?

Does the plan look at my
accommodations and strategies?

Are these being updated as
necessary?

Does the plan help me explore
current assistive technology?

Does the plan look at my
academic goals and are they
helping me achieve them?

Does the plan help me achieve a
good match between high school
courses and post-secondary
courses | am interested in?

Am | achieving my academic goals?

Yes

No

Questions to ask

Does the plan help me
balance my course load so |
can succeed?

Does the plan help me explore
post-secondary programs?

Does the plan consider the
documentation | need to apply to
the post-secondary programs | am
interested in (Grade 11 or 12)?

Does the plan schedule a learning
assessment (if | need one) within
six months of the start of my post-
secondary studies?

Does the plan look at funding
for my post-secondary
program, especially to support
my accommodation/assistive
technology needs?

Does the plan help me build or
maintain a support network at
school?

Does the plan help me build or
maintain a support network in the
community?

Does the plan help me connect
with service providers in the
community?

Does the plan look at guardianship
and trusteeship arrangements, if
these are needed?

If these questions raise any concerns, and particularly if you answered “no” to any of them,
talk to your transition coordinator. Ask for a special meeting to deal with your concerns.




five: Hold an exit meetin

At an exit meeting in the months before you finish high school, your transition team can ensure
that all the goals of your plan have been achieved. Holding the meeting well in advance of
graduation will allow time for follow-up, if necessary.

Transition checklist

Use the following checklist to make sure you are ready for transition:

1 have

an updated copy of my most recent assessment(s)

a copy of my most recent Individualized Program Plan, including
records of accommodations and assistive technology

arranged for further assessments, if necessary
copies of transcripts
updated medical information, if applicable

visited, in person or via the Internet, campuses of the
post-secondary institutions | am interested in

contacted/visited the Disability Service Offices at the post-
secondary institutions | am interested in

checked the accommodation policies and requirements at the post-
secondary institutions | am interested in

applied to the programs | am interested in
researched funding sources

applied for funding

updated my portfolio

successfully completed, or | am currently succeeding in,
prerequisite high school courses

If this checklist raises any concerns, talk with your transition coordinator about
a plan of action to complete any unfinished tasks or replace any
missing documentation.

“Listen to your advisors.”

“Balance what they tell you against what you know about yourself.

- James Stainton
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NO MATTER WHERE YOU ARE on your journey towards your goals, now is a good time to
start thinking about how you and your family will finance your post-secondary education. As
with all aspects of transition planning, the earlier you start, the more flexibility you will have.

What will post-secondary education cost?

Your post-secondary education costs will You may also have additional costs,

involve: depending on your disability:

e tuition—$3,000 to $6,000 plus depending e You may have to pay for part or all
on the institution, the program and of the accommodations or assistive
whether you attend full- or part-time. technology you require.

* books—in the range of $100 per course e You may require extended time to
and higher successfully complete a program; for

e regular supplies—notebooks, paper, example, a two-year college program
computer and so on in three years or a four-year university

e special supplies and equipment, program In six years.

depending on the course ¢ Depending on the effects of your disability
(for example, the need to study aloud or a
different sleeping pattern) you may require
more expensive living arrangements, such
as a single room or your own apartment.

e transportation costs —getting to campus
(unless you enroll in a distance or online
program)

e living expenses, if you are living away from

The Government of Canada’s CanlLearn
home.

interactive website at canlearn.ca includes
a budget calculator that lets you estimate
future education costs and a budget
estimator to help you with a spending plan.

My cost estimate

Use the following activity to begin estimating the amount of funding you will need.

Cost per year
Tuition:  $

Books: $
Regular supplies: $
Special supplies: $

Accommodations and/or
assistive technology:
(Funding may be
available for these costs.)

Transportation:

©«

Living expenses:
Other:
Total cost per year:

©¥ NP P &h

Total cost per year $ X years of study = $

* See Page 26 for a Student Spending Plan Worksheet.
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Funding sources for dents with disabilitie

As a student with a disability, you can apply Alberta Grant for Students with
for and be considered for the same types Permanent Disabilities

of post-secondary funding available to all

students. In addition, you may be eligible to

receive the funding described * are a full-time student

in this section. e are not eligible for the federal grants
described above

You may be eligible for this grant if you:

Canada Student Grant for Persons
with Permanent Disabilities

You may be eligible for this grant if you:

* have costs not covered by the
federal grants.

The maximum amount covered by this grant

e are a full- or part-time student is $3,000 per loan year.

e cannot meet education and living costs.

This grant of up to $2,000 per loan year is

intended to help with the cost of tuition, Grant funding may also be available for
books and other education-related a skills training program through Alberta
expenses. Works. Check with your local Employment

and Immigration office to find out more
about skills training opportunities in your
area.

Canada Student Grant for Services
and Equipment for Persons with
Permanent Disabilities

You may be eligible for this grant if you: Visit alis.alberta.ca/studentsfinance for

e are a full- or part-time student more information.

¢ have exceptional education-related costs
due to your disability.

This grant of up to $8,000 per loan year is
intended to help you pay for education-
related equipment such as braillers, voice
recognition software, laptop computers and
services such as disability assessments,

oral or sign interpreters and tutors. If your
total exceptional permanent disability related
costs are over $8,000, you may be eligible to
receive funding from the Disability Related
Employment Supports (DRES) program to
cover the balance.
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How to apply for post-secondary funding

There are five key components to
applying for funding:

e Start early!

e Meet with disability services staff
at the post-secondary institution
you are interested in.

e Apply for student funding.

e Complete Schedule 4 of the
student funding application.

e Submit a complete student
funding application, including
documentation.

Start early

As with all phases of transition planning,
the earlier you begin the funding
application process, the better. You
should meet with the Disability Services
Office (DSO) at the post-secondary
institution early in your Grade 12 term.
(Grade 11 is not too soon.)

e Assessments you may need for
your funding application and
accommodation request can take
four months (or more) to arrange
and complete.

¢ To allow enough processing time, you
must submit your funding application
by May 31 for a program that begins
in September.

Meet with the Disability Service
Office (DSO)

Meeting with the DSO is a vital step

in applying both for your program and
for your accommodation funding. They
can guide you through both processes.
When you meet with them, bring with
you:

¢ documentation about your disability

e documentation for any
accommodation, supports or
strategies you are using in high school

e your most recent assessment.

The DSO can help you arrange for

any assessment you might need (for
example, if yours is out of date). The
assessment will probably be completed
by a third party. When the DSO has

reviewed your assessment, they work
with you to develop a service plan,
also known as an accommodation plan
or education plan.

Apply for student funding

In order to receive grant funding you
must apply for and be found eligible
for a student loan.

education.alberta.ca

You can apply on paper. Application
packages are available at:

e the Disability Service Office
(Your best option, as they are
very familiar with the process.)

e your high school

e Alberta Service Centres or Canada-
Alberta Service Centres.

You can apply online at alis.alberta.ca/
apply. (You cannot apply online using a
Macintosh computer.)

The Study Your Options series of
booklets is available to help you
complete the application form. You will
find copies where you pick up a paper
application and online at
alis.alberta.ca.

Complete Schedule 4

Schedule 4 is a form that must be
submitted along with your student
funding application if you have a
permanent disability and want to
receive a grant for assistive services,
assistive technology or a reduced
course load, or if you want to receive
the Canada Student Grant for Services
and Equipment for Persons with
Permanent Disabilities. The Schedule
4 form is part of the student funding
application package. Details about how
to complete Schedule 4 are included
in the student funding application
package.

Helpful hint...

alis.alberta.ca

continued next page



LEARNING
ASSESSMENT FEE
REIMBURSEMENT
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If you require a learning
disability assessment, the
Canada Student Grant
program may cover 75 per
cent of this cost up to a
maximum of $1,200 per loan
year. You must pay for the
assessment yourself and
then, if you qualify, you will
be reimbursed through the
Canada Student Grant for
Services and Equipment for
Persons with Permanent
disabilities. The assessment
must be dated no earlier
than six months prior to the
commencement of your post-
secondary studies.

How to apply for post-secondary funding

continued

If your permanent disability limits you from
taking a full course load, you may enroll in
40 to 59 per cent of a full course load and

be deemed a full-time student for financial
assistance purposes. In order to confirm that
you are taking a reduced course load, you
must have your Schedule 4 signed by the
authorized official at your post-secondary
school (for example, the coordinator for
students with permanent disabilities).

You must have your Schedule 4 signed by
an Employment and Immigration consultant.
To find the service centre nearest you,

and to obtain the most current information
regarding Schedule 4, visit
alis.alberta.ca/studentsfinance

Other funding sources

In addition to funding available to you to
help with disability-related costs, you and
your parents can also consider the funding
sources discussed in this section.

Scholarships and bursaries for
students with disabilities

There are several scholarships available
specifically for students with disabilities. You
can find out more about these opportunities
at:

e the Disability Service Office at the
post-secondary institution you are

applying to

RESPs and CESG

e visit alis.alberta.ca/scholarships

¢ the National Educational Association
of Disabled Students (NEADS) website,
www.neads.ca, in their guide National
Directory of Financial Assistance
Programs for Post-Secondary Students
with Disabilities available at their Online
Resource Centre.

Other scholarships and bursaries
Many scholarships and bursaries are
available, if you know where to look and
start looking early. Governments, school
boards, schools, post-secondary institutions,

hrsdc-rhdcc.gc.ca




industry, businesses, community and service
organizations all offer scholarships. Most are
awarded based on academic achievement,
sometimes in combination with other factors
such as community service.

For example, Alberta students can earn

up to $2500 through Alexander Rutherford
Scholarships. These scholarships are
awarded to students when they enroll in post-
secondary institutions and have earned an 80
per cent average in selected and designated
high school courses in at least one grade in
high school. Students typically apply for this
scholarship in the spring of their Grade 12
year and it is paid during the first semester of
post-secondary studies.

Alberta students interested in an
apprenticeship program may be eligible for
the Alberta Apprenticeship and Industry
Training Board Registered Apprenticeship
Program Scholarship, known as the RAP
Scholarship. It provides $1,000 for high
school students who have participated

in RAP and wish to continue in a regular
apprenticeship program after finishing high
school.

Financial support for Aboriginal
students

Financial support for post-secondary
studies is available to Inuit and Status Indian

ACES.alberta.ca

students living on or off reserve through
the Indian and Northern Affairs Canada
(INAC). To qualify for this support, students
must be identified as Status Indians under
the federal Indian Act. Most individual First
Nations bands establish their own criteria
for selection. Students who are status and
on a band list can contact their own band
administrative office for more information.
Policies and programs vary across the
country and across the province. Additional
information on specific benefits is also
available from regional and district offices
of INAC, Health Canada, First Nations band
offices and tribal councils.

The Métis Nation of Alberta provides funding
for Métis students entering or returning

to post-secondary studies. For more
information, contact the Métis Nation of
Alberta at (780) 423 2237.

continued next page




The Registered
Apprenticeship Program,
RAP, means getting a head
start in building a portfolio.
Beginning in Grade 10,
students can start learning
a trade...gaining real work
experience and getting paid!

In addition to a wage, RAP
apprentices may earn credits
toward their high school
diploma and begin acquiring
the hours of on-the-job
training required to become a
certified journeyperson.

For more information visit
www.tradesecrets.gov.ab.ca

Tips from families who save

Visit www.canlearn.ca for more
information about ways to save
and to use the education

savings calculator.
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Other funding sources
continued

Family contributions

Your parents may be able to contribute to
your post-secondary education funding.

For example, you may be able to live at
home while you are attending a program.
Your family may be planning to contribute
financially, too. Talk about funding in detail
with your parents to find out if, and with how
much, they will be able to help you out.

Your contributions

You may be able to contribute to funding
your education by making and saving money
from a summer or part-time job. Look for
jobs that expose you to different types of
work. Remember, though, that your job
during the school term is to succeed in
your school work to the best of your ability.
Working part-time while you are going to
school can be a good way to gain skills
and experience. However, be sure that

this commitment does not jeopardize your
academic goals or your health.

You may also want to save some of your
allowance, birthday money, investment
or other money you make.

Student loans

You may be eligible to receive student
loans sponsored by the federal and
provincial governments. As discussed
earlier, you will be applying for a student
loan in order to access government grants
for students with disabilities. These loans
are available to full-time students and to
students with disabilities who are enrolled
in a reduced course load and who are
attending a certified post-secondary
institution. Government loans are interest-
and payment-free until you leave school,
at which point they must be repaid with
interest, like any other loan.

Loans issued directly by a bank or other
financial institution may be another
alternative if you do not qualify for a
government sponsored student loan.




for funding my post-secondary

Use the following activity to make sure you cover all the bases in your search for

information about funding your post-secondary education.

Source

Date and contact for follow-up

The Disability Service
Office (DSO) at the
post-secondary institution(s)
you are interested in

High school
counsellor

Organizations listed
online at the NEADS
website

Other Internet
sources

Foundations, religious
organizations, community
organizations, local businesses,
cultural groups, sports
organizations and civic groups

Organizations,
including professional
associations, in my field
of interest

My parents’
employers

Other

17



for funding my post-secondary

Use the following activity to make sure you cover all the bases in your search for
information about funding your post-secondary education.

Post-secondary institutions
offer scholarships for
apprentices attending
technical training at their
institution. Trade related
associations might also have
scholarships or financial
assistance available to
their members. For more
information, contact the
institution or association
directly.

To learn more about RAP
and Apprenticeship and
Industry Training
Scholarships, visit
www.tradesecrets.gov.ab.ca

| have estimated the cost of my post-
secondary education.

| know the amount | can contribute toward
my post-secondary education.

| know the amount my parents can
contribute to my post-secondary
education.

| have a Social Insurance Number.

| have met with Disability Service

Office (DSO) staff at the institution(s)

| am interested in, provided them with
documentation about my disability and
accommodation needs and discussed
my program application and my student
funding application or

| have met with an Employment and
Immigration consultant to discuss my
student funding application. For current
information regarding student funding
application and Schedule 4 please
check the ALIS website at
alis.alberta.ca

| have completed my student funding
application.

| have completed a Schedule 4 and
checked on the ALIS website at
alis.alberta.ca for updates and
changes to the application process.

An Employment and Immigration
consultant has signed my Schedule 4.

| have attached a Schedule 4 to my
student funding application.

| have attached a medical certificate
or learning assessment (to document
my disability) to my student funding
application.

| have obtained two separate estimates of
the cost of any assistive equipment | need
and attached them to my student funding
application.

| have arranged for a learning
assessment, if necessary, timed so that
it is completed no more than six months
prior to the start of my post-secondary
studies.

My parents and | have arranged to pay
for my learning assessment, if necessary,
until we receive reimbursement through
the Canada Student Grant program.

| have submitted my student funding
application before May 31 for my
September program.

| have researched and applied for other
funding, such as scholarships and
bursaries, as appropriate.

How did Kim, Roman, Renée and James choose their post-secondary programs?
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h in - n rogram

THERE ARE MANY, MANY OPTIONS TO EXPLORE and lots of details to think about as you
make your decision about which post-secondary program you want to attend. It is a good idea
to narrow down your choices by the end of Grade 11.

Step one: Research your options I
This step begins with knowing your dreams, e may offer transfer programs that allow you
interests, strengths and challenges and to begin a degree program at the college, One way to find out about
exploring your career options. If you have then transfer to a university to complete it the differences among post-
not completed the activities in part one, why e tend to have smaller classes and a more secondary institutions is to
not do them now? They will help you through close-knit community. read their calendars (guides
this part of your transition planning. to policies, programs and
Universities: -
) ) courses at the institutions).
Consider differences » offer degrees and a variety of other .
ificat d diol . Ask your high school
' - i certificate and diploma programs rangin

You can enroll .|n po.s.t secondary §tud|es : p prog ging counsellor if you can borrow
at colleges, universities and technical from one to eight or more years
i some calendars or contact
institutes. ¢ tend to offer programs that are broad o )

. e . the institutions directly.

in scope or specific to a profession; for
Colleges: example, Bachelor of Arts and Bachelor of
e offer certificate, apprenticeship, diploma Science in Engineering

gidiabplied deores plogiams agoinoiion e usually require higher entrance marks,
a few months to four years ; .
research skills and more written work.

e tend to offer programs related to specific

ons: for example, Diplom N




PART TWO:

Step one: Research your options
continued

Technical institutes:

e offer certificate, apprenticeship, diploma
and applied degree programs ranging from
a few months to four years

e tend to offer programs that are “hands-on”

e often develop programs in response to
industry and labour market needs.

Private vocational schools:

e offer vocational training for a specific oc-
cupation. Programs are usually shorter in
length and focus on basic training.

Visit websites

The Internet makes researching your options
much easier. Websites for post-secondary
institutions and programs will give you a feel
for their focus, atmosphere and resources.
Visit alis.alberta.ca/myeducation.

Website visit log

Name of post-secondary Web

institution or program

Talk to others about the
program

Talking to current students and recent
graduates of a program can give you a good
idea of what it is like. You can also find out
about a program’s reputation

by talking with people who work in the field.
How can you find these people?

Ask:

e your network—your parents, your
transition planning team, your teachers,

your friends, your friends’ parents and so
on

¢ the Disability Service Office staff at the
post-secondary institution

e program advisors at the post-secondary
institution

e professional organizations and companies
that work in areas related to the program.

Date of

address first visit

FOR STUDENTS AND THEIR PARENTS



Visit

Take advantage of opportunities to visit the
post-secondary institutions and programs
you are interested in:

e Attend open houses.

e Take a campus tour, if one is available.

e Make an appointment to visit the Disability
Service Office (DSO). (For more informa-
tion about what to discuss, see Step 3.)

e Make an appointment to talk with the pro-
gram advisor.

e Ask the program advisor and the DSO
about opportunities to shadow students in
the program and students with disabilities
who are attending the institution.

e Visit the campus with a friend or parent

and explore.
Special features/ Questions My rating Other
things to note to ask

21




PART TWO:

ep two: 1 ninK abou DU

Post-secondary studies are anything but
“one size fits all.” After you have researched
and explored the options, take some time
to seriously consider what kind of post-
secondary experience will best reflect your
needs and preferences.

Full- or part-time studies

As mentioned earlier in part two, students
with disabilities can enroll in 40 to 59

per cent of a full course load and still be
considered for full-time funding. Will taking
less than a full course load allow you to get
better marks and stay healthy? Could you
begin with a part-time course load and then
gradually add more courses in the
following semesters, if you are maintaining
the marks you want, without too much
stress?

Classroom or distance learning

Some institutions offer entire programs
online. You need to decide if you prefer to
learn in a classroom atmosphere or online
or in a combination of the two. Distance
learning could be a good choice for the
following reasons:

e You would not have to live away from
home.

e You can “attend class” whenever you want
to and work at the time of day
that is best for you.

¢ You do not have to deal with accessibility
issues or crowds.

With distance learning you will have
access to instructors and there is often a
requirement that you take part in online
forums or tutorials with others in your
course.

Be aware, however, that distance learn-
ing requires high levels of motivation
and discipline. It works best for those
who are comfortable in a self-directed
environment.

FOR STUDENTS AND THEIR PARENTS

Living at home or moving away

You may be thinking about moving
away if:

¢ the program you want is only available in
another location

e you want the independence or the
perspective of living on your own.

If you are planning on moving away, think
about whether you will live:

e in a student residence or dormitory
® in a shared apartment or other space
e on your own.

Even if you are anxious to leave home, you
may want to think about postponing this
move until later. The step from high school
to post-secondary studies is a big one.
While you are adjusting to the change, you
may benefit from the kind of support that is
available to you at home.

Large institution or small

A large institution can be overwhelming—
bigger class sizes, more anonymity. Some
students thrive in this kind of environment,
while others prefer smaller institutions.
Some students start their post-secondary
studies at a smaller institution like a college
and eventually transfer to a larger setting to
complete their programs.




Step three: 2 he disabili :

Many post-secondary institutions provide e connect with groups and other kinds
services to students with disabilities through of support on-campus

a disability services office (DSO), which may e determine an appropriate course load.
also be known as Accessibility Services or

the Office for Students with Disabilities or When you talk with the DSO, you need to
by a similar name. Other institutions offer make sure that:

services to students with disabilities through e the campus or program area is fully
their health, student and financial services. accessible, if necessary

It is very important to contact the DSO e the institution can arrange the

(or the staff assigned to assist students accommodations and supports you
with disabilities) at the institutions on your require

short list, about a year in advance of the
start of your program. Meet with them in
person, if possible.

¢ you understand the formal or informal
appeal process, if you are not
admitted and/or if your application for

The DSO will help you: accommodation is not successful.
e understand admission requirements When your assessments are complete, you
« apply to the program will meet again with DSO staff to develop a

service plan. Also known as an education

or accommodations plan, it describes the

accommodations or other supports you are

eligible for. Your service plan should ensure

¢ identify documentation and learning that the supports you need are in place
assessments you may require for when you begin your studies.
accommodations or assistive technology

e identify scholarships, bursaries and grants
to apply for

e apply for funding

e arrange for a learning assessment, if
necessary

e arrange accommodations, assistive
technology or other supports

¢ advocate, as necessary
e deal with disclosure issues

How have Kim, Roman, Renée and James gained their independence?




Step four: Make your

There are many ways to make this
decision. You may choose to base it on:

e disability services and access—for
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m is only one

success—to be able
to spend your life

in your own way.

Christopher Morley

PART TWO:

example, will you receive the
accommodations and supports you need?

e |ocation—for example, are you prepared to
move away to study?

e funding—for example, can you afford to
pay for a four-year program?

e kind of institution—for example, do you
prefer college or university?

e quality and reputation of post-secondary
institution or program—for example, is it
important to you that your degree comes
from a well-recognized program at a
prestigious university?

You may also decide to base your decision
on the choice that “feels right.”

Whatever your choice, make sure you are

familiar with:

e admission requirements and deadlines

e documentation requirements for the
program

e documentation and assessment
requirements for requesting
accommodation or assistive technology.

__decision and apply for post-secondary studies

ApplyAlberta is a new web-based
application and transcript transfer system
that will let you apply to one or more
post-secondary institutions at the same
time, and authorize transcript transfers
between participating institutions in the
province. This initiative is a collaboration
between Alberta’s public post-secondary
institutions in partnership with the
Government of Alberta.

ApplyAlberta will allow you to start
your application at a post-secondary
institution’s website or at
applyalberta.ca.

You will only have to enter your profile
information once since ApplyAlberta will
automatically transfer this information
to subsequent applications to other
institutions.

How have Kim, Roman, Renée and James gained their
independence?

FOR STUDENTS AND THEIR PARENTS




Assessing the choices

Make a copy of this page for each post-secondary program or post-secondary
institution you are interested in.

Institution and program:

Entrance requirements:

Diplomal/certificate/degree offered:

Program length: Tuition cost per year:

Application deadline:

Application documentation:

Program contact:

phone:

e-mail:

What | like about the
program:

My concerns about the
program:

My rating for the
program:

Disability services office contact:

phone:

e-mail:

What | like about
the disability services office:

My concerns about the
disability services office:

My rating for the disability
services office:

Other comments:

Overall rating:
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PART TWO: FOR STUDENTS AND THEIR PARENTS

\ Spending Plan for Students = )

4, Estimate Monthly Expenses
Amount

Expense

Rent

Utilities

Food and groceries

Child care

Clothing and personal care
Telephone

Transportation / car maintenance
Medical / dental costs

(not covered by insurance)
Recreation and entertainment
Emergency fund

Other:

Total monthly expenses:

5. Record, Review, Revise

Monthly Income
Total Expenses 4

Savings or shortfall: £
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STEP 1:

GET READY

Troy lives with his mom and stepfather and
two younger siblings. He is an active child
who loves the outdoors - skateboarding,
walking his dog, and playing football. He has
a great sense of humour and is learning how to
practice magic! Troy is 13 years old and attends
Grade 8 at Bickley Junior High School. He
was diagnosed with a learning disability three
years ago. As a result of this disability, Troy
has difficulties with memory, comprehending
written material, and expressing his ideas in
written format. At times, he demonstrates

low self-esteem and challenges with making
and keeping friends. Troy currently receives
support from an educational aid who teaches
him strategies for retaining information,
understanding written material and completing
written assignments. Troy is unsure about what
he wants to be when he grows up. He used to
talk about being a private investigator, but has
more recently started showing interest in being
a police officer.

Troy spoke with his health and wellness teacher
at his school and they looked at occupations on
alis.alberta.ca/occinfo to explore his interests.
Troy also attended an open house at his
community police station to see what a typical
work day would be like for a police officer.

STEP 3:

DEVELOPING AND IMPLEMENTING THE PLAN

Troy researched the entrance requirements for the two-year community college program and
discovered the college had a student-for-a-day program. Working with the guidance counsellor and a
representative from the local learning disability organization, Troy and his transition team developed the
following plan:

1.

Transition Plan - Tr

STEP 2:

CHOOSE A TRANSITION PLANNING TEAM

Troy is a 17 year old active youth who loves

the outdoors — snowboarding, trail/mountain
biking, and playing football. He has a great
sense of humor and enjoys practicing magic

to amaze others. Troy now attends Grade

11 at Willow High School. Diagnosed with a
learning disability when he was younger, he still
struggles a bit with low self-esteem but has a
few friends. Troy continues to receive support
from an educational aid. Troy has decided that
he wants to attend a post-secondary institution
and is actively exploring his vocational options.
In Junior High, he was very keen on becoming a
police officer and did some career exploration.
Given the demanding nature of police work

Troy felt that this was not a suitable choice for
himself. Recently, he expressed a more focused
interest in working with youth who have been

in trouble with the law. Troy’s mother thought

it was time to put a transition planning team
together to help Troy so she recruited Troy’s
high school guidance counsellor, his educational
aid, and sought out a representative from the
local learning disability organization to join

the team. Through his high school guidance
counsellor, Troy has received information

about a two-year Correctional Studies diploma
program at the local community college.

Troy will visit the college open house and register for the student-for-a-day program to see what a
typical day would be like if he were a college student

. The educational aid will make an appointment for Troy to meet with a disability service coordinator

at the community college to see what learning supports he will need for college

. Troy’s guidance counsellor knows he will need an up-to-date educational assessment with

accommodation recommendations and possible assistive technology to help him with his college
courses; his mother and the guidance counsellor will arrange for this assessment

more research

disabilities

. Troy and his team will make the decision to enroll in the college program after completing some

. He begins now searching for potential scholarships, bursaries, and grants targeted for students with

continued next page

STEP 1 of the transition
planning process includes
career exploration and
planning. Explore your
interests, strengths, and
career aspirations.

of the transition
planning process involves
the development of a
transition planning team.

STEP 3 of the transition
planning process
includes developing and
implementing the plan.
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of the transition
planning process involves
monitoring and updating the
transition plan.

of the transition
planning process includes
holding an exit meeting.

Ensure that all the necessary
steps have been taken

for ensuring a successful
transition between Grade 12
and college.

APPENDIX

Sample transition plan
continued

STEP 4:
MONITORING AND UPDATING THE PLAN

Troy is now in Grade 12. He loves video games
and is a mentor through school to a Grade

7 teen who also has a learning disability.

This program has helped him learn to build
relationships. Troy will apply to the correctional
studies diploma program at a local community
college, using the transition plan developed with
his team.

1. He continues to search and apply for
potential scholarships, bursaries, and grants
both general and those targeted for students
with disabilities.

2. In January, Troy visits the college and
obtains information from the disability
service office about accessing tutors, a
learning strategist, exam accommodations
and other supports recommended in his
learning (educational) assessment. The staff
at the college register him for their services*
and will also give him information on how to
access funding for his disability supports.

3. In February, with his first semester marks,
Troy completes the application for
entrance into the post-secondary program
with the help of his guidance counsellor.

4. In May or June, Troy completes a
Student Funding application online at
alis.alberta.ca/apply and a Schedule 4,
Federal/Provincial Grant for Post-Secondary
Students with Permanent Disabilities form
together with his Learning Assessment for
the Canada Student Grant with his team and
the disability services office. He has recently
heard that he was conditionally accepted
into the program, but he needs his final Grade
12 marks submitted by the end of July for
full acceptance. Troy has to continue to
follow the plan that his team developed,
including his proof of permanent disability
(in Troy’s scenario he would need to submit
a recent, within six months, learning
assessment from a registered psychologist™)
documentation. He also continues being a
mentor, which he finds very satisfying, and
which helps to confirm his belief that he
wants to work with youth.

STEP 5:
HOLDING AN EXIT MEETING

Troy is 18 years old and in his last month

of Grade 12 at Willow High School. He has
been conditionally accepted into the two-year
Correctional Studies Program at the local
college.

1. Troy, his mother, his educational aid,
his school guidance counsellor and the
representative from the learning disability
organization meet once more to tie up
any loose ends so that Troy can begin a new
journey at the local community college.

2. He starts school with student funding
arriving in September and begins college
ready and organized for success.

Troy has built a new support team with
his disability service coordinator, his
learning strategist, his funding counsellor
and his family support.
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mothing in life
is to be feared.
It is only to be

understood.

Marie Curie
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AS A PARENT, YOU ARE YOUR TEEN’S GREATEST SUPPORTER. You know your teen’s

strengths, abilities, skills, interests, hopes, dreams and challenges better than anyone. For
this reason, your involvement in the transition planning process is vital.

Transition is an ongoing process that will
take months or even years to complete.
Expect your role in the process to be both
rewarding and demanding. You may at times

group for parents of teens with the same
disability as your teen.

Identify your needs.
Do not assume you know what your teen

find yourself surrounded by experts who are
focusing on your teen’s disability and the
challenges that go along with it. One of the
hardest and most important tasks you face

is to maintain a positive attitude and high
expectations for, and of, your teen. How you
view your teen can have a profound influence
on how others view your teen.

needs—ask and then really listen to and
value your teen’s answer. Work together
towards a solution, one step at a time.

e Encourage your teen to take a key role in
making decisions, planning, researching
and other aspects of transition, as
appropriate.

Every teen has hopes and dreams. It is a
parent’s task and privilege to help shape
those hopes and dreams into realistic,
attainable goals.

Throughout the transition process, you may
feel the strong pull of your teen towards
independence, which is a perfectly normal
part of growing up. Your teen’s disability may
make it hard for you to decide how to react.
On one hand, you may want to support your
teen’s move toward independence but on
the other, you will likely be concerned about
your teen’s particular health and safety

needs.

The following suggestions may help with
some of these concerns:

® Accept that transition can be a challenging
and confusing time.

e Take an active role on your teen’s
transition planning team. Find
out all you can about transition
planning.

e Find support inside the
school system. Develop
strong relationships
with teachers,
administrators and
other professionals
who you feel
understand and
support your teen.

e Join (or create) a support

nairness does not
mean treating
everyone the same
way. It consists of
giving each person

what he really needs.

Drover, Owen and Wilson. A
Family Affair: Preparing Parents
and Students with Learning
Disabilities for Postsecondary
Education
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Connecting work with school

To help your teen understand the
importance of high school to a future career,
point out connections between the world of
school and the world of work. For example,
if your teen’s future career plan is to become
a chef, you could help him or her see the
connection between science and food
production and preparation. Point out the
connection between math and measuring
ingredients or bulk ordering supplies

for a commercial kitchen or managing a
restaurant budget. If these seem like a
stretch, then be sure to equate good marks
with future opportunities, including entrance
requirements for post-secondary programs.

Encourage your teen to problem solve in a
variety of everyday situations so he or she
understands how classroom learning can
be of benefit throughout life. Take your teen
to your workplace and talk about your work
with your teen. When you keep the lines of
communication open about what you are
doing at work and about what your teen

is doing at school, you can help your teen
make connections between formal learning
and real life situations.

Discovering interests

Help your teen to identify interests and to
connect interests to specific occupations.
Encourage your teen to talk about topics
related to careers and post-secondary
education planning. Listen to your teen’s
ideas. Help your teen find mentors in his or
her field of interest.

Exploring volunteer and part-
time work

Explore volunteer work as a family. If you
participate in your community, your teen will
be more likely to do the same. Volunteering
can be a good way for teens to make
contacts in the community and the larger
world of work and to learn new skills.

If it is appropriate, encourage your teen to
find part-time work that uses and develops
his or her skills. Help your teen develop
strategies to manage his or her disability
at work. Encourage your teen to use time

PARENTS

management skills to ensure that school
remains the number one priority.

Finding career information

Look for ways to help your teen explore and
learn about occupations:

e Encourage your friends and family
members to talk about their work. Every
family gathering is an opportunity for
aunts, uncles and grandparents to tell their
career stories.

e Encourage your teen to talk to friends
and older students about their career
explorations.

e Seek opportunities for your teen to
meet and talk with business people,
professionals and skilled tradespersons.
Suggest that your teen find out what kind
of post-secondary education is required
for the positions featured in the career
stories he or she hears.

e Check out job shadowing opportunities
through the school, as well as your own
network.

e Encourage your teen to visit a career day
on-campus or at school.

Encouraging your teen to think
about transition

e Talk with your teen about adult life—
interests, what matters, friends, how time
might be spent.

e Help your teen understand that once a
decision is made, it does not mean that it
cannot be changed. Sometimes things do
not work out. You are “allowed” to change
your mind.

e Look at the messages your teen is
receiving about his or her future from all
sources. Develop the positive messages
that you want your teen to understand.

¢ Find out what your teen loves to do and
encourage the development of any natural
strengths. Emphasize these strengths as
you and your teen look at post-secondary
choices.



e Treat barriers as challenges that may lead e Allow your teen the opportunity to

to something new. make mistakes. Dealing with mistakes
¢ Be conscious of the skills your teen is ina Positive way is a necessary part of
developing and look for ways to develop learning to be independent.

them even further.

Career exploration checklist

Discovering interests and careers

| listen to my teen and discuss interests, hopes and dreams.
| help my teen explore talents, strengths and interests.

| provide books and other resources about things my teen has an interest in, including
biographies and sport, hobby and discovery interests.

| set aside time to talk with my teen about goals for the next year and for the next five
years.

| have taken steps to ensure that my teen will have some real experience with his or
her chosen career path before graduating from high school.

Supporting my teen at school

| am familiar with my teen’s school program and discuss classroom activities,
assignments and exam preparation regularly.

| have set aside a place in the home where my teen can study in quiet and with
appropriate learning materials.

Exploring volunteer and part-time work

__ lread employment ads with my teen and discuss qualifications.

| support my teen in finding summer or part-time employment,
as appropriate.

| regularly create opportunities for my teen to assume responsibility.

| help my teen find job shadowing opportunities.

Planning for post-secondary

My teen and | are taking active roles on the transition planning team.

| encourage my teen to explore post-secondary programs that reflect his or her
interests and strengths.

My teen and | are developing a financial plan for post-secondary
education. / P

Visit alis.alberta.ca for more information or consult the publication This is Your Life - a Career
and Education Planning Guide, from the Government of Alberta.



advocacy skills.

To teach your teen self-advocacy skills:

¢ Discuss learning strengths and challenges
with your teen. Observe how your teen
learns best. Offer helpful feedback.

e Encourage your teen to build on strengths.

e Involve your teen in conversations about
transition planning.

e Encourage your teen to play

a key role in the transition

planning process by attending
all meetings and taking part
in discussions and decision
making.

The Learning Team: a hand-
book for parents of children with
special needs. Alberta Learning,

2003.

¢ Help your teen prepare for

Encouraging him or

her to write down

and rehearse
raising issues or
concerns. Model
and role-play
appropriate

interactions.

* Provide

opportunities for
making plans
and decisions.

PARENTS

transition planning meetings.

YOUR TEEN WILL LEARN SELF-ADVOCACY SKILLS by watching how you advocate on his
or her behalf. By modelling effective advocacy skills, you will prepare your teen to eventually
take over your role. The other members of the transition planning team will also be modelling

Help your teen set and evaluate realistic
learning goals.

Effective advocates need to be organized
and prepared. Help your teen achieve
these standards.

Encourage your teen to show appreciation
for the efforts others make on his or her
behalf. An important part of self-
advocacy is the ability to positively
influence others.

Provide opportunities for your teen to meet
other students and adults with disabilities.
Films, books and news items about
successful individuals with disabilities may
be inspiring for some teens.

Acknowledge how difficult self-advocacy can
be and support your teen’s attempts at it.

Expect and allow your teen to gradually
play an expanded advocacy role as he or
she approaches graduation.

Ask the members of the transition

planning team for other suggestions to help
your teen learn and practise self-

advocacy skills.

Adapted from The Learning Team: a handbook for
parents of children with special needs.
Alberta Learning, 2003.



Understanding accommodations and

learning assessments

ACADEMIC ACCOMMODATIONS are arrangements that support students with
disabilities. Accommodations do not create an unfair advantage: they are available
because disabilities put some students at a disadvantage compared to others. Students
who receive accommodations must meet the same standards that all students must
meet. Accommodations make sure that students with disabilities have the opportunity

to demonstrate their abilities.

To be effective, an accommodation must
match the specific learning needs of the
individual student. Typical accommodations
include:

e tutors
* note takers

e alternate format texts, including Braille,
large print or audio

e extended time for exams; special location
for exams; oral exams

e assistive technology including adaptive
hardware or software

e assistance in research libraries

e interpreters

e captioning services

Learning assessments enable schools and

post-secondary institutions to determine

what accommodations are necessary to

support students with disabilities. While your

teen is still in school, early identification and

coding will enable the school to develop an

Individualized Program Plan (IPP) that will

support your teen’s learning needs.

The IPP will be updated as your teen

If your teen is reluctant to disclose...

progresses through the school system.

In order to receive accommodations at a
post-secondary institution, your teen may
need to take part in a learning assessment
specifically for this purpose. Depending

on how recent your teen’s last assessment
is, information may need to be updated.
Because of the difference in academic
demands between high school and post-
secondary programs, your teen may require
accommodations for post-secondary studies
that were not required at high school.

The Disability Services Office (DSO) at the
post-secondary institution your teen is
interested in attending can help you set up an
appropriate learning assessment, if needed.
Be aware of timing—the assessment should
be completed no earlier than six months prior
to the start of classes. You will need to be
prepared to pay for the assessment and to
apply for reimbursement from the Canada
Student Grant program. (See part two of this
guide for more details.)

continued next page

DISCLOSURE

Your teen may be reluctant to disclose his or her disability and may not want to request

accommodations from the Disability Service Office. In this situation, pay close attention to your teen’s

marks during the first semester of post-secondary studies. If the marks are lower than they should be,

your teen may need to withdraw from classes before he or she is at risk of academic disqualification.

Your teen can re-enroll later and request accommodations as needed. Find out about withdrawal and

other policies in the institution’s calendar.




Accommodations and assessment checklist

| can describe how my teen’s disability
affects him or her as a student.

| can describe the accommodations and
strategies my teen currently uses.

My teen and | regularly discuss strategies
and accommodations with the Individual-
ized Program Planning and transition
planning teams.

| am staying up-to-date with assistive tech-
nology that might benefit my teen.

My teen and | have met with or con-
tacted the Disability Service Office at the
post-secondary institution(s) my teen is
interested in.

| am aware of the documentation and
assessment requirements for accommo-
dations at the post-secondary institution(s)
my teen is interested in.

| am aware of the documentation and
assessment requirements and application
process for grants and bursaries my teen
may be eligible for, including learning as-
sessment fee reimbursement.

What are Kim, Roman, Renée and James’ plans for
the future?

\
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Your |

_ planning process

eadership in the transition

l \S THE PARENT OF A STUDENT WITH A DISABILITY, you have the opportunity to play
a leadership role in the transition process. No one knows your teen better or cares as much
about his or her future as you do. Teachers, health care professionals, mentors, friends—they
are important to your teen’s development but they will come and go. Chances are you have
been advocating for your teen all the way through the school system, modelling a key role that
your maturing teen will increasingly take on. Your support will provide the continuity that your
teen needs to make a successful transition to post-secondary studies.

Use the following checklist to help you keep on track through the transition planning process.

Junior high

| help my teen identify strengths, learning
preferences and strategies for successful
learning.

| encourage my teen to begin looking at
interests and skills.

| encourage my teen to begin career
explorations.

| encourage my teen to explore post-
secondary programs and admission
requirements.

| help my teen select high school courses.

| encourage my teen to take part in job
shadowing activities.

| help my teen practise describing how the
disability affects him or her as a student
and strategies that help.

High school

| encourage my teen to take part in
transition planning, especially as an active
member of the transition planning team.

| keep track of my teen’s accommodations
and strategies as my teen grows and
changes.

| help my teen gather information about
post-secondary programs and begin to
narrow down post-secondary choices.

| encourage my teen to take part in
volunteer and community activities and, if
appropriate, part-time or summer work.

| help my teen learn to communicate his
or her needs effectively.

| offer my teen opportunities to practise
decision making.

| help my teen investigate assistive
technology.

| encourage my teen to take part in
community activities and develop
friendships.

| work with my teen on a plan to
finance post-secondary studies.

| give my teen opportunities to practise
independent living skills.

| have made sure that my teen has a
Social Insurance Number (SIN).

| have helped my teen get a bank account
and manage it, as appropriate.

| encourage my teen to develop a résumé
and portfolio.

With my teen, | continue to evaluate and

refine our plan to finance post-secondary
studies.

continued next page
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Last year of high school

| encourage my teen to take an
increased responsibility for transition
planning, as appropriate.

| have helped my teen identify and select
(or choose) a post-secondary program(s).

——  With my teen, | have visited the Disability
Service Office at the post-secondary
institution(s) my teen is interested in.

| have helped my teen apply for
admission to the program(s).

| have helped my teen meet the
requirements for accommodations
at the post-secondary institution(s).

I have helped my teen apply for funding.

Record keeping

TAKING ON THE ROLE of record keeper

is one of the most significant contributions
you can make to an effective transition for
your teen. You are probably already well
aware of the amount of paper involved in
documenting your teen’s skills, strengths,
challenges and needs. Organizing these
records may take some time at first but it will
be worth it. Having complete and accessible
records will help you be more effective:

¢ Get into the habit of dating all reports,
articles, lists and notes and sorting them
into a dedicated storage system such as a
binder or an expanding file.

e Take notes of all conversations and
meetings you have that pertain to your
teen’s disability and its effects. Make sure
to note who you talked to and when, their
contact information and any action agreed
to as an outcome.

Guardianship and trusteeship

e Compile a contact list of everyone you
have talked to, or intend to talk to, about
your teen’s transition.

Keep the following records:

e a complete personal history of your teen,
including birth certificate, medical history,
tests or interventions, list of health care
providers and specialists who have been
or are involved

¢ reports and records of all learning
assessments and standardized tests

e details about current and previous
accommodations and strategies used
by your teen

e report cards, Individualized Program
Plans, course waivers or substitutions

e any correspondence with the school

You are the legal guardian for your teen until he or
she becomes 18 years of age, at which time your
teen is an independent adult and you no longer
have the right to make choices for him or her.
A person who turns 18 and cannot make
personal, financial or legal decisions for
him or herself may require a guardian
and/or a trustee.

A guardian is a person who

has the legal authority and
responsibility to make or help to
make decisions about personal
matters for a dependent adult. In
most cases, a guardian is a close
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relative of a dependent adult. A trustee is someone
who handles the financial and legal affairs of a
dependent adult.

Depending on your teen’s disability, you may want
to consider trusteeship or guardianship in your
transition plan.

Once your teen is 18, and if you are not your
teen’s guardian or trustee, Disability Service Office
staff and other staff at the education institution

will not be able to communicate with you about
your teen’s progress without your teen’s written
permission.



work experience reports
information about your teen’s community
involvement and volunteer work

notes you have made and minutes
from Individualized Program Planning
meetings

notes you have made and minutes from
transition planning meetings

notes you have made of important phone
conversations

copies of important e-mails

key and insightful things that others have

said about your teen and you have written
down

Leadership checklist

| have read Parts One and Two of this
guide.

| have learned all | can about my teen’s
disability and the accommodations and
strategies available to assist my teen.

| have helped my teen choose a transition
planning team.

| take an active role on the transition
planning team.

| make sure my teen’s and my own needs
and concerns are addressed.

| am fully informed about the school
programs and courses in which my teen is
involved.

e copies of applications to post-secondary
programs

e copies of application to the Canada
Student Grant program

e copies of scholarship(s)/bursary(ies)
applied for and letters for same regarding
scholarships/bursaries awarded

| encourage my teen to take partin a
variety of career exploration discussions
and activities.

| encourage my teen to develop self-
advocacy skills.

| have taken on the role of record keeper
and can access appropriate information
when my teen or others need it.
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Resources

Alberta Advanced Education and
Technology

advancededucation.gov.ab.ca

This government website provides links to
the websites of Alberta’s post-secondary
institutions as well as information about
apprenticeship and adult learning.

Alberta Apprenticeship and Industry
Training
www.tradesecrets.gov.ab.ca

This website provides information about
trades and designated occupations in
Alberta.

Alberta Career Information Hotline

Sponsored by Employment and Immigration,
this information service helps Albertans
make informed career, education and
employment decisions. Career advisors are
available by telephone, fax, or e-mail.

To reach the Hotline, throughout Alberta
phone: 1 (800) 661 3753

e In Edmonton phone: (780) 422 4266
e Fax: (780) 422 0372

e Deaf or hard of hearing - TDD:
(780) 422 5283 (Edmonton)

e Deaf or hard of hearing - Message Relay
Service: 1 (800) 232 7215 (Alberta)

e Online: at alis.alberta.ca Click on “Career
Information Hotline” then on “e-Question”

Alberta Committee of Citizens with
Disabilities

www.accd.net

ACCD is a consumer-directed organization
that actively promotes full participation

in society for Albertans with disabilities.
This website provides links to many other
disability advocacy groups. You can access
their Resource guide for Post-Secondary
Students from this site.

Alberta Education
education.gov.ab.ca

This government website provides
information for students and parents
including curriculum handbooks, transcripts,
homework help and more.

Alberta Education’s Learning Resources
Centre (LRC)

Irc.education.gov.ab.ca

This website lists learning resources
available for purchase. You can also phone
(780) 427 5775. (For toll free access,

dial 310 0000 first).

Employment and Immigration Service
Centres

alis.alberta.ca/career

Visit this site to locate a career consultant
through an Alberta Service Centre or
Canada-Alberta Service Centre near you.

Alberta Learning Information Service
alis.alberta.ca

This website provides a wealth of career,
learning and employment information and
services. Look here for information about
e occupational profiles

e student loans, scholarships, grants and
bursaries information

¢ links to other resources
e useful publications you can download.

CanLearn

www.canlearn.ca

This Government of Canada website helps
you save, plan and pay for your post-
secondary education. The site provides a
calculator for estimating costs and links to
scholarship opportunities.

continued next page
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Resources
continued

Council of Canadians with
Disabilities

www.ccdonline.ca

CCD is a national advocacy group for
Canadians with disabilities.

e-Career Shop Catalogue
alis.alberta.ca/publications

The Catalogue offers current, well-
researched and easy to understand career,
learning and employment resources. Most
of the print materials are available free

of charge in Alberta and many can be
downloaded directly from the site.

Human Resources and Skills
Development Canada

www.hrsdc-rhdcc.gc.ca

This website provides links to job search and
career development programs and services.

National Educational Association of
Disabled Students (NEADS)

www.neads.ca

NEADS advocates for increased accessibility
at all levels so that disabled students may
gain equal access to college or university
education. Click on “Moving On” for
information about the transition from high
school to post-secondary studies.

Student Finance
alis.alberta.ca/studentsfinance

Start looking here for information about
financial assistance for post-secondary
education. You can also call the Student
Funding Contact Centre (SFCC)

at 427 3722 in Edmonton, or

1 (800) 222 6485 across Canada.

PARENTS

Scholarship Connections
alis.gov.ab.ca/scholarships

Students can search over 300 scholarships,
grants, bursaries and awards, including
those that target students with disabilities,
on this website.

Learning Disabilities Association of
Alberta

www.ldaa.ca

P.O. Box 29011, Lendrum P.O.
Edmonton, Alberta T6H 3726
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