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Introduction 
 
Planning models require careful consideration of the curriculum they are intended 
to support.  Effective planning ensures that all elements are consistent with the 
general and specific outcomes of a program of studies. 
 
 

Program of Studies 
 
The program of studies prescribes what students are expected to learn and be able 
to do at each level.  It is the primary reference for teachers as they plan for 
student learning. 
 
Teachers determine what should be taught to accomplish the general and specific 
outcomes in the program of studies and continually refer to the program outcomes 
during the planning process.  The Specific Outcomes Chart in Appendix A 
provides a summary of all program outcomes and is useful for planning and 
tracking outcome coverage throughout the year. 
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Alignment 
 
Many school districts are approaching instructional improvement through planning 
processes that emphasize the need to align learning outcomes with assessment 
practices.  This alignment helps teachers articulate what students should be able to 
learn, know and do.  Alignment encourages teachers to focus first on the learning 
outcomes and clearly communicate learning expectations to support and measure 
student achievement.  Alignment can also provide a focus for a teacher’s 
professional development plan that centres on curriculum and instruction. 
 

Implementing the Program of Studies 
 
The German Language and Culture Three-year Program Guide to Implementation 
is designed to assist teachers as they plan for and implement the German Language 
and Culture 10-3Y, 20-3Y, 30-3Y Program of Studies.  The teaching and learning 
activities, assessment strategies, unit plans and lesson plans presented in this guide 
are suggestions only.  They are provided to stimulate ideas and to help teachers 
envision and plan an effective German classroom program. 
 
The Course Level Samples in Chapter 8 include teaching and learning activities 
and assessment strategies for each specific outcome from the 10-3Y level to the 
30-3Y level.  These are samples only, providing teachers with possibilities to 
consider as they plan and implement the program. 
 

Considerations for Effective Implementation 
 
German language and culture programs should strive to provide a rich language 
learning environment, stressing communicative competence and enriched cultural 
experiences that maximize student opportunities for learning. 
 

Effective learning environments are those in which: 
• the individual and collective needs of students are met 

• there is a supportive climate that encourages risk taking and choice 

• diversity in learning preferences and needs is accommodated 

• connections to prior knowledge and experiences are made 

• there is exposure to a wide range of excellent models of authentic language 

• use of the language studied is emphasized 

• quality multimedia, print, human and other resources are available and applied in a 
supportive, meaningful and purposeful manner. 

 
 

 



German Language and Culture Guide to Implementation (10-3Y, 20-3Y, 30-3Y)  Chapter 2 / 17 
Alberta Education, Alberta, Canada 2011 

Instructional Time 
 
Language and culture programs of study are developed based on 125 hours of 
instruction time per level, or approximately 197 minutes per week.   

 
When planning for instructional time in the German language and culture program, 
administrators and teachers should carefully consider the impact of time 
scheduling on the linguistic development of the students.  It is strongly 
recommended that German language and culture courses be scheduled to ensure 
maximum exposure to the language throughout the school year.  If students lose 
contact with the language for long periods of time, additional time must be taken to 
review previously learned material that may have been forgotten.  Students benefit 
from using the language on a daily basis. 
 

Class Groupings 
 
In some situations, students from two program levels can be combined into one 
class.  As well, all classrooms will have students at the same program level with 
varying proficiency levels.  By using a range of instructional and planning 
strategies, students of different course levels can be accommodated in a single 
classroom. 

 
German Program Collaboration 
 

Effective German language and culture programs depend heavily on collaboration 
among a range of stakeholders.  Students, parents and parental organizations, 
teachers, school administrators, central administration, government, community 
members, members of German-speaking communities, post-secondary institutions, 
cultural institutions, and other stakeholders all play crucial roles in supporting 
language and culture programs.  Teachers should ensure that opportunities for 
collaboration are maximized.  

 
Materials 

 
Students should work with all kinds of authentic audio, video, print and 
multimedia resources, including documents and texts designed for German 
speakers as well as materials prepared for second language learners.  These 
resources should also be appropriate for the age, developmental levels and 
linguistic levels of the students. 
 

Tips for Choosing Appropriate Instructional Materials 

1. Materials should be flexible enough to accommodate the diversity found in schools and 
should address a variety of learning preferences, interests, abilities, attention spans and 
backgrounds. 

2. Materials should reinforce positive aspects of the students’ self-images. 

3. Materials should be relevant to students’ interests. 
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Planning for Professional Development 
 

Teaching in the German language and culture program demands a broad range of 
knowledge and skills, both in the German language and in second language 
pedagogy.  Teachers should continue to engage in professional development to 
maintain or improve their proficiency in the German language and to continuously 
improve their teaching skills.   
 
German language and culture teachers will benefit from professional development 
opportunities to speak the language, to increase understanding of German culture 
and to build their understanding of second language teaching methodologies.  In 
addition, teachers will benefit from professional development that focuses on: 

• responding to diversity in the classroom and using multilevel groupings 
• cooperative learning and student-centred learning 
• multimedia and computer-assisted learning 
• resource-based language learning. 
 

Student Motivation 
 
When students value their learning, believe they can succeed and feel in control of 
the learning process, they develop motivation and a desire to learn.  Teachers can 
foster students’ motivation to learn by: 

• instilling in each student a belief that he or she can learn 
• making students aware that they can learn by using a variety of learning 

strategies 
• helping students become aware of their own learning processes and teaching 

them strategies for monitoring these processes 
• assigning tasks and materials of appropriate difficulty and making sure that 

students receive the necessary instruction, modelling and guided practice to be 
successful 

• communicating assessment processes clearly so that students understand the 
criteria by which progress and achievement are measured 

• helping students set realistic goals to enhance their learning 
• helping students celebrate their own and their classmates’ learning progress 

and achievements within the school community and the broader community 
• ensuring that instruction is embedded in meaningful learning events and 

experiences 
• modelling personal enjoyment of German language learning and 

communicating the value of learning another language for success in the world 
beyond the classroom 

• involving students in the selection of themes, topics, resources and activities 
around which learning experiences will take place 

• creating inclusive, risk-free classroom communities where curiosity is fostered 
and active involvement in the learning process is valued and shared 

• providing uninterrupted time for sustained engagement with appropriate 
German print and nonprint resources 

• providing collaborative learning experiences that enable students to exchange 
ideas and perspectives, develop a sense of purpose and build a sense of 
community 
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• using contextualized vocabulary presentations and visuals, such as pictured 
vocabulary, videos and charts 

• emphasizing the development of understanding rather than the 
decontextualized memorization of vocabulary lists and grammar rules 

• scaffolding complex tasks to facilitate learning of abstract concepts. 
 
 

Planning Considerations 
 

Prior Knowledge 
 
The German Language and Culture 10-3Y, 20-3Y, 30-3Y Program of Studies 
assumes that students will have limited or no previous knowledge of the German 
language upon entry.  In situations where the majority of students do have previous 
knowledge of the German language, schools may offer an accelerated program or 
may assess students and plan courses to suit students’ individual needs.  In all 
cases, students’ language levels should be assessed and programs adapted, when 
necessary, to meet individual language learning needs.  Students who already have 
a second language, particularly one that is related to the German language, will 
often learn additional languages more quickly and more easily than those 
beginning their study of a second language. 
 

Student and Parent Awareness  
 
Students and parents need to be aware of learning outcomes and how they are 
assessed or evaluated.  When students and parents understand learning outcomes 
and learning outcome assessment or evaluation criteria, they are encouraged to 
participate in the learning process. 
 

Language of Instruction 
 
As the ultimate goal of the German Language and Culture 10-3Y, 20-3Y, 30-3Y 
Program of Studies is to have students use German for a variety of purposes in a 
variety of situations, German should be modelled and used in class as frequently as 
possible.  English will likely be used to some extent in the beginning stages but 
can gradually be phased out.  It may be decided that certain activities are done in 
English, such as students’ reflective writings and learning logs or the delivery of 
relatively complex instructions or explanations. 
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Choice of Topics and Tasks 
 

The choice of learning topics and tasks should be guided by the needs, interests 
and daily experiences of the students and by the elements outlined in the four 
components of the program of studies. 

 
 

 
Opportunities for German Language Use and Real-life Applications 

 
Proficiency-based instruction that focuses on what students can do with what they 
know is critical.  Classroom activities that engage students in meaningful and 
purposeful language use should predominate. 
 
Students will be more successful German language learners if they have 
opportunities to use the language for authentic and meaningful communication in a 
broad range of contexts.  In addition, the curriculum supports and encourages the 
real-life application of German language learning through meaningful contact with 
fluent speakers of the German language and authentic texts, such as German 
language newspapers, magazines, electronic communications and multimedia 
resources. 
 
It is important to have a rich German language environment in the classroom, but it 
is also very beneficial to provide cocurricular and extracurricular activities during 
which students have opportunities to use and develop their German language skills.  
Such school-sponsored activities as German language camps, visits to cultural 
facilities, pen pals, plays and performances, language clubs, school visits and 
exchanges are important.  It is also important to encourage students to continue 
their development of German language skills by using the language for personal 
enjoyment, listening to music, attending cultural events and performances, and 
accessing and using self-study resources. 
 

Knowing the Students  
 
Teachers should identify student needs, background knowledge and experience.  
They should select learning activities that are appropriate for the age and interests 
of students and that complement the lexical fields outlined in the program of 
studies.  Instructional plans can be differentiated to meet the needs of all students 
in the class.  Planning is continual and is informed by needs that become evident 
through classroom assessment. 

 
Diversity of Needs 

 
All classes consist of students with a variety of needs.  Some students may have 
special education needs, while others may be gifted and require greater challenges.  
Some students may speak English as a second language and require ESL-specific 
support and accommodations.  It is therefore important to always consider the 
diverse needs of students when planning a language and culture program. 

 

 For more 
information … 

 
Chapters 4, 5 and 6 

 

 For more 
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Appendix B 

Sample Text Forms 
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Chapters 3, 4, 5 

and  6 
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Planning with an Applications Focus  
 
The program of studies specifies four components for the development of 
communicative competence.  The Applications component outcomes provide 
meaningful contexts for students’ language and culture learning.  Language 
Competence, Global Citizenship and Strategies component outcomes can be 
integrated with Applications outcomes.  An initial focus on an Applications 
outcome(s) can serve to motivate and engage students by providing a goal or a 
reason for their German language and culture learning.  When planning, teachers 
should keep a strong focus on Applications in mind and think of ways to integrate 
learning outcomes from Language Competence, Global Citizenship and/or 
Strategies with outcomes from Applications. 

 
Getting to the Destination   

 
The program of studies can be thought of as a car with four passengers headed to a 
specific destination.  In this scenario, all four occupants contribute to the car 
reaching its destination—the achievement of the program learning outcomes. 
 
Applications is the driver, making sure the car moves toward the planned 
destination.  If the car is to reach its destination, Applications must be in the 
driver’s seat. 
 
Language Competence is the passenger who sits beside Applications, ensuring 
that the driving is done accurately and competently.  Language Competence 
ensures that the rules of the road are adhered to and interprets various road signs 
for Applications. 
 
Global Citizenship considers what the outside world is like and how it relates to 
all passengers.  Global Citizenship provides information about the various places 
the passengers will be driving to and what they can expect when they get there. 
 
Strategies is the troubleshooter.  Strategies speaks up when questions or 
problems arise, offering advice about how all passengers can work effectively to 
make the trip a positive experience.  When passengers encounter problems, 
Strategies shares ideas on how to find solutions.  Strategies asks the right questions 
at the right time, making sure that all the passengers know what they are doing and 
why they are doing it. 
 
All four components are essential to get the car to its destination: 
Applications to drive the car forward 
Language Competence to pay attention to accuracy and details 
Global Citizenship to add colour, life, tolerance and possibilities 
Strategies to provide important problem-solving skills. 
 
To further the metaphor, if the program of studies is a car on a journey, teachers 
are the navigators.  Teachers plan the route and determine when the car has 
reached its destination. 
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Planning for Strategic Learning  
 
Teachers need to plan for students to learn about, and independently select and use, 
cognitive, metacognitive and social/affective strategies.  Strategies for Language 
Learning, Language Use and General Learning should be explicitly taught to 
students.  As students become more aware of how to use strategies to enhance their 
learning, they will be able to choose strategies that work most effectively for them. 
 

Integrating Outcomes  
 
Most learning activities, even simple ones, involve multiple specific and general 
outcomes.  For example, singing a German song involves outcomes from the 
Applications, Language Competence, Global Citizenship and Strategies 
components of the program of studies.  The challenge is for teachers to be familiar 
with the outcomes and to select outcomes for the focus of a lesson (or unit).  The 
teacher plans lessons to ensure that all outcomes receive focused attention 
periodically throughout the school year. 

 
Outcome Integration: A Sample (10-3Y) 

 

Activity Divide students into groups and have them choose an German-speaking community.  
Students gather information about the culture of that community and organize it in a 
KWL chart (see Appendix D: Graphic Organizers).  Students then reorganize the 
information into subtopics and create a poster that illustrates the key information and 
includes several sentences in German that describe the people of the focus community. 
 

 

Applications A–5.2 gather and organize information 
a. gather, organize, categorize and record simple information using a variety 

of resources; e.g., print, audio, visual, multimedia, human 
 

Language 
Competence 

LC–2.2 written production 
a. produce short, simple written texts, using familiar structures, in a variety of 

guided situations 
 

Global 
Citizenship 

GC–1.4 valuing German cultures 
b. express interest in finding out about German-speaking youth 
 

Strategies S–3.1 cognitive 
a. use simple cognitive strategies to enhance general learning; e.g., connect 

what they already know with what they are learning 
 

 For more 
information … 

 
Chapter 3 
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Identifying Instructional Strategies  
 
To achieve the selected outcomes and best meet the needs of students, teachers 
need to select specific instructional strategies.  The planning style chosen— 
thematic, task- or project-based or a combination—should suit the teacher’s needs.  
Activities need to fit with the selected learning and instructional strategies and the 
specific outcomes targeted. 

 
Identifying Assessment Tools 

 
A variety of assessment tools, ranging from informal observation to formal tests, 
should be planned for individual teaching and learning activities, for report card 
periods and for teaching units, projects and portfolios.  All assessments focus on 
active involvement of students in the process, determining if learning outcomes 
have been achieved, and on how such assessment information can be used to 
optimize student learning. 
 
 

Planning Approaches 
 

Two of the most effective planning approaches for language learning are the 
thematic approach and the task- or project-based approach.  Either of these 
approaches (or a combination of the two) can be applied to the development of the 
year, unit or lesson plans for the German language and culture program. 
 

Thematic Approach 
 
Thematic approaches focus on a specific topic or central idea as the basis for the 
unit or the lesson plan.  The theme chosen serves as the organizer for the 
instructional activities.  Themes should be Applications-based; e.g., sharing basic 
information, getting to know people or making yourself understood.  Themes need 
to be big ideas that can provide a framework for exploring and applying new skills 
and concepts.  
 
Thematic planning can be helpful to teachers of multiage and combined class 
groupings.  When teachers plan for a wide range of abilities, thematic teaching 
creates a shared experience that all students can use to build knowledge, skills and 
attitudes and to experience success at their own level within a collaborative 
whole-class environment.  
 

 For more 
information … 

 
Chapter 3 

 

 For more 
information … 

 
Chapter 7 

 



24 / Chapter 2 German Language and Culture Guide to Implementation (10-3Y, 20-3Y, 30-3Y) 
2011 Alberta Education, Alberta, Canada 

Task- or Project-based Approach 
 
A task- or project-based approach to learning is designed to have students develop 
language competence and communicative skills by actively engaging in using the 
language with purpose.  The teacher uses tasks and projects to create situations in 
which students must use the language for a definite purpose.  The task is defined at 
the outset and creates the need to know certain elements of the language, thus 
giving meaning, purpose and context to all language activities. 
 
The task provides an organizational framework for the specific outcomes to be 
achieved.  All content, activities and evaluation in the unit grow out of the task.  
Specific language content is determined once the task has been identified.  Explicit 
teaching of grammar rules, exercises on form and practice of specific strategies 
have their place in the classroom, but they are done because students need to know 
those elements of the German language to accomplish the task.   
 
The choice of tasks can be based on the interests of students while covering as 
broad a range of experiences as possible.  Each task should be flexible enough to 
allow for some differentiation so students with different levels of proficiency, 
interests and backgrounds can work together and learn from one another. 
 

Effective tasks or projects: 
• provide opportunities to address a variety of specific outcomes 
• match the interests of the students 
• focus students on meaning and purpose 
• maximize language use and provide opportunities for language practice 
• allow for flexible approaches and solutions  
• are challenging, but not threatening 
• promote sharing of information and expertise 
• involve students in assessing/evaluating the product and the process 
• provide opportunities for students to discuss and reflect upon communication 

(metacommunication) and learning (metacognition) 
• provide for monitoring and feedback. 

 
By examining tasks in relation to the factors shown in the following table, 
appropriate tasks for each student can be chosen.  Sometimes a task may appear 
too difficult, but it could be done, if it is of great interest to students, by adjusting 
some of the variables.  In the same way, a task can be made more or less difficult 
to suit different groups of students in a mixed-level class group. 



German Language and Culture Guide to Implementation (10-3Y, 20-3Y, 30-3Y)  Chapter 2 / 25 
Alberta Education, Alberta, Canada 2011 

Level of Difficulty 
 

 
 

less difficult more difficult 
 

cognitive complexity describing sequencing choosing 

 classifying identifying principles assessing/evaluating 

listening one speaker two speakers three speakers four or more speakers 

 familiar topic unfamiliar topic 

speaking taking short turns taking long turns 

 familiar, sympathetic 
conversation partner 

unfamiliar, uninvolved 
individual or group 

 familiar topic,  
well organized  

new topic or experience, 
not well organized 

text type description instructions storytelling providing and justifying 
 opinions 

 few elements, properties, 
relationships, characters, 
factors 

many elements, properties, 
relationships, characters, 
factors 

 ample contextual support 
(e.g., titles and subtitles, 
pictures or diagrams) 

little contextual support 

language simple complex 

 less interpretation required 
(information is explicit) 

more interpretation required 
(information is implicit) 

 redundant (information is repeated in 
different ways) 

no redundancy (information 
is given only once) 

task type one-way transfer of information two-way exchange of 
information 

 convergent divergent 

 concrete, “here and now” abstract, different time or 
place 

support more less 
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Year Plans 
 

A year plan supports instructional goals and outcomes across an entire program of 
studies and provides opportunities to plan for implementation in a school or district 
setting as well as in an individual classroom. 
 
A year plan can consist of multiple units, organized coherently across the school 
year or semester.  Year plans should address all outcomes of a program of studies 
in a meaningful and appropriate sequence that is determined by essential learnings 
and the learning needs of students.  A year plan does not necessarily have to follow 
the sequence of the outcomes in a program of studies.  A year plan can be 
constructed and represented in a teacher resource by using a curriculum mapping 
process that includes: 
• a sequence of outcomes and essential learnings  
• how outcomes will be grouped or clustered to create units 
• expectations of student learning 
• instructional activities that support student learning. 

 
There are a number of formats for developing a year plan.  Generally, the year plan 
should be one or two pages that clearly and concisely outline topics and skills on a 
time line.  Year plans should also address integrated units of instruction. 

 
 

Unit Plans 
 

Unit plans provide a sequence of instruction that usually takes place over a number 
of weeks.  Unit plans provide a clear and coherent structure that addresses 
outcomes, assessment and instructional activities and that allows for choice and for 
different learning needs. 
 

Unit plans are more detailed outlines of the broad pieces of learning that make up a 
year plan.  Teachers need to know their students and use professional judgement 
and creativity to develop a unit plan that is focused, meaningful and relevant.  In a 
unit plan, teachers specify what needs to be in place for the unit to be a successful 
learning experience; e.g., teachers consider resources, allocate time, prepare 
information, identify vocabulary, identify instructional strategies, decide on 
provisions for students with special education needs and include home, school and 
community connections.  Teachers start with the end in mind, and build in a range 
of assessment activities throughout the unit.  When possible, teachers collaborate 
with colleagues to develop and share units.  Teachers also plan ways to extend 
learning for students who demonstrate higher level skills than their classmates and 
to support those who need additional guided practice or reinforcement. 
 
To assess the instructional effectiveness of a unit of study, Politano and Paquin 
(2000) suggest that teachers ask themselves the following: 
• “What am I doing that is working well? 
• What do I want to reconsider or stop doing? 
• What do I want to do more of?” (p. 128) 

 
 

 For a blank 
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Developing a Unit Plan 
 

There are three basic decisions involved in unit planning that should be made by 
considering the curriculum and the classroom. 

 
 W H A T  I  W I L L  U S E  P L A N N I N G  T A S K S  

What are students expected to 
learn? 
 

Program of studies outcomes Identify the desired results 
 

What evidence will I accept of 
that learning? 
 

Achievement goals, indicators, exemplars Determine acceptable 
evidence 

How will I design instruction for 
effective learning by all 
students? 
 

Teaching and learning strategies, resources 
 
 

Plan learning experiences and 
instruction 

 
A planning technique that is especially useful in unit planning is clustering.  
Clustering is a process that can be used to group outcomes around the essential 
learnings of a program of studies.  Clusters use common concepts, ideas and 
processes to group similar or related outcomes together.  Clusters can be used to 
create groups of outcomes that students should attain at the completion of a 
learning sequence in a unit.  They can be a first step in establishing a learning 
sequence for the unit. 

 
Clusters can also help identify the essential learnings and essential questions.  Each 
cluster can represent an enduring or overarching understanding—or a cluster of 
essential learning statements and questions.  Enduring and overarching 
understandings go beyond facts and skills to focus on larger concepts, principles or 
processes. 

 
An effective unit plan is a meaningful sequence of learning opportunities that starts 
with learning outcomes, clustered together in contexts that are aligned with 
essential learnings, assessment approaches, resources and teaching and learning 
strategies.  This alignment is critical to a purposeful planning process. 

 
Questions can also provide a meaningful context that encourages the development 
of critical thinking and inquiry-based skills.  Questions can provide a focus for 
assessment when built around essential learnings and criteria for the students’ 
demonstration of learning.  General questions can provide an overarching focus for 
the entire unit, while specific questions can help students uncover the essential 
learning and guide the sequence of the unit. 

 
The differences between general unit questions and specific unit questions 
General unit questions provide a context for meaningful learning and the development of deep 
understandings.  General unit questions are ongoing and, in one form or another, often recur 
throughout life.   
 
 
 
  

Developing a Unit Plan:  Adapted with permission from Patricia Shields-Ramsay and Doug Ramsay, Purposeful Planning 
Guidebook (Edmonton, AB: InPraxis Learning Systems, 2006), pp. 4, 5, 12–13, 16. 
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Specific unit questions, on the other hand, can help students explore general unit questions.  
They can focus on building vocabulary, developing understanding of the terms and concepts 
within a general question, and guiding research.  
 
Specific unit questions can: 
• be written to “uncover” the general questions of the unit 
• guide the inquiry of the unit 
• be sequenced to provide the “flow” of the unit. 

For example, specific unit questions such as the following could support the general unit 
question, “How do patterns, inconsistencies and misunderstandings inform our understandings?”: 
• How is our information collected and represented? 
• How do patterns and connections in information help solve problems? 
• How can misunderstandings be uncovered? 
 

When developing a unit plan, teachers should consider the specific needs of their 
students and select strategies and specific learning activities designed to achieve 
several learning outcomes. 
 
Unit planning using a thematic approach or a task- or project-based approach to 
second language learning begins with a theme, topic, task or project.  The language 
content grows out of the theme, topic, task or project and the resources used. 
 

Tips for Developing a Unit Plan 

1. Choose a theme, topic, task or project that is of interest to the students, offers possibilities for 
developing the students’ communicative competence in German and allows for some 
general learning as well.  Students can participate in this step of the planning process. 

2. Determine the specific outcomes that could be met, keeping in mind all general outcomes. 

3. Analyze the task or project to determine what the students will need to know and learn to 
carry it out.  Think about the product the students will produce, but also about the process 
they will go through in producing the product; e.g., working in groups, doing research, 
interviewing people.  Consider language functions, vocabulary, grammar, text types, 
historical and contemporary elements of the culture, strategies, general knowledge and so 
on. 

4. Think about aspects of the unit that could be adapted to accommodate the needs, 
interests and aptitudes of different students.  Be prepared to be as flexible as possible 
without compromising the objectives of the unit. 

5. Look for resources that will be useful to students.  Resources should be attractive and rich in 
visual supports, such as charts, pictures and diagrams. 

6. Outline a series of steps directly related to the unit task or project to help the students learn 
and practise the language they will need to carry out the task. 

7. Plan student assessment and evaluation.  Integrate assessment throughout the unit. 

8. At the end of the unit, invite students to reflect on what they learned, the strategies they 
used and how their attitudes may have changed.  This step is important for developing 
metacognitive strategies and independent learning. 

 
 

 For more 
information … 

 
Appendix B  
Instructional 

Planning Guide 
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Unit Planning Checklist 
 

Have I … 
 
 selected the specific outcomes I wish to focus on in this unit? 
 

 provided a rationale for the unit? 
 

 planned for appropriate assessment for learning and assessment of learning 
techniques? 

 

 considered individual student needs, interests and abilities? 
 

 considered the relevance of this unit to students’ lives outside school, their 
language and learning experiences in other subjects and their continued 
language development? 

 

 identified the historical and contemporary elements of culture present in the 
global citizenship content of the unit? 

 

 selected interesting, useful and varied resources to support this unit? 
 

 included a variety of instructional strategies, language experiences and 
activities? 

 

 provided opportunities for students to listen, speak, read, write, view and 
represent in different contexts? 

 

 allowed for flexibility and adaptation of the plan in response to student 
needs? 

 

 provided opportunities for student input and collaborative decision making? 
 

 considered possible unit extensions and applications? 



 

Sample Unit Plan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student Activities: 
 
• Learn/use school vocabulary. 
• Conduct school tours. 
• Create a game that uses flash 

cards. 
• Create a map of the school for 

visiting students. 
• Create invitations to a German 

school event and to various other 
community events. 

Outcomes: 
 
Applications: 1.1a, b; 4.1a, b, c; 3.1b; 3.3a 

Language Competence: 1.1a; 1.2a; 1.3a; 2.1a; 2.2a; 
2.3a; 3.1b; 3.3a; 3.4a; 4.1a; 4.2a 

Global Citizenship: 1.2a 

Strategies: 1.1a; 1.2a; 1.3a; 2.1a; 2.2a; 2.3a 
 

Duration: 
 
Seven 30-minute classes 

Lesson Topics: 
 
• introducing self 
• school vocabulary 
• invitations 
• conducting a tour 

Addressing Learner 
Diversity: 
 
• Pair up mixed ability students 

during vocabulary game. 
• Keep criteria for the activities 

posted in the classroom. 
• Have students set personal 

learning goals through 
self-assessment. 

Assessment: 
 
• Peer assessment 
• Self-assessment 
• Anecdotal notes during tours and vocabulary practice 
• Rubric for grading invitations (created with the students) 
• Learning logs for reflection on strategies used  
• Exit slips for reflection on learning 
 

Unit Focus: 
10-3Y Level 
Greetings 
Welcome to My School 
 

Learning Strategies: 
 
• Focus on language use strategies 

during invitations and tours. 
• Focus on cognitive strategies during 

games and vocabulary practice. 
• Focus on metacognitive strategies 

during learning log reflection. 
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Lesson Plans 
 
While unit plans define the broad details of instruction and student learning within 
a given context, lesson plans outline how to teach a particular concept.  Lessons 
often include the whole class and provide a basis from which other lessons can 
evolve.  Follow-up lessons could include individual sessions with students who 
have specific needs, small groups focusing on specific skill development or large 
discussion groups.  Lesson plans should address: 
• information about students’ prior experience, understandings and needs 
• clustered curriculum outcomes 
• assessment criteria 
• instructional activities 
• resources 
• time and materials. 

 
Teachers might consider the following questions when planning a lesson: 
• What is the purpose or curricular outcome of the lesson? 
• What teaching and learning strategies will be most effective? 
• What will students be doing? When? Where? 
• What specific skills do students need to develop or improve to be successful? 
• What resources will be most appropriate for various groups in the class? 
• How much differentiation is feasible and appropriate? 
• How will the success of the lesson be evaluated? 
• How does this lesson connect to other curriculum areas or units of study? 
• How does this lesson connect to home and the community? 

 For more 
information and 

blank templates … 
 

Appendix B 
Instructional 

Planning Guide, 
Lesson Plan A, 
Lesson Plan B 

 



32 / Chapter 2 German Language and Culture Guide to Implementation (10-3Y, 20-3Y, 30-3Y) 
2011 Alberta Education, Alberta, Canada 

 
Lesson Planning Checklist 

 

 
Does my lesson plan … 
 identify and address specific learning outcomes? 

 ensure student awareness of learning outcomes? 

 involve students in learning activities with meaningful contexts, demonstrating a strong 
Applications outcomes focus and integration of outcomes from Language 
Competence, Global Citizenship and Strategies? 

 include outcome-based assessment criteria to be shared with students before any 
assessed learning activity begins? 

 engage students in using assessment information to improve their learning? 

 maximize student use of German through meaningful student-to-student 
communication? 

 include differentiated instructional strategies to meet the needs of all learners? 

 ensure student awareness of, and engagement in, strategic learning; i.e., are students 
identifying thinking and learning strategies that work best for them, setting goals for 
strategy use and working to achieve those goals? 

 provide opportunities for revision? 
 
 

 
The following is a sample lesson plan that addresses multiple learning outcomes 
from the program of studies. 
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Lesson Plan 
 

Lesson Title: Greetings – Welcome to My School 
 
Date and Class:  January 10, 2006, Class 4B 
 
Outcomes Addressed: 
Applications: 1.1a, 4.1a, 4.1c 
 
Language Competence: 1.1a, 2.3a, 3.4a 
 
Global Citizenship: 1.2a 
 
Strategies: 2.1, 2.3 
 
Possible Student Learning Strategies: interpret and use a variety of nonverbal cues to communicate; ask 
for confirmation that a form used is correct; use words that are visible in the immediate environment 

 
Materials Required: 
 
Video recording and viewing equipment (for students who are gifted). 
 
Teaching and Learning Activities: 
 
Brainstorm with students various verbal and nonverbal greeting and farewell expressions, e.g., Hallo, 
guten Morgen, hi, good morning, smiling, shaking hands. 
 
Students circulate and greet one another in German. Encourage students to remember nonverbal 
expressions as well.   
 
After a few minutes, ask students to offer their names and ask their partner’s name.  Hallo, ich heiße 
Justin.  Wie heißt du?   (Hi.  My name is Justin.  What is your name?) 
 
Once students have had sufficient time to practise these two activities, consider allowing different student 
groups to present their conversations to class. Extend this activity to include farewells. 
 
Differentiation of Instruction: 
 
Encourage students with special education needs to refer to the expressions on the word wall during their 
conversations. 
 
Have students who are gifted create a mini video that shows the greetings of various people in different 
situations. 
 
Opportunity for Assessment: 
 
Use an outcome-based checklist to determine if students have attained outcomes A–1.1a, A–4.1a, and  
A–4.1c during the conversations. 
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